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LETTER OF TRANSMITTAL.

DEPARTMENTOF THE INTERIOR,
BUREAUOF EDUCATION,

Washington, May 28, 1907.
SIR: I have the honor to transmit herewith the manuscript of a

monograph entitled" Agricultural Education, including Nature Study
and School Gardens," by Mr. James Ralph Jewell, of Louisiana. This
monograph was originally prepared as a thesis for the degree of doctor
of philosophy at Clark University, and in its original form was
accepted by the faculty of that institution in partial satisfaction of the'
requirements for the degree. It presents an unusually comprehensive
survey of the provisions for agricultural education and for instruction
in closely related lines in various parts of the world, but with especial
reference to our own country.

There is at this time a very unusual movement in progress looking
to the wide extension of agricultural education among the elementary
schools and high schools of the several States of the Union. This
movement has undoubtedly been stimulated by the growth of the
agricultural and mechanical colleges endowed by the National Gov-
ernment under the Morrill acts of 1862 and 1890, together with the
recent activity of the Department of Agriculture at Washington in the
encouragement of all movements looking to the development of such
instruction. It is, I think, clear that this movement has in it the
promise of great benefit to both the economic and the educational
interests of the country at large. In order that such benefit may be
realized to the full, however, it is important that information regard-
ing experiments in agricultural education which have already been
made in this country and in foreign lands should be rendered available
to those who are charged with the direction of the new schools and
courses of study. It is with a view to furnishing such information
where it is most needed and can be most effectively used that the
issuance of this number of the Bulletin of the Bureau of Education is
proposed.

I have the honor to be',Ve'!'Yrespectfully,
ELMERELLRWORTJIBROWN,

Commissioner.
The SECRETARYOF TIlE INTERIOR.
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AUTIJO({'S PREFATOHY NOTE.

One who has undertaken any study which is largely a collection and
compilation of data from varied and scattered sources owes a debt of
gratitude to many people but for whose assistance a well-rounded
work would have been impossible. The present writer is no exception.
To President G. Stanley Hall and Dr. 'Yilliam H. Burnham, of Clark
University, his thanks are due for their critical suggestions through-
out the entire preparation of the manuscript; and to Dr. Louis N.
Wilson, the librarian of Clark University, for aid and resources beyond
measure.

This study has been revised and brought up to date in connection
with the staff of the United States Bureau of Education and in con-
sultation with members of the United States Department of Agri-
culture, whose assistance and criticism have been invaluable. Espe-
cial acknowledgment is due to MI'. Dick J. Crosby, United States
expert in agricultural education, for the free use of the proof of his
article on Progress in Agricultural Education during 1906, to appear in
the forthcoming number of the Yearbook of the United States Depart-
ment of Agriculture.
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AGRICULTURAL EDUCATION, INCLUDING NATURE STUDY AND
SCHOOL GARDENS.

CHAPTER I.

NATURE STUDY.

At this time a definition of the term II nature study" may seem
somewhat superfluous, but the words comeso near meaning all things
to all men that it may be well in the beginning to decide how we shall
use them. There are those who insist that nature study is not pri-
marily a subject of study, but a method of study. Prof. Patrick
Geddes says: liNature study is not a new subject, to be squeezed into
already crowded programmes, but the symptom, and in great part the
leaven also, of the progressive transformation of these." a Prof.
L. H. Bailey says that nature is studied' from the standpoint of the
child, who is encouraged toward close and careful observation of the
world around him; in a word, "he is taught to see what he looks at
and to draw proper conclusions from what he sees, and therefore
comes into personal relation and sympathy with the object."b This
makes nature study, if it be f1 method, nothing else than the so-called
"scientific method" applied to the casual observations of the child,
who is to be taught to reason from cause to effect. But this can not
be expected of the child in his first school years; for him such a view
of nature study could not obtain; on the other hand, he must be
taught to observe-and why is it not much better to tell him what to
look at than to leave him to look where he may?-while he is taught
the larger relations of things by analogy rather than by abstract pro-
cesses of reasoning. For example, after a heavy rain the teacher
may call the attention of the children to the effect of the little streams
by the roadside, and then explain how, in like manner, our great rivers
have made and changed their courses. It seems, then, that nature
study is hardly a method. Best of all, perhaps, is the definition of
Prof. C. F. Hodge, in his ideal book, Nature Study and Life: "Nature
study is learning those things in nature which are best worth know-
ing, to the end of doing those things that make life most worth living."
Epigrammatic, perhaps, but true, every word of it.

a Geddes, Patrick. Introductory course of nature study, p. 1.
b Bailey, L. H. Nature study idea, 1905, p. 15.
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10 AGRTCULTURAL EDUCATION, ETC.

Xature study came into our schools after efforts to teach agricul-
ture had failed, owing to lack of demand for it and want of prepara-
tion among the teachers, after the" object-lesson" fad had begun to'
die away, and when so-called" elementary science" proved too dull
even to awaken thoroughly the interest of the child. That nature
study has taken an agricultural trend, to some extent in our cities and
to a predominating extent in rural sections, is not strange; the com-
mon things of the country are needed to round out the knowledge of
the penned-in city child, and to lead him away from the city and its
necessary evils as much as possible, while a sympathy with their life
work and surroundings-the very essence of nature study-is more
needed among the children of our country homes than anything else.
Experience has shown that the innate curiosity of the child may be
directed toward nature in a way which will make him a keen observer,
and during his comparatively few years of formal school life the ac-
quisition of facts alone is of less importance to him than are correct
habits of observation and inquiry.

It is hard to draw a sharp line defining the geographical limits of
nature study. III most of the northern countries of Europe such sub-
jects as gardening, agriculture, and horticulture are taught in a very
practical way, but the instruction is so technical as hardly to be con-
sidered nature study. In some of the countries of southern Europe,
where school gardens have not as yet been made a part of the educa-
tional system, more is done in a direction corresponding to our idea of
nature study. In Portugal the prescribed higher elementary course
of instruction includes" elementary notions of physics, chemistry, and
natural history, as applied to industry, agriculture, and hygiene."a
In both Italy and Hungary nature study work is made very technical.
In Germany it is even more formal and full of examinations, ap-
proaching more nearly to elementary botany than to nature study.
It seems very stiiI and wooden to us, but the German children, per-
haps because they have never had a glimpse of the dynamic side of it,
seem to enjoy it thoroughly, even though there are infinite detail and
minutia; in the work, and though the children have no property right
in the materials raised and used. Technical instruction in agriculture
has never been introduced into the primary sehools of the Nether-
lands; and here, more than anywhere else on the Continent of Europe,
nature study is seen in its best form. It is found in the infant schools,
for children under 5 or 6, and since 1889 has been obligatory in all
primary schools, where it is taught very thoroughly. Nature study
courses are given in every teachers' training school in Holland. Mr.
J. C. Medd, one of the experts of the British education department,
reports that in the primary schools in Holland natural objects are

-

a Leitao. Technical instruction in Portugal. Special reports on educational sub-
jects [England], vol. 8, 1902,p. 449.
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taken into the school for study, and then the things are studied out of
doors; lessons are given under various trees on the varying structures
and properties of these trees. Country walks are taken to collect
plants, insects, etc. The whole of this instruction is given in school
hours."

Coming to England, we find nature study in a surprisingly good con-
dition, considering the fact that there is such a universal tendency
there to judge of the value of things by examinations, a method to
which this subject does not readily lend itself. The nature study
exhibition and conferences b held in London during July and August,
1902, marked a great step in advance, by bringing to the notice of the
nation the efforts already made in this direction, and the unani-
mously favorable opinion or them by the more progressive educators
of the country. Profs. Lloyd ~lorgan and Patrick Geddes, Mr. 11. E.
Sadler, and Sir joshua Fitch, as well as Lord Balfour and other promi-
nent members or the nobility, addressed the conferences in advocacy
or such a study of natural objects as obtained in the better schools of
the United States which had sent exhibits.

N or has all this been without effect. The better schools, such as
Eton,v have published their courses in nature study, school gardens
have greatly increased in number, and, above all, in the ~ ew Code of
1904 the board of education took a favorable stand upon nature
study as a subject of study for all English elementary schools. The
X ew Code differs fundamentally from all that have preceded it-
hence its designation, the "X ew Code." The code of 1900 changed
the old system of giving grants to schools for specific subjects taught,
to that of "block" or "principal" grants, saying that instruction
should be suited to the circumstances of the children and the neigh-
borhood, but containing a list of subjects which must be taught,
and one or subjects which should be taught when, in the opinion 0:
the inspector, circumstances made it desirable. The principal
object of the New Code is "to exhibit, without undue elaboration,
the course of instruction as a connected or coherent whole," d which
makes it one or the most important educational documents England
has seen for many years. This prescribed course is woven around
"knowledge of the common phenomena of the world," or nature
study. "The purpose of the public elementary schools " i:; to
assist" both girls and boys, according to their different needs, to fit
themselves, practically as well as intellectually, for the work of life.

«Mcdd, J. C. Nature study in Holland. Special reports Oil educational suhjerts
[England], supplement to vol. 8, 1902,p. 10.

b Nature study oxhihit ion, ]903.
cHill, M. D., and Webb, 'Ir. ~L Eton nature study and observational Lessons,

IfJ03.
d New Code of 1904, Section III, p. 6.
e Ibid., Section III, p. 11.
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\
Wit.h this purpose in view, it will be the aim of t he school to train
the children carefully in the habits of observation and clear reason-
ing, so that they ma:v gain an intelligent acquaintance with some of
the facts and laws of nature." County councils are urged by the
education department to "provide suitable schoolbooks for the use
of those who are in the midst of the busy and interesting life of the
country. The reading books and lessons themselves should bear
some direct reference to rural conditions." a Section VIII of the
Xew Code consists of specimen courses of "object lessons" (nature
study) in use in English rural elementary schools. Some or these are
very good, some are too much like elementary science, but on the
whole they show great progress. Plans or several successful school
gardens are given.

This places England well in advance of Scotland. so far as nature
study is concerned, though the demand for it from the teachers of
Scotland is such that the universities give summer courses for them.
The Scotch education department suggests as part of the course
for rural schools the study of newspaper market reports, with exer-
cises and calculations based upon them. Several of the agricultural
colleges of England have made provision for training teachers in
nature study by means of special summer courses, in addition to the
courses given at convenient centers on Saturdays for those already
in the teaching profession who see the need of it. Yorkshire College
held such classes on thirty-five Saturdays between October and
June. The Midland Agricultural and Dairy Institute gave three
summer courses of two weeks each during the 1904 vacation, and
other colleges gave like courses of varying length."

Xature study suffers in Australia, as it has in England, from the
system of payment by results. There are sporadic instances of the
teaching of this subject in most of the States, In South Australia
there is a definite movement on foot toward ItS introduction into
the elementary school curriculum, while in Victoria, where the
dynamic side of nature study is being more and more emphasized,
the work is more like that done in the United States than is that of
any other country. Both the govemment and the educational depart-
ment of Victoria have recognized that a nE'Wcountry, such as theirs,
where the helpful and the destructive forces of nature are not well
known, and hence can be but poorly utilized or counteracted, as the
case may be, is in greater need of such a study than an older country.
About the middle of March, 1905, a boy in one of the elementary
schools discovered a natural enemy of the destructive codling moth,
which costs our own apple growers millions of dollars annually.
This discovery alone will save Victoria many times the cost of instruc-

..

a Annual reports, Board of Agriculture, London, 1903-4, pp. 104-109.
b iua., p. vii. -
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t ion in nature ,;tudy for decades. The education department fur-
nishes all teachers with pamphlets on nature study and gardening.
The School Paper, really a series of little supplementary readers
published monthly, with different editions for the different grades,
contains nature-study readings, and the Arbor Day numbers each
) ear arc models in this respect, The Educational Gazette, published
monthly by the department for all Victorian teachers, has u regular
nature-study department, with now and then the larger part of some
number filled with extracts from the better publications on topics of
the kind. Twice in the last three years one of the nature-study
experts of the State has published in these gaze1 tcs full outlines of a
course which migh easily be followed.

Nature study occupies a somewhat prominent place in the schools
of New Zealand, also, where it is modeled closely after the work out-
lined by the educational department of Ontario. Certain of the
New Zealand text-books are now generally used in Tasmania and
Victoria.

In the Philippines, nature study is treated as a synthetic subject,
upon which to correlate the primary school course; for instance, the
official course of study requires number work to be done by the use
of natural objects. School gardens are fast increasing in number,
and nature-study readers are prescribed for grades four and five.s

Coming to our own continent, we find nature study perhaps more
widely spread through the United States, but the best work is proba-
bly done in parts of Canada, where Macdonald Institute furnishes
to teachers wishing to become proficient in both matter and methods
advantages not equaled elsewhere on the continent. The pr('-
scribed course of stud} of all the rural and graded schools of British
Columbia includes nature study, and inspectors see that it is properly
taught. Passing a rigid examination in it is necessary to enter any
high school of the Province. Nature study is obligatory in all the
frec public elementary schools of the Northwest Territories in Stand-
ards I, II, III, and IV, and agriculture is added in Standard V. The
schools are supplied with a programme in outline, which is a minimum
requirement. "The pupil must study the animal, the plant, and the
soil themselves, other than book descriptions of them. He may
only consult books after he has made his observations." In Mani-
toba nature study is obligatory in all eight grades of the public elp-
mentary schools, but it is called elementary science in the higher four
grades. The entire work is laid out by tho advisory board of the
Province, though much is left to tho teacher's discretion in meeting
local conditions. The programme is admirable and is meeting with
great success. The superintendent of the 'Winnipeg schools writes:

"CourS('S of instruction for HlP public schools of the Philippine Islands, 1904, pp.
5, ti, 12.
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"The interest taken by the teachers is genuine, and among the
children this interest rises to the height of enthusiasm."

Newfoundland, with her triple educational system, is not able to
introduce any subject simultaneously into all her schools, and up to
the present little has been done toward the teaching of nature study,
but the superintendent of education of the Church of England has in-
formed me that he is working out a plan to be placed in the syllabus
soon. In Prince Edward Island there is very little of this work done
aside from that at the Macdonald consolidated school, which will
probably act as leaven, as has been the case in the other Provinces.
"~ature lessons with especial reference to agricultural pursuits" are
given in all the public schools of New Brunswick, instruction in this
subject is given in the provincial normal school, and the government
grants a bonus to teachers and schools that will establish and carry
on instruction in nature study in connection with school gardens.

In both Ontario and Nova Scotia nature study is an integral part
of the provincial school system, but there is this difference: In On-
tario the work given in the first four forms is really a very elementary
course in agriculture, introductory to the strictly agricultural course
in Form V, as may be seen from the published outline of the work;
while in Nova Scotia, on the other hand, there is prescribed "the
noting, examination, and study of the common and most important -
natural objects and laws of nature, as they are exemplified within the
range of the school section or of the pupil's observation. There
should be a short nature lesson given eve--yday on the daily collec-
tions and observations of the children themselves-not on the state-
ments of teachers or books." a

The status of the schools of ~ ova Scotia is a reflection of the mas-
terly mind of Dr. A. II. MacKay, superintendent of education for the
Province, and this holds with especial force in relation to nature
study, for it is due to his influence alone that Nova Scotia stands at
the head of the Dominion in this respect. One of his innovations,
which is meeting with approval in many parts of the Dominion ann
of the United States, and which has been taken over bodily into the
Denmark schools, is his compilation and introduction of a 4-page
circular," two copies of which are placed in every scho'ol of theProv-
ince, and in which are kept the observations of the children of the
schools concerning things happening right around them. One copy
each year is filed with the school register for reference, the other is
sent to Doctor MacKay, who thus has at hand the "local nature ob-
servations" of the entire Province. There are spaces for a general
description of the physical conditions of the neighborhood, of the

aNova Scotia manual of school laws, 190]. pp. HI, 112.
b A copy of this circular is contained ill the Appendix.
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"time first seen" and the "time when becoming common" of some
40 wild plants, :t dozen cultivated plants, a number of meteorological
phenomena, and the migration of more than 20 common birds.
These things have been the ohject of study of the Botanical Club of
the Royal Society of Canada since 1891. During 1905 Doctor Mac-
Kay was able to turn over to it careful and complete observations
from over 300 schools of Nova Scotia-representing many times that
number of pairs of eager eyes. It would have taken the botanists
years to obtain a like mass of material, and the data would have been
far less accurate, since these school observations are made every day
of the week, instead of only once a week or at rare intervals of leisure,
as would necessarily have been the case with the scientists, crowded
five or six days a week with business or teaching.

The provincial normal school of Nova Scotia, which is .affiliated
with the college of agriculture, gives courses in nature study, espe-
cially during the annual summer school, but it is at the Macdonald
Institute, at Guelph, Ontario, that nature study may be said to have
its home on the American continent. This institution was founded
in January, 1902, by Sir William C. Macdonald, for the purpose of
"providing courses of instruction and training in nature study for
teachers in rural schools, and of providing courses in domestic science
for young women from country homes, and others." Two magnificent
buildings have been erected on the campus of the Ontario Agricultural
College and equipped in the best manner possible. It was recog-
nized from the first that if nature study were to be introduced into
the schools of the Dominion and made a permanent part of the edu-
cational system, the first requisite was competent teachers, hence the
best of opportunities must be provided to make them efficient. )'lac-
donald Institute is sending out yearly a body of experienced teachers
who have done special work in nature study, and who are better
equipped to teach it than perhaps any group of teachers engaged in
the same work in the United States. This institution now offers a
normal course of two years and four three-months courses for actual
teachers each year. Each of the short courses is attended by thirty
or more teachers from the five eastern Provinces, each of whom receives
traveling expenses, free tuition, and a scholarship large enough to
meet necessary expenses, this provision to extend over the first three
years-1904-1906. In addition, the Provinces concerned have in
many cases provided substitute teachers to take the places of their
short-course students to enable their better teachers to take the work
without loss of situation or salary. These teachers do the same work
which they will later expect their classes to do, the various subjects
of the course being school gardens, agriculture, botany, zoology,
physics, chemistry, bacteriology, nature in literature, manual train-
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ing, and methods of teaching. As at the Hyannis (Mass.) Normal
School, great attention is given to the correlation of the other subjects
with nature study and to the way it should be taught to give it its
true value as an educational factor. Recognizing that the entire
function of the institute is not fulfilled by courses given only to those
teachers so fortunate as to be able to attend them, free bulletins are
published, and every Canadian teacher is urged to write to the insti-
tute freely and fully concerning experiences in practical teaching, or
to ask any questions for information.

This" Macdonald movement," which included consolidated schools
and school gardens, nature study, and manual training in every ele-
mentary school, has not been without result. Nova Scotia has built
and equipped a college of agriculture and has correlated it with the
provincial normal school at Truro and with the rural schools, $36,000
has been voted by the government to help consolidate rural schools,
nature study is required in every school, and school gardens are rap-
idly increasing. New Brunswick is considering the question of the
consolidation of schoolsfor the pnrpose of "making them more adapted
to the country life of the children." The educational department of
Ontario offers liberal grants to all schools maintaining school gardens,
publishes an outline of nature study obligatory on all pupils of the
first four forms of the public schools, and makes a two-years course
in agriculture optional" in those lower schools where the staff, equip-
ment, and accommodations are adequate." In addition, the five·
older Provinces will presumably assume the entire cost of mainte-
nance of the Macdonald consolidated schools within their boundaries.
These examples can not but show such a contrast to the small, inefli-
cient rural schools that they' will eventually provoke a desire for bet-
ter schools in everwidening circles. •

Noone alive to the present status of education in the United States
needs to be told of the spread of nature study during the past few
years. It is now an integral part of the course of study in several of
the States. In 1903 the National Council of Education appointed a
committee of five on industrial education in schools for rural com-
munities, which studied the question for two years and recommended
among other things a that elementary agriculture, as such, ought not
to be taught in the schools before the fifth year, while nature study
should be taken up in the first grade and carried on until the elements
of agriculture might take its place. Competent lecturers on nature
study are in great demand for teachers' institutes and summer schools,
and the market is almost flooded with books on some phase or other
of this subject, many of them so crude and technical as to sho"wwhat

..

..

a Industrial education in schools for rural communities. Report committee of five,
National Educational Association, 1905. _
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an early stage the subject is in. A number of States publish illus-
trated leaflets for the purpose of interesting children in the subject.
The Rhode Island College of Agriculture publishes monthly The
Nature Guard, sent free to any boy or girl who asks for it, a large
number of the names on its mailing list being from other States of
New England than the one supporting the movement. The children
are encouraged to write to the director of the work about their obser-
vations and discoveries, and to ask any questions they or their teach-
ers are puzzled over. The New Hampshire College of Agriculture
has published a series of such leaflets. The Ohio State University
publishes a series of agricultural extension bulletins, and others are
published in Maine, Michigan, Pennsylvania, Missouri, and New
York. Hampton Institute, Hampton, Va., began in 1901 the publi-
cation and distribution through the Southern States of monthly
nature-study leaflets for teachers, which are models of their kind.
They are furnished to Southern teachers at quite nominal rates, and
to others at about the cost of production. The material is not only
written by experts, but it is expressed in interesting style and made
attractive with illustrations. Cornell University offers a teachers'
course of two years in nature study and school gardening, but
much more is really accomplished in this :field by means of the
extension work of this department of the university, which makes
use of lectures, leaflets, correspondence, and the organization of pupils
into clubs, with the object of "interesting teachers and pupils of
public schools in nature study, with special reference to agricul-
tural conditions." In 1905 there were 486 of these" junior natu-
ralists' clubs" in New York, with a membership of 14,318 children,
whose dues are a letter or a composition a month on some one of sev-
eral topics suggested in the monthly publication of the organization.

Nine-tenths of the rural and village schools of Missouri have
adopted the 1905 course of study prepared by Mr. W. T. Carrington,
the State superintendent of schools, which urges that" all the formal
subjects l1Iay be taught to better advantage through a proper cor-
relation of each with nature study and literature." Nature study
is given a de:finite place in the curriculum during the :first four years,
with the purpose of "putting the child into sympathetic touch with
the world of nature in which he lives, and to use this as a means of

.~ educating him." Nature study is now included in the uniform course
of study for the elementary schools of Indiana, the' subjects being
largely from the plant and animal life of the farm and garden. At
the summer schools of the agricultural colleges of Nebraska, North
Carolina, Connocticut , and possibly other States, courses in nature
study for teachers are giyen. Hundreds of southern teachers annu-
ally take such courses in the North Carolina school mentioned, or in

41on-07--2
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the great summer school of the South, in session each summer at the
University of Tennessee.a

Since the publication in 1901 of the official course of study for the
Indian schools of the United States b nature study has been a com-
pulsory subject of instruction in these schools. Here it has proved
itself of special value in the teaching of English, for the little Indians
can be induced to talk freely about the objects studied because of
their natural interest in such things, and the consequent loss of their
self-consciousness.

In deciding what kind of work in the field of nature study one
should give to school children, the standpoint of Dr. C. F. Hodge,
already quoted, seems to me' to be the proper one. After pointing
out that the purpose of nature study is "the learning of those
things in nature that are best worth knowing, to the end of doing
those things that make life most worth living," Doctor Hodge goes
on to show that the things best worth knowing, for this end,
are fundamentally the relations of the individual to nature and its
forces, toward life in general, both animal and vegetable. Xature
study, well taught and 'with this end kept constantly in view, will
produce the highest of all educational values-the proper response
of the individual to his environment.

Unless there be gardening, the work of the first two grades must
and should be mainly that of observation rightly directed by the
teacher, but by the third year the economic relations of plants and
animals may well be brought to the attention of the children. I
have known few young boys who were not seemingly natural ene-
mies of toads until they learned the economic value of the little
creatures-and none who were not their friends afterwards. Any
child would rather have an apple that is not wormy; let him learn
the cause of the wormy apples and you have a new force in the hor-
ticultural world, not to mention the encouragement offered birds for
nesting around the house and orchard by the provision of nests and
food, rather than the killing of the birds and the stealing of the eggs,
as has too often been the case.

Nature study may be made of as great ethical value as economic,
by putting the child in the place of other people whose rights he has
not appreciated before, and hence has failed to respect. The sug-
gestion to a child that he may raise a tree of his own will give him
the desire to do so; peach pits are easily supplied, and the lesson in
practical ethics is well under way. "Some real knowledge of the
amount of care, time, patience, and money, and of the chance for

a The teaching of agriculture in the rural common schools. Xinth report, commit-
tee on methods of leaching agriculture. Association American Agricultural Colleges
and Experiment Stations. Office of Experiment Stat ions, circular GO, 1905, pp. 7,8.

b Reel, Estelle. Course of sludy for Indian schools, 1901.
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success or failure in raising a shrub or tree, will do more in getting a
boy voluntarily to respect public parks than all the police which a
city can afIord to place on watch over it."a The good teacher, more-
over, will direct the religious feelings of the child to nature, with the
certainty of adequate response. There is nothing in nature which
man has not worshiped, nor which primitive man to-day fails to
worship-the stars, sun, moon, wind, clouds, water, rocks, flowers,
trees, animals. President G. Stanley Hall urges that "the senti-
ments on which the highest religion rests are best trained in chil-
dren on the noblest objects of nature.">

The aesthetic side of nature study is one to be emphasized. It is
significant of its aesthetic possibilities that the American Park and
Outdoor Art Association urged the introduction of nature study
into all the schools of the country, and that its successor, the Ameri-
can Civic Association, is doing the same. One of the most impor-
tant missions of nature study is to bring the country children to see
and feel the beauties spread all around them, the beauties which
those from the city who are able each summer pay large sums to
enjoy. As Prof. L. II. Bailey points out, even many country chil-
dren too young to feel the appeal of more bushels of potatoes or more
pounds of wool have yet thus early formed their dislike for the
farm. A flower garden and a pleasant yard would do more to con-
tent them with living on a farm than 10 bushels more of wheat to
the acre." In the city nature study is the best vehicle for introduc-
ing the blessings which nature has supplied to mankind, but which
paved streets, tenement houses, and attendant conditions have de-
nied to so many thousands who need them most or all. It is but a
short step from teaching the school child to love plants and flowers,
to their introduction into the home, and then to window gardening,
even though nothing more extensive be possible; and this has
transformed such cities as Cleveland and Dayton, Ohio, to mention
but two examples.

Many teachers would be glad to take up nature study, were it not
for two things: (1) The school curriculum is already crowded, and (2)
the teacher reels that the children would prove to know more about
nature than he himself does. To consider the second objection first,
one of the best arguments for this work is that it furnishes a ground
where teacher and pupil can meet as friends, where it does no harm for
the teacher to be taught, for once. Many cases might be mentioned
where nature study work has transformed the atmosphere or the
entire room through a better understanding between teacher and

a Lloyd, F. E., and Bigelow, M. A. The teaching of biology in the secondary
schools, 1904, p. 41. Hodge, C. F. Nature study and life, 1902, Pp.. 28, 29.

b Hall, G. S. Adolescence, vol. 2, pp. 144-232.
c Bailey, L. II. Nature study idea, 1905,pp. 80, 81.
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pupils. Of course, the class should be kept well in hand, but the
teacher should only guide them wisely, tell them very little, and let
them discover as much as possible for themselves. A child who has
made a discovery on his own initiative, especially if he has been able
to convey his discovery to others usually better informed than him-
self, has taken a step more valuable to him in an educational way than
a large amount of formal training would give. It offers him the
opportunity for his bit of research work, it gives him an interest which
may take him far afield into science.

There is another consideration. One of the most serious criticisms
to which our American teachers are liable is that they acquire a
teacher's attitude to their pupils out of school and toward the world
in general; that they are no longer possessed of the spirit of the learner.
Nature study offers teachers a way of escape through allowing them
to learn with and from their pupils. Lack of suitable training is a seri-
ous handicap, of course; if it be possible, at least a short course should
be taken in nature study and school gardening, such as those given at
the summer schools held at the University of Tennessee, the North
Carolina Agricultural College, and Hampton, or at some good normal
school which offers such work. Two or three of the better books on
nature study should be thoroughly read, but they should be carefully
chosen, and if possible after consultation with some one who is familiar
with them, for many of them are more conspicuous for their lack of
good points than the opposite. The United States Department of

. Agriculture distributes free a circular a giving a concise bibliography of
nature study and school gardening. The Nature Study Review gives
monthly a bibliography of what has recently appeared. The Hamp-
ton nature study leaflets will prove very valuable, especially No. 16, .
Course in Nature Study for Primary Grades. Prof. H. W. Fairbanks
has a valuable r rticle in the Nature Study Review" in which nature
study work is correlated throughout the entire eight primary grades
with geography and history. The four-page pamphlet on Local
Nature Observations, published by Dr. A. H. MacKay, superintendent
of education for Nova Scotia, might well be copied anywhere, with
local corrections. If the teacher feels the need of a well-outlined
course to follow, there are at present few, if any, better than the Out-
lines of Nature Studies C of Prof. ·win. Lochhead, now head of the nature
study department of the Macdonald-Robertson Institution at Ste.
Anne de Bellevue, Quebec. In the course of study of the Indian

a Crosby, D. J. Bibliography on nature study. school gardening, and elementary
agriculture for common schools. Circular 52.

b Fairbanks, IT. \Y. 'Tho rolat iou of geography to nature study, with a complete 011(-

li no Ior a cours« of (·ight grades. Xutur« St udy Review, vol. I, Sept. ID05.
C Lochhead, Wm. Outlines of nature studies. Ontario Agricultural College, bulle-

tin 142.
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schools" willbe found outlined a seven-years' course which is excellent.
In the report Ii of the conunittco of livc of the National Educational
Association on industrial education in schools for rural communities,
pages 28-44, is a syllabus of a live-years' course in nature study,
intended·to suggest the kinds of subjects that may be most profitably
undertaken. Southern teachers, at least, should procure the North
Carolina teachers' bulletins, Nos. 2C and 5d, the latter of which con-
tains an especially full outline, and bulletin No. 85 of the University
of Texas, The Teaching of Agriculture in the Public Schools.

The Department of Agriculture, at Washington, has published a
number of pamphlets of value, and will send lists of all available pub-
lications upon request. If the teacher should meet with technical
difficulties, the staffs of the State agricultural colleges and experiment
stations are always ready and willing to lend their aid. There is no
reason for the teacher's neglecting nature study because he is inex-
perienced, if only he has the will and persistence. I know personally
one or two teachers who started in this work with as little technical
equipment as anyone could, but who have learned with their pupils,
studied what they could obtain in the way of printed matter, and hr.ve
been conspicuously successful.

As to crowding another subject into the school curriculum, the
matter is not so serious as it may seem. Few doubt that our schools
teach too many subjects to our children, and spend too long a time
on many of them. Certain nature-study enthusiasts believe it is
the part of this subject to take such an important place in the course
that it will crowd out some of the other work or, rather, give it better
under another name. Principal W. A. Baldwin, of the Hyannis
(Mass.) Normal School, has made his model course center around
nature study and school gardening, and is greatly pleased with the
result: In our best city schools geography has been made to take in
all the odds and ends of subjects not included elsewhere and to cover
perhaps, five hours a week for five years. A change is under way
nowadays, however. In Chicago nature study and geography
are combined for the first three years; in Boston and New York
nature study entirely takes the place of the geography for the same
length of time. The University Elementary School of Chicago closely
correlates the work in both throughout the course. Almost all the
usual subjects of the curriculum can advantageously be correlated
with nature study, as is done in the Philippines, without any loss of

« Recl. Est ollr-. ('OurRP of study for Indian schools, 1901.
b Industria] education in schools for rural communit ios. Rr-por! «ornmit tor- of fin',

N. K 11 .. 1005.
c Coon, ('. L. (jpography. nnt III''' sl url :', and agriell]tlll'p in thr- "]"111"nl:lI':' Rr'hools,

Hl05.
d Rlpyens, F. T,.. \ ('OI1l'Rpin nat un- stud y [or (1)(' Ipl1clwl', Hl():l.
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time. It is better to give some special time to definite nature-study
work, but it need not be great to be of value; it has proved of great
benefit when consuming but one hour a week. However, the expe-
rience of some of the Canadian schools, as well as of some of those in
our larger cities, has shown that the children do better and more
work in their other studies if they are freshened a bit daily by some
work in nature study and gardening, even though the time left for
the regular programme be shortened by an hour a day.

..



CHAPTER II.

SCHOOL GA[WI~NS.

Some few German States gaye encouragement to school gardens
well toward ninety years ago; but Austria and Sweden first made
the movement general, and each officially promulgated its plan
in the same year. The Austrian imperial school law of March 14,
1869, prescribed that" where practicable a garden and a place for
agricultural experiments shall be established at every rural school."
At the present time there are almost 20,000 school gardens in Aus-
tria, and in some provinces there is no schoolwithout one. In Sweden
the Crown announced on October 15, 1869, that at "every school
a garden of from 70 to 80 square rods must be laid out." In 1894
there were 4,670 school gardens in Sweden, but since then there
has been a falling off of considerably more than a half, attention to
them having been drawn away by the wide introduction of manual
training.

In Germany the different States carried out their own ideas. In
1814 Schleswig-Holstein placed instruction in culture of fruits and
vegetables in her rural school curriculum, and Nassau did the same
three years later. The Prussian village schools began to give elemen-
taryagricultural instruction, usually by means of gardens, in 1819,
and other States adopted the same ideas as the years passed."
At the present time the city of Berlin has large grounds for gardening,
just outside the city limits, in which every child who applies may
have a small garden of his own. Besides, there are sent every day
to all elementary schools of the city two wagonloads of leaves,
flowers, and plants for use in nature study, drawing, and elementary
science from an immense central. botanical garden, which is open
freely to the public, and there the children may watch expert horti-
culturists at work. Breslau in 1898 founded a large central botan-
ical school garden, which has since been more than doubled in size.
Plants are sent to any school on the order of the teacher. The chil-
dren do not work in the garden, but are taken in classes to it to see
experts work, and are given plants to take home. A smaller plot has
now been acquired by the city, where teachers and scholars together

a Crosby, D. J. School gardens; their development and function. Outlook, vol. 71,
pp. 852-801.
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may have' plots of ground. Since lR88 Leipzig has given to ('V('r~'
new school -too square meters of ground for a botanical gankll. Bc-
sides this, a centrally located piece' of ground of 12,000 square yards
has been made a central school garden. ffE'rethe children are taught
by the chief garclenE'rand his eleven assistants, but they themselves
are not allowed to work there; "there are too many of them." There
are in the city six or more schools for children of the laboring classes,
where there are large gardens for the children, and they are taught
agriculture in a very practical way."

Dr. Erasmus Schwab, of Vienna, some thirty years ago was the
chief European educator strenuously advocating gardens for every
school.", and the effect of his pamphlets setting forth the pedagogic
importance of gardening for children is reflected to-day in the school
gardens of Vienna, which have a wide reputation, and in the spread
of the movement from Austria proper into Hungary, where gardening
and agriculture have long been obligatory studies in all the E'le-
mentary, higher elementary, and citizens' schools, to which all
children must go from their sixth to their fifteenth year.v The
writings of Cronberger," Schulleries,> and Wilsdorf! must figure
in any historical study of school gardens, because of the influence
they have exerted throughout Germany. Switzerland maintains
school gardens in connection with all her normal schools, and each
teacher is obliged to receive this special training. Since 1885 the
Swiss Government has subsidized gardens in connection with the
elementary schools of the Republic, and has offered, to both teachers
and children, prizes for essays and plans for them, as have also cer-
tain of the larger towns, such as Zurich.v Since 1873 Belgium has
required every school in the Kingdom to maintain a garden of at
least 39~ square rods, to be used in connection. with instruction in
botany, horticulture, and agriculture. School gardening has given
a remarkable impetus to vegetable gardening at large-a matter of
great importance to this the most densE'ly populated. country of
Europe .s

In 1880the French ministry of education decreed that such instruc-
tion should be given in the normal schools as would enable their

a School gardens in Europe. Special consular reports, vol. 20. pt. 2. J gOO. pp.
159-224.

b Schwab, Erasmus. DerSchulgarLen. Wien, I87ti.
c School gardening. Special reports on educational subjects (England). vol. 8,

p.490.
d Cronberger, Bernhard. Del' Schulgarten In- und Auslandos, 18g8.
e Schulleries, Josef. Del' Volks-Schulgartcn nach Anlagp wirt hschart lichon und

padagogischen Ausnutzung, 1895.
/ Wilsdorf', Oskar. ErrichteL SchulgarLen! 189·1.
U Del' Schulgarten. Preisgokront« Arbeiten, 1886.
h Crosby, D. J. School gardens: their devolopmont and fundion. Outlook. vol.

71, pp. 852-861.
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gmdllatf'H to «carry to the elementary schools an exact knowledge
or t.ho soil, tho moans of improving it, the best methods of cultiva-
tion, the management. of a farm, garden, etc." There are now 0\,('1'

100 normal schools, and good work j:,; being done at last, although
the plan existed only on paper for some time after its proinulga-
tion. Nominally, since 1887 no plan of a rural school building to
which the State was to contribute support has been accepted, unless
a garden was attached to the school. As a result, the French Gov-
ernment reports about 30,000 elementary schools with gardens.
But Mr. Cloudesley Brereton, after a long and careful investigation
among the schools of France, asserts that probably over 45,000 of
the French i'ural schools have gardens attached to them, t c but not,
as several writers have rashly asserted, with a view to instructing the
pupils in agriculture but for the benefit of the teachers." a Dr.
H. P. Frissell, principal of Hampton Institute, tells me that in an
extensive trip over France to study its educational system he found
that a large part of the elaborate system of teaching agriculture was
not yet in practice. But the people themselves have lately awakened
to the economic importance of elementary agriculture for all the
children, and the gardens already existing are now being used as
demonstration plots by thousands of teachers. 11. Rene Leblanc,
to whom is due much of the credit for the revival of interest in agri-
culture, is now leading an agitation for making an examination in
agriculture one of the requirements for the « leaving certificate,"
and if this were done no elementary school in France would be with-
out a garden.

The movement in Russia began in the seventies, but did not
advance very rapidly until encouraged by the Crown in 1887. At
that tiline were begun the free distribution of plants and seeds, the'
sending out of expert itinerant gardeners to instruct teachers and
to organize and direct garden operations, the organizing of certain
agricultural courses of study, and the distributing of implements
and books on gardening among the more energetic teachers. More
recently the Czar has taken a personal interest in this work, and the
Government now supplies seeds and seedlings free to normal schools
up to a cost of .50 Irancs ." In 1807 there were already some 8,000
school gardens in the Empire, many of which contained colonies of
bees, silkworm hatcheries, etc. Since 1891 the Government has
supplied, during the spring and summer months, short courses of
instruction in school gardening for teachers. In 1902 some 520,000
children had small gardens of their own at the schools. In the
remodeled Nikitsk school during the winter three hours a day are
allotted to schoolroom study, and from foul' to five hours to work in

a School gunll'ning'. Kp('C'iul ]"('1"'1'1"; on ('(ltll'ulionul ,.;11 hjPC'(,.;(i<;nglanc!l, "01. 7. p.l'ilj,

b Ibid., p. j(j;~.
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the garden, vineyard, etc.
last more than two hours,
six to eight hours,"

Practically all the infant schools of the Netherlands for children
under 5 or 6 have gardens in which the children work. Most of the
primary schools of the country have gardens, not so much for instruc-
tion in practical gardening, as in Belgium, France, and England, as
for the purpose of nature study and a means of correlation of the
other school studies." Italy is just in the beginning of the school-
garden movement. An official of the Norwegian Government
writes me that gardens are in successful operation at a number of
the people's schools, but that the Government has no information
as to their number.

It is rather strange that the British have seen the value of school
gardens for certain of their colonies and have lost no time in organ-
izing complete systems of them, but have been so slow to establish
them in England. In Jamaica, for instance, there were school gar-
dens here and there prior to the new school code of 1900, but since
that time gardens have been established at practically every school
on the island, Special grants are given by the board of education
for agricultural teaching, and the grants are from three to five times
as large as otherwise if in connection with the school there is at
least a quarter of an acre under cultivation, with four hours or more
of practical instruction thereon each week." This is true to a less
extent all over the West Indies, where the British Government is
urging elementary agricultural education along the lines laid out by
the French for their own rural school system, including a garden at
every rural school.d

Contrast this with England. "Cottage gardening" was for years
the only thing of the kind ever found in a school in England or Wales,
and for this a small grant. might be earned by the school if it were
properly taught. In 1895 only one school obtained this grant; in
1898 only 84. " A large part of Wales is agricultural) and the people
gain their livelihood by farming, and yet in 1898 only 31 boys in the
whole country had the opportunity to learn anything about garden-
ing." It was not until after this time that the education department
recognized that besides the improvement which a thorough knowl-

In summer, tile' lessons in class never
while the practical studies occupy from

.•

a Knight, G. H. Public school gardens. Camp and Plant, vol. 1, p. 29.
b School gardening. Special reports on educational subjects (England), vol. 8,

pp.5-8.
c Sadler, M. E. The teaching of agriculture in elemom.ary and high schools in the

West Indies. Special reports on educational subjects [England], 1901, vol. 4, pp. 594,
595. Wallace, R. H. Agricultural education in the British colonies. Journal
Society of Arts, vol. 48, p. 666.

d School gardens in the West Indies. West Indian Bulletin, YO!. 3, ]902, pp. 13-15.
School gardens in the West Indies. Barbadoes Agricultural News, January 3,1903.
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edge of gardening may effect in the condition of the working classes,
"as a school subject its teaching also serves a general educational
purpose."" The counties of Surrey and Berkshire first took up the
matter of school gardens, as such, in connection with their continua-
tion schools. Prior to the opening in London, in 1902, of the nature
study exhibition, these had proved an unqualified success, and many
prominent educators of the country pleaded for the encouragement
of the movement. At that time there were less than 100 school gar-
dens in Great Britain, and I have been unable to learn of a more
recent census of them. But with the new course of study of 1904 for
all .the English elementary schools, in which nature study isgivcn
first place and a special grant for gardening offered to every school,"
it will not be strange if England soon comes into the front rank in
this matter. The report of 1905-6, just published, says that at least
32 counties have gardens connected with day schools, and 22 counties
maintain other gardens either connected with evening schools or
worked independently by boys and young men.

The educational department of Ceylon provides a plot of ground
for cvcry elementary school for the purposC'of gardening, and teachers
are" urged to pay especial attention" to this feature of the curricu-
lum, in which gardening is made very practical rather than a means
of general education. The pupils have a share of what they raise to
take home.s There are school gardens attached to thc three Euro-
pean schools of ~ atal, and they are compulsory for all the native
schools. They are found at practically all the mission schools of the
Gold Coast, and are becoming rather common now in most ~f the
British colonies and protectorates in Africa. d In Tasmania school
gardens are found at some private and some State schools, but the
movement is not extensive. Such work is hampered in Australia by
t13 system of payment by results, and while there is a vigorous agi-
tation in its favor in almost every State it will come but slowly so
long as the present system exists. Victoria, however, has taken up
school gardens in connection with nature study, which is taught in
most of the schools, and elementary agriculture, which is taught in
all the better rural schools. Each teacher in the State is furnished
with a pamphlet, Gardening for Victorian State Schools, and consid-
erable space every month in the Educational Gazette is devoted to
reports from school gardens. For some years the Australian Natives'
Association has donated prizes of £ 1 sterling each for the best-kept

"School gardening. Special reports on od ucar ional subjects [England], vol. 4, pp.
819-829. .

b Annual report, 1903-4, Board of Agriculture, London, pp. 104-10!J.
c Wallace, R. H. Agricult ural od ucation in the British colonies. Journal Sociot.y

of A rts, vol. 48, pp. 665, 666.
d tua., pp. 338, 339.
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school gardpn in each inspectorial district. Tho minister of educa-
tion r-uch veur grants first and second class cortificates to all schools
who-«: gardc'ns are ,,-mthy of such rccognitiou. Photographs of these
gardens, published ill t he Educational Gazct to, represent them as very
crcditable indeed. Several horticultural societies of Melbourne and
vicinity supply shrubs and flowering plants free of cost for school
gaJxlpns."

The school-garden movement in Canada is very recent-with the
exception of the Province of Kova Scotia one might say it began in
the spring of 1904- hut already it bids fair to outstrip that of the
United States before many vears. The priority and supremacy of
Xova Scotia is due almost wholly to the influence of Dr. A. H. Mac-
Kav, superintendent of education, who has long kept nature study in
the van. In 1903 there were 52 school gardens in the Province, 79
in 1904, and 103 in 1905. In the other eastern Provinces the school-
garden movement camp with the establishment of the Macdonald
school gardens, .'5 in each Province. Sir William Macdonald's idea
included a garden at each school that" should be used as a large slate,
for the use of the scholar, where he might see his examples before
his eves, and which might be rubbed clean again as soon as the lesson
was learned and another came up." Here the encouragement of the
cultivation of the soil as a life work is made ideal, it is true, but the
primary aim is 'I the symmetrical education of the individual.' The
garden is the means, the pupil is the end. The five eastern Prov-
inces have now incorporated the Macdonald school gardens into
their educational systems, others are being established along the
same lines, and in more ways than this the movement bids fair to
become Dominion wide. Ontario makes an initial grant of $100, and
a later annual grant, to evpry rural school establishing and main-
taining a school garden.b In Nova Scotia, "within or near the
grounds of rural sections there should be an area for cultivation as
a school garden, to serve for the objective study of nature and for
practical training in t he rudiments of such arts as agriculture, hor-
ticulture, or forestry."c In Xew Brunswick grants of $30 are made
annually to elementary schools having school gardens. Eaeh group
of these school gardens is under the supervision of a traveling
instructor in gardening and nature study, who plans to spend a
day each week at each school. The Northwest Territories have, of
their own initiative, established large school gardens in various
larger towns, such as Lacombe a.nd 81. Albert."

-
a Educational Gazette, vol. ~ 8. ]902 ]907.
IJRegular ions, Ontario I'ducnt ional dr-partrnr-n t .• \ ng .. 1904. p. 40.
rXova FI('otia manual of RI·hoolla\\·R. 1901. p. 72.
dl"choo[ gan!(,lling. I"pP('ial r('ptlrIR on l'dllCalitllHlI Rllhj('('lR [England], vol. 4,

pp. 1;)7.4M\
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The thing which, above all else, assures solidity to this movement

in Canada is that it has been recognized that such plans have failed
elsewhere because of the lack of suitable teachers: to meet this Ihe
training of teachers has been undertaken before there is even a great
demand for them. In Nova Scotia the provincial normal school is
affiliated with the new agricult ural college, and all st udents are
taught how to manage a school garden. There an' abo several
Macdonald school gardens within a short distance of Truro, and
these too can be visited. There is also maintained a summer session
of five weeks in natural science, nature study, horticulture, and
school gardening, attendance on which gives the teacher one or two
weeks extra vacation. During the slimmer of 1905 there were 24
attending this special session. In the new Macdonald Institute at
Guelph, Ontario, is to be found the finest equipment in the world for
the teaching of nature study, and school gardening receives a very
prominent place in every course offered. Sixty experienced rural
teachers from other Provinces than Ontario receive free short courses
here each year, and these teachers are going hack to their schools
with new inspiration, to preach the gospd of nature study and
school gardens, if their districts have not already provided for such.
In Canada this movement is anything hut a fad; it is a new move-
ment in education, and is being pushed both hy the provincial gov-
ernments and by individuals privately interested.

In our own insular possessions, there are gardens at each of the 20
agricultural schools in Porto Rico, established in 1901 by Doctor
Lindsay, at that time commissioner of education, and there are gar-
dens in connection with a few graded schools, while the present com-
missioner is endeavoring to have one attached to every rural school
of the island. Gardening has been in a course of gradual progress
in Hawaii for some years; there are at least 11 school gardens in
Honolulu alone, perhaps more, and the Territorial normal school
now gives all of its graduates special training in nature study and
gardening; so that before long a school without a garden will be a
rare thing. The principal of this normal school writes that the
greatest obstacle is that the schools of the island have such small
amounts of land at their disposal.>

Dr. David P. Barrows, general superintendent of education in
the Philippine Islands, in the course of instruction for the public
schools of the islands; published June Hi, 1(.104, directs all primary
schools to establish school gardens within twelve months if possible,
and the civil authorities of each barrio have been instructed to fence
in strongly suitable ground. Each boy of the third and fourth gradl's
is givpn a plat of his own, [\11(1 the products belong to him, abso-

a Reports American Park and Outdoor Art Association, vol. 7, Pl'- :20,40-46.
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lutely. The cultivation of the staple economic plants is taught with
special care.a

L.1 1691, George Fox, the old Quaker, willed a tract of land near
Philadelphia II for a playground for the children of the town to play
on, and for a garden to plant with physical [medicinal] plants, for
lads and lassies to know simples and to learn how to make oils and
ointments." Two hundred years later, the first school garden in
America was established on the grounds of the George Putnam School,
of Roxbury, 1fass., by Henry Lincoln Clapp, its master. From
1891 to 1900 only wild flowers were cultivated there, but by the latter
date Medford, Framingham, Hyannis, and other Massachusetts towns
had made such a success of vegetable gardening in connection with
school work that the Putnam School put in a kitchen garden with
84 beds. The Framingham, Hyannis, and Boston normal schools
by this time were giving good courses in gardening, and at Hyannis,
especially, the garden had furnished a large share of the material for
other branches of study-s-writing, composition, arithmetic, book-
keeping, banking, etc. In 1901 the Twentieth Century Club of Bos-
ton established a garden of 82 beds on Dartmouth street at the Eng-
lish High School; the following year the Massachusetts Civic League
maintained 350 small gardens for school children. The young ladies
of the Boston Normal School have taught gardening to the pupils of
the Rice School i'l the cit).

In 1901 the Hartford School of Horticulture gave a course in gar-
dening to 34 boys from the city schools, who went out to their gar-
dens once a week. Each boy had to care for his own plot well, all
through the season, or relinquish all claim to it, in which case it
was given to one of the many boys on the waiting list. In 1902 the
school provided gardens for 163 pupils, and it has had large classes of
school children up to the present time. School gardens have also
been maintained in St. Louis, Chicago, ·Washington, Omaha, vVorces-
ter, Cleveland, Brookline, Mass., New York City, Rochester, Yonkers,
Philadelphia, Hampton, Va., and many other places. Most of them
have proved so successful that they have been made permanent fea-
tures of the various cities; in some few cases they have been aban-
doned because they did not have any adequate financial support.
Each city that has provided for school gardening has studied its own
needs in that direction and has worked out its own salvation, Bos-
ton still leads in number of gardens, probably because of the interest
taken in the movement by so many different organizations.

As a counterpart to such many-sided encouragement may be men-
tioned a kindergarten in St. Louis where, in 1898, an old brick-paved
yard, 12 by 2J feet, was transformed II by the aid of 80 pairs of little
hands into a real live flower garden. The children themselves made

-

-

a Courses of instruction for the public schools of the Philippi~e Islands, 1904.
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beds, transplanted vines, planted seeds, and cared for the plants."
One of the St. Louis papers took up the movement, made a specialty
of it, and offered prizes lor the best gardens, until it was well under
way. The Missouri Botanical Garden later gave to the Civic Im-
proveme.it Leagae as much of 160 acres as should be needed for this
purpose, where each child who applied was giver, five plots 5 by 10
feet and one plot three times as large for corn, but one kind 01 vege-
table being planted in a plot. In 1900 the Englemann Botanical
Club s ld seeds to school children at 2 cents a package with very
gratifying results, but the work was partially stopped the following
spring by four seedsmen, who presented the matter to the school
board as an interference with their business. This would seem to be
rather a short-sighted policy, for the seedsmen of Rochester and
Worcester have been giving free seeds for school gardens and report
their sales in those cities in some years doubled thereby, while the
Cleveland seedsmen in every way encourage the sale of penny packets
of seed by the Home Gardening Association.

I, Colorado the movement started in Pueblo in 1902 in connection
with three summer kindergartens in three widely separated parts of
the city. Owners of property adjoining the schools furnished the
land rent free, while the city water company furnished free all the
water 11ecessary for irrigation. Half the ground was cultivated in
common, the other half was divided among the pupils, so that the
wirk usually was doue each morning between 9 and 10.30 o'clock.
The gardening proved very successful, and each of the three kinder-
gartens exhibited {lowers and vegetables at the Colorado State Fair,
"which might well have had space and blue ribbons in the horticul-
t.iral dcpartment.l'"

In 1902 the Chicago committee on vacation schools directed their'
attention to school gardens, and home gardens as well, distributing
over 4,000 packages 01 Ilower seeds among the grammar grades early
in May. Later in the summer it was found that over 3,000 children
had started home gardens either" in back yards, window boxes, or on
the roof." In the garden of the Burr School fully 300 children were
often at work at the same time , "an object lesson of interest and
labor to the neighborhood. I 1 spite of its location the garden was
practically unmolested and very little thievery or mischief was done.?"

This gardening movement was approached from an entirely differ-
ent side when in the spring of 1897 the National Cash Register Com-
pany, of Dayton, Ohio, emplqyed a gardener to layout 40 plots, 10
by 130 feet each, to be used for gardens by boys of the neighborhood.
Why should a corporation do this? Its factory was located in a sec-
tion popularly called" Slidertown." Building lots sold at from $200

"Knight, U. 11. Public s('I1001gardens. Camp and Plant, vol. 1, No.2.
b Annual reports, commiuce on vacation scI1001s,1902,
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to $:300apiece, many of the employees drank hard, and few had homes
that attracted the ill to remain there while not at work. The presi-
dent of the company decided that he owed his success to those habits
of industry which 11(' had acquired as a 'boy on the farm. With him
the opening of the gardens and the expenditure for land, gardener,
tools, seeds, etc., were purely a business iuvcstruent of dollars and
cents. And it has paid. The (,olllpany has more than doubled the
land used for this purpose; it still pays all the C'xpenses of the gar-
dens, including seeds, and gives prizes worth $50 each ypar for the
best gardens. Conditions in the neighborhood have become so dcsir-
able that lots are now worth from $900 to $1,500 apiece, the vicinity
is known as South Park instead of Slidertown, there is hardly an
unoccupied house there, many of the factory people own their homes,
and houses for rent are almost never vacant. The president of the
COll1panylays to the gardening and to little else the change in the
character of the people, both adults and children, and in the entire
spirit of that section of the city. More than that, it has shown that
the very boys who worked in these gardens developed in their schools
much more rapidly than those who did not. It has paid so well that
in the spring of 1905 the company organized a neighborhood garden
club for the children of South Park, who applied for gardens in such
large numbers that only a fraction could be accommodated. The
expert gardener in charge of the regular gardens became the director
of the new venture, and, for the nominal fee of 10 cents, seeds, plants,
and instruction were furnished to the children for home gardens during
the summer.

The Home Gardening Association of Cleveland, Ohio, has made a
success of its movement to beautify the city, much, though by no
means all, of its work being done through the medium of the schools,
and with the hearty cooperation of school officials and teachers.
Each spring lessons are given in the schools on the ,'ays to plant and
care for gardens. Each school building holds an exhibit in the
autumn, and prizes of money or bulbs are awarded to the best
exhibits. In one case, every child from the entire school had an
exhibit. Usually the majority of children in each school are exhib-
itors. In 1904 the board of education took up the matter officially,
employed an expert nature-study lecturer, and established four large
school gardens where the children should own the plots of ground and
all the things which they should raise on them. During 1903 over
132,000 packets of seed were distributed to school children. "The
results substantiate the wisdom of the oft-expressed idea that to
gain immediate results in tho improvement of home surroundings
tho effort must 1)(' made through the medium of the public school
children." a

j

a,Annual reports, Home Gardening A~~o(;ia(ion, Cloveland, Ohio, 1U03-190(j.
.J
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The Woman's Institute of Yonkers, N. Y., in 1903 started two
small gardens in the tenement district, in which 36 boys did so well
that the institute decided to make gardening more extensive, "in
the hope that eventually its benefit both as an educational and social
factor might be so demonstrated as to induce the board of education
to incorporate such instruction into the work of the public schools."
In 1904a " garden school" was opened on some 2 acres of land divided
into 240 plots, the size of which varied slightly with the age of the
boys who were to work them. Each boy paid a fee of 2 cents a week
"to instill a feeling of proprietorship," but if he were unable to pay
this he could give an equivalent in produce when he had raised it.
Each boy was required to be at his garden at least twice a week.
Usually he was there almost every day. The estimated market value
of the produce raised, which of course belonged entirely to the boys,
was about $1,200. The number of plots in 1905 was increased to
250, and there were twice as many applicants as plots. Had girls
been admitted probably 1,000 children would have been kept busy.
Besides this garden school, the Institute Civic League provided three
small gardens on school grounds, one of them for girls only."

Because of the publicity it has attained, the children's school farm
in the De Witt Clinton Park, of New York City, has had perhaps a
wider influence than any other similar undertaking in America, unless
it be the Whittier garden at Hampton, Va.; for, as a direct result of
the former, the Philadelphia board of education appropriated $3,500
for two large school gardens; "theboard of education of East Orange,
N. J., started one garden, and gardens were maintained by the
Teachers College of Columbia University and the New Paltz, N. Y.,
Normal School. The school farm in question owed its origin to Mrs.
Henry Parsons, who, during 1902 and 1903, maintained a garden of
150 plots on 7 acres of what was to be a part of New York's park

'system. This tract is situated in the heart of the tenement district,
where the rougher element considered that they owned everything
in sight and thought nothing of a term in prison. The land had been
used as a dumping ground for years, and the park department had no
plowstrong enough to break the ground, so a street-breaking plowwas
resorted to, unearthing nothing but lime,rags,wire, bottles, tin cans, and
stone. A second treatment unearthed little else than a second layer,
and so the first year only an area of 84 by 114 feet was prepared, and
this was not planted until July 29. The first tools the little urchins
had were clam shells. There was only one teacher. And yet the
"school farm" was a success in every way. The neighborhood
adopted it and made it its own, and the next year more ground was

a School gardens. Department of Agriculture, Office of Experiment Stations, bul-
letin 160, 1905.
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cleared up, so that 277 children had gardens of their own, raising over
30,000radishes, 1,745beets, 350quarts of beans, 3,000 heads of lettuce,
etc. In 1904 the work was carried on as well as possible while the
contractors proceeded with the construction and permanent improve-
ment of the park. The park board has kept the school-farm feature,
and it has been made a part of the New York park system.

In the heart of the New York ghetto the teachers of a school on
Rivington street have conducted a garden on a lot 40 by 70 feet. Two
thirds of the 2,400 children attending the school had never before seen
a plant growing save in a flowerpot. Only early vegetables were
raised, for after the close of the school for the summer the lot was
turned into a playground. Here the children could not be kept
away from their garden. They were there early in the morning and
late in the afternoon, and woe came to aRy little weed that dared to
show its head among the vegetables. a

Philadelphia- has seven school gardens-two supported directly
by the board of education (the first instance of this in any of our
cities), one by the Civic Betterment Association of Germantown, two
by the Civic Club, and two by the Vacant Lot Cultivation Association.
The two gardens first mentioned accommodate over 500 children; the
others are somewhat smaller .. One of these larger gardens was
located in Weccacoe square, in the heart of the foreign tenement
portion of the city, where criminality was common. Two plowings
brought to light as many layers of broken bricks, and the soil under-
neath was hard clay. Some applicants for plots waited in vain all
summer. The average yield from the plots of the school board, 8 by
16 feet, was 496 radishes, 21 beets, 21 pecks of beans, 15 heads of
lettuce, 22 turnips, 202 tomatoes, and 1 quart of lima beans. One
hoe was stolen, the only loss during the entire season. There were
hundreds of applicants for plots for the next year. Gambling and
rioting have disappeared from the neighborhood, there have been
fewer arrests than before, and the college settlement, a block away,
reported tha t " never had there been a summer so peaceful."

It was seen in Washington, D. C., that progress in other places
was slow, from the fact that the public school-teachers had had no
training in either horticulture or agriculture. To meet this condition,
the United States Department of Agriculture cooperated with the
two normal schools for white and for colored students in the city,
Government experts lectured to the students, and opportunities
for practical work were given them on the grounds and in the green-
houses of the Department. Normal School No. 1 has carried this

a Parsons, Mrs. Henry. Report, First school farm of New York city, 1903-4.
School gardens. Department of Agriculture, Office of Experiment Stations, bulletin
160, 1905.

b Keen, Dora. Philadelphia school gardens, 1905.
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work on for four or five years now; No.2 (colored) began in 1904. In
1905 the board of education asked Congress for a new normal school
building with grounds ample" for carrying on work in school garden-
ing." At one city school where there is but little land each pupil is
allowed to plant one seed and to care for and own the resulting plant.
Even that has been enjoyed by the children. Home gardening was
encouraged last year by the schools, 66,000 penny packages of seeds
having been sold to the pupils, not more than three packages to any
pupil. Teachers gave lessons in the school rooms on the manner of
planting and the care of the garden in summer. In 1905 the super-
intendent of schools officially took up the matter, asking every school
to plan work for the year, and wherever there was sufficient ground
each grade in a building would be assigned a portion. In 1904 every
colored school in the District of Columbia had a garden, with the
exception of one school with no grounds whatever connected with it.>

Owing to the impetus given by the lectures on nature study by Dr.
C. F. Hodge, of Clark University, a number of residents and teachers
of Worcester, Mass., were led to assist in establishing gardens in con-
nection with several of the city schools. These have been a success
in every particular, save the essential one of rousing the school author-
ities to a sense of their importance; for the only official cognizance
taken of the movement so far is an appropriation of $25 for hauling
to school buildings soilwhich the teachers themselves might beg or buy.
Miss Mary C. Henry, principal of the Upsala Street School, has made
an oasis of her school yard, and here was demonstrated the practica-
bility of the work outlined in Doctor Hodge's Nature Study and Life.
Mr. Walter D. Ross, a seedsman, in ] 903 and 1904, gave seeds and
fertilizers free to those schools desiring them; 27 schools accepted
this offer during the summer of 1904. The Worcester County Agri-
cultural Society offered a considerable list of prizes for the best col-
lection of garden products from the pupils of anyone town, from
anyone school, from anyone schoolroom, and from any school
child. Fourteen of these premiums were taken by children from the
Downing Street School, namely, that for the best school collection,
and six first, four second, and three third prizes to individual children.
These exhibits were all the products of home gardens; most of these
belonged to children in homes where there had never before been gar-
dens, and the entire work of the Downing street children was super-
vised by Miss Edna R. Thayer, who had previously never made a
vegetable garden. Over 400 children from this school worked in
their gardens all summer, each one being visited at times by Miss
Thayer, who herself made a garden at her home and, with the chil-
dren, took care of four large beds of plants and vegetables in the

•... a School gardens. Department of Agriculture, Office of Experiment Stations, bul-
letin 160, 1905.
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school yard. Last summer Miss Thayer was not able to give her
time to the work again, and no one else was willing to undertake it, yet
it was learned during the summer that over 200 of the children, who
had been aided by Miss Thayer the year before, had, of their own ini-
tiative, bought seeds and fertilizers, prepared their own ground, and
were taking care of their home gardens just the same.

The encouragement given in Worcester by one seedsman is more
than duplicated in Rochester, N. Y., where the seedsmen, nursery-
men, and florists are the leaders, perhaps, in encouraging the school
children to beautify the school grounds with flower gardens, trees,
and shrubbery. The board of education is generous in providing
land, the daily papers keep the movement before the public, and the
Woman's Industrial and Educational Union distributes penny pack-
ages of seeds provided by the city seedsmen for this purpose. The
children have not had such great obstacles to overcome as in other
cities, but their enthusiasm has, as it were, sought for difficulties which
they might surmount. For example, the children of school No. 26
one afternoon carried sod for half a mile of parking along the side-
walks near their school, in 70 small push carts, each of which made
the round trip of half a mile and back ten times. On another day
they set out 70 elms and 60 poplars along the street, and all summer
they cared for a flower garden the entire length of these strips of
turf on either side of the street.

The school garden in all America that is sending its influence over
the widest sphere is that of the Whittier School, of Hampton Insti-
tute. This school is at once the practice school of the normal depart-
ment of the institute and the local school which the 400 colored chil-
dren of the neighborhood attend. Two hundred-plots of ground are
each given to two children to be planted and cultivated by them, the
crops belonging to them equally. This gives them both a sense of
ownership and of cooperation-things of .especial importance to the
negro. The size of the plots varies with the size of the children.
About three-fourths of the children have come to cultivate their
plots through the summer. In this garden not only does every child
attending the school learn practical gardening, but every young
woman who goes out from Hampton to teach her people in the South
how to live better than before has both learned and taught gardening
under expert supervision. The results are all that could be wished.
When the gardening began in 1900, compulsion was necessary with
the older girls, who not unnaturally thought it a disgrace to "work
in the fields." Within two years no other part of the curriculum
was approached with such eagerness, the average attendance was
greatly improved, and the scholars were more constantly under the
teachers'influence. President Frissell tells the writer that he believes
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this to be the most important work of the institution and that school
gardens managed by Hampton graduates are springing up through
the South with the best of results.

The importance of school gardens is indicated by the impetus given
them from so many sides, by the fact that they are not in any way the

. fad of some one class of people, but that they are used-and success-
fully used-by organizations with widely different purposes to fur-
ther their own aims and to solve the problems of special interest to
them. France originally established school gardens to provide a
convenient means of supplementing the teacher's income, thereby
simplifying the problem of maintaining the public schools. It was
largely the same in Germany at the beginning of the movement,
though now the gardens are used mainly to furnish material for
the practical study of botany, while in Prussia there is the practical
end of promoting the cultivation of fruit trees. In Sweden school
gardens were provided for the express purpose of promoting agricul-
ture'. In France and Belgium they have been made to serve in edu-
cating the people to the better cultivation of fruit, vegetables, and
flowers." In Austria, as in Canada, general education is made para-
mount, the development of the child in heart, head, and hand pro-
ceeds simultaneously, while practical gardening is only of secondary
importance. The movement began in England in a severely practi-
cal way, as is necessary where the evils of payment by results obtain,
but this is changed by the new code into a means for the study of
nature and of natural objects and for the correlation of the various
studies of the elementary school.

All of these countries have made school gardens more or less an
integral part of their educational systems, but how different is the
case in the United States. The board of education of Philadelphia,
it is true, entirely supports school gardens for its children; East
Orange, N. J., Rochester, N. Y., and Cleveland, Ohio, have made
their gardens a part of their school systems. Cleveland, Ohio, during
l005 supported 8 gardens, b and employed an expert, Miss Louise
Klein Miller, as curator of school gardens, c and plans are now in
course of preparation for a considerable extension of the gardens in
size and number. There are also school gardens at present in prob-
ably half a hundred cities, and in a large number of country districts
of the Middle West, notably in Illinois, Iowa, Minnesota, and Wis-
consin, where individual teachers or country superintendents of
schools have aroused some local interest. The United States Depart-
ment of Agriculture estimates that there were about 75,000 school

a Cowley, R. H. The Macdonald school gardens. Queen's Quarterly, 1905,p. 399.
b Miller, Louise K. Children's gardens, 1904.
cAnnual reports, Home Gardening Association, Cleveland, Ohio, 1903-1906.
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gardens maintained during 190~. Illinois led in number of gardens,
and New York, Pennsylvania, and Massachusetts followed in the
order named.

Moreover, each year sees a longer list of normal schools giving
courses in school gardening under the supervision of experts. In
addition to those already mentioned, Tuskegee gives good courses
in this branch to any of her students who care for it; the thro« State
normal schools of Missouri teach gardening, as do the normal schools
of Willimantic, Conn., Johnson, Vt., Los Angeles, Cal., and Salt Lake
City, Utah. Over a dozen of the State agricultural colleges are either
offeringor preparing to oiIer courses in school gardening. But despite
all this, the movement as a whole is fostered not so much by educa-
tional authorities as by other organizations and by individuals.
Most of the money for the work in New York is given by the park
board and by interested individuals. In many places the work is
done directly by some few interested citizens; often a city civic club
fathers the movement, as in Bradford, Pa.; one of the best and most
widely known gardens, as already related, is supported entirely by
an Ohio corporation. In two cities newspapers have started and
taken care of the movement until enough public interest could be
aroused to assure it of success under other auspices. In Rochester,
N. Y., the seedsmen have been its principal supporters, while in St.
Louis they have been hostile to it. College settlements in all the
cities have lent their aid, and everywhere local agricultural and
horticultural societies have given at least moral support. The com-
mittee of five of the National Educational Council has attested to
the value of a garden with every school. The American Civic Asso-
ciation has organized a department of children's gardens, which is
spreading abroad information concerning school gardens, conducting
an active propaganda for the further extension of the movement,
and helping communities to secure proper teachers of gardening.

I believe school gardens in America have come to stay, but just
what kind of plan they will finally conform to is far to seek, if indeed
they ever become systematized, as is inevitably the case in countries
where reforms work from the government down. Certainly, as a
national movement, they will not come to be utilized merely for the
teaching of gardening, in any of its forms, as a trade, as is done on
the continent of Europe, nor is it likely that they will very closely
approximate the "Macdonald slates," from which the lessons" are
wiped off as soon as they have served their educational purpose. "
For they have not fully served their purpose until their products have
been harvested by the little landowners, who have been thus allowed
to taste the sweet fruits of their labor. The educational value of
school gardens is by no means limited to the formal studies of the
school curriculum; the ethical value to the child is perhaps their
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greatest good. True, if they are to be really school gardens, the
garden instruction must be put on a pedagogical basis, and this has
already been done in more than isolated examples. For instance,

,Principal W. A. Baldwin, of the Hyannis, Mass., State Normal
School, exhibited at the St. Louis Exposition charts and diagrams
of a correlated system of instruction in all the studies of the ordinary
curriculum, based upon the school garden. This is the result of the
work of years, and has proved successful in practical use in his school.
It has been published in several places,a and a number of systems
are now based on it. The American Civic Association publishes a
I5-page pamphlet by Mr. Baldwin on School Gardens and their Rela-
tion to Other School Work, b which shows concisely and with many
illustrations just how gardening is used in three grades of the elemen-
tary school as the correlating factor of the course, not as a new and
separate subject. The teachers of the Whittier School at Hampton
have worked out plans whereby they each day use the work just done
in the garden as the basis for the instruction for that particular day,
and in Icw schools can you see such interest in every study, or such
a record of daily attendance. If so many of our teachers (lid not
feel incompetent the minute they left their text-books, the above-
mentioned method, it seems to me, would furnish the ideal elemen-
tary education. It would supply the" Sachunterricht" which Lay c

and other German reformers are to-day so insistently demanding
for the German schools. Perhaps the school garden may aid directly
in bringing our American teachers to work always for the natural
and harmonious development of the child, rather than to teach him
a number of separate subjects as such. If it shall do this, it will
mark a notable step in our educational progress.

Have school gardens as yet in this country proved of practical
value in strictly school work ~ Those best acquainted with them are
confident that concrete instances may be given. In the first place, in
practically every school heard from directly they have given an inter-
est to some scholars, probably to those of a predominantly motor
type, to whom in the past tho lessons in the books had meant little.
A wholesome interest once aroused, the school work was more easily
done. Were there no other advantage in this subject, it would be
justified by this result in a country where we have few special schools
for those a little slow or backward in their studies. But this is not all.
Prof. H. D. Hemenway, of Hartford, Conn., says: "It has been found
that school gardening tends to inspire one to do better work in other

-

a School gardens. Department o] Agriculture, Office o] Experiment Stations, bul-
letin 160, 1905, pp. 26-31.

b Baldwin, ,Y. A. School gaJ'(]pnH and their rola: ion to other school work. Ameri-
can Civic Federation, ]905.

cLay, W. A. Methoclik (]PR nut urgoschichtlichcu Untcrrichts, 1899.
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branches. In Dayton, Ohio, where school gardens have been con-
ducted for six or seven years, boys taking gardening make 30 per cent
more rapid progress in their studies than those without gardens.?-
The increased efficiencv in other school work has been noted in Phila-
delphia, Cleveland, Hampton, and the Rice School in Boston. In the
announcement of the department of children's gardens of the American
Civic Association is the statement by Mr. Dick J. Crosby, of the Office
of Experiment Stations, of Washington, that" experience has shown
that devoting four or five hours a week, or even two hours a clay, to
nature study and gardening, if properly conducted, enables the pupils
to accomplish more in the remaining time than they formerly accom-
plished in the whole time spent in school."

I have remarked that the educational value of school gardens was
not at all limited to the school curriculum. President Eliot, of Har-
vard, says: "A leading object in education for efficiency is the cultiva-
tion of the critical discernment of beauty and excellence in things, and
words, and thoughts, in nature, and in human nature," and he believes
that this may come in a large measure from nature study and school
gardens. Sharing this view, the American Civic Association decided
to further school gardens as much as possible, because of "the firm
conviction that there is no more potent influence for better civic con-
ditions in America than the educated youth, in whom there is devel-
oped this critical discernment of beauty and excellence in nature anti
art, an abiding love for these things, and a feeling of personal respon-
sibility for better civic conditions. Furthermore, its members are
firmly convinced that there is no more efficient agency for the attain-
ment of those high ideals in education than school-garden work, prop-
erly correlated with other school work."

Is this belief visionary? Quite the contrary has been proved.
Prof. J. E. Davis, of Hampton, says: "Since the introduction of
school gardens the children have more respect for the trees and shrubs
of the school yard, and show a sense of responsibility for the neatness
of the grounds, picking up paper and other litter without being told.">
Director Martin, of the Philadelphia bureau of health, writes: "In the
slums of Philadelphia I have found that in the houses where there are
flowers-a result of our school gardens-there is neat cleanliness,
although all around is squalor.":' School gardens in the slums of a
number of cities have taught more civic righteousness than all the
police courts or college settlements have been able to do. In Phila-
delphia the residents of Weccacoe square themselves hooted at the
idea of property rights being respected, yet only one hoe was stolen.

a Hemenway, II. D. Importance of rural school gardens. Southern Workman,
vol. 32, p. 527.

b Davis, J. E. The 'Whittier school garden. Southern Workman, vol. 31, p. 603.
c Keen, Dora. Philadelphia school gardens, 1905. .•....
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There was no other loss during the season, and the police records show
that crime diminished materially in the neighborhood. "The chil-
dren of the vicinity were taken off the streets, even the big boys, at
that formative period of 12 to 16, when so many begin to go to the
bad." The children began to ask for books on gardening; this led to
the formation of quite a little circulating library by the teachers, and
not a book or magazine disappeared. .

The country over, a more trying place could hardly be selected for a
garden than De Witt Clinton Park, in New York City; but not a thing
was stolen. Respect for ownership spread from the garden to the
neighborhood, children who had already become criminals in a small
way were completely changed, the city was shown "how willing and
anxious these children were to work, and they were taught private
care of public property, economy, honesty, application, concentration,
self-government, civic pride, justice, the dignity of labor, and love for
the beauties of nature, which they had never before had the oppor-
tunity to see." The lady living next the yard of the Downing Street
School, in Worcester, :\lass., had never seen the pears ripen on her
trees until the summer when 400 of the school children planted and
cared for gardens of their own; that fall she sent the children a large
bag of pears as an evidence of her gratefulness to them for not touching
a pear all summer long, so far as she knew. "Best of all the results of
the gardens of our Cleveland school children, some few of the most
troublesome boys have found their natural line of interest, and seem to
be quite reformed." Such instances might be largely multiplied.
Professor James says: "Manual training is the most colossal improve-
ment that ever came into the schools of America, because the boys
learn to work together, to look at each other's work, and to help each
other work, and become cooperative instead of "elfish little imps who
are trying to get ahead of their fellows and crow over it."> School
gardens possess all these advantages of manual training, with the
added ones, over some forms of this discipline, of their feasibility
almost anywhere, of easier inculcation of the sense of ownership, of
working with the fundamental instead of the more accessory muscles,
and of being essentially out-of-door work.

This matter of health is of no small import, especially to those
children of the cities who otherwise would not work in the open air
and in the fresh soil. The district nurses of New York report cases
of little children with a pronounced tendency to tuberculosis in the
spring, who, after a summer spent in gardening, "became quite well
and strong by autumn." The children are not only taken off the
streets during the vacation period but are given a pleasurable occu-
pation, one disposing them favorably toward work, and especially
toward the fundamental industry upon which our life depends, the

a Report, 1904, Ontario Dairymen's Association, p. 35.



42 AGRICULTURAL EDUCATION, ETC.

enlarged practice of which would tend to counteract the congestion
of our cities. It is on this last account that the movement is being
aided by the New York Male Teachers' Association. In this connec-
tion it should be noted that gardening has proved to be of such im-
portance in the development and training of the feeble-minded and
the defective that it is rapidly spreading through all the better in-
stitutions for these unfortunates in the country.

Of course it is not to be denied that in some places there has been
a lack of success in carrying out the school garden idea. Usually
this has been for reasons which can be clearly pointed out. Perhaps
the greatest may be likened to that of the man who started to build a
house without considering the cost thereof. It is very easy for the
novice to underestimate the attention and labor which the garden must
receive. "There can be no more serious mistake than to suppose it
is only necessary to plant the seeds and let them grow." a Cases are

. numerous where a teacher has attempted single-handed to carryon
extensive gardening without any previous experience in such work
and has been successful; witness the instance of Miss Thayer in Wor-
cester, who made a success in every way of 400 children's gardens,
though she had never before raised vegetables herself. But her
whole plan was carefully mapped out beforehand, and one without
her initiative and tenacity would have failed. This lack of prepa-
ration on the part of the teacher is amply met in Canada by the train-
ing given in Macdonald Institute; in the United States it is partially
provided for in the normal schools mentioned above. It may be met
by the teacher who has no special training by reading a few of the
better books on gardening, studying some of the better seed cata-
logues, and, when the time for practical work COmes,by being satis-
fied with a small beginning. There is plenty of time to enlarge; if the
garden is at first limited to one class or grade, a spontaneous interest
in the work is usually awakened in other grades, and they will either
plan and manage a garden of their own, or find some one who will
oversee it for them.

When the gardening has been efficient, and yet has not been kept
up, the cause is usually that the people in general and the board of
education in particular have not been convinced of the value of it,
and this is all the more serious since values vary so with the commu-
nity or people in question. Canada has become convinced that the
garden is of great educational value, and is prosecuting the work with
eagerness. In the Middle West, the people are more inclined to ig-
nore the garden as a means for the bettering of the immediate teach-
ing, and look at it from a utilitarian point of view; they want to see

a Jackman, \Y. S. School gardens. The Elementary School-Teacher and Course of
Study, vol. 2, p. 574.
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financial results. Superintendent Kern, of Winnebago County, Ill.,
has made a success of about 25 gardens at rural schools,>one of them
where there were only seven pupils; MissLaura Fitch, of Lucas County,
Iowa, found this almost impracticable, but got scores upon scores of
her country school children to make gardens at home, in connection
with their school work, and on through the long summer vacation.
In the fall a three days' school fair is held at Chariton, the county
seat, where the children exhibit their products and receive small
prizes for the best exhibits. Two of the faculty of lowe. Sts te Col-
lege are present, do the judging, and make addresses to the children.
The movement in this shape is well supported by the people, becauro
they can see the direct good to come from it; their children are made
better farmers and better housekeepers, Perhaps it is in this \,,"aythat
gardening must get into the western schools. Already the farmers'
institutes of several States have officially indorsed the movement, and
the agricultural colleges of Ohio, Indiana, Illinois, Wisconsin, Iowa,
and Minnesota, among other States, are giving what aid they can.
The movement is spreading with an ever-growing impetus, for the
very reason that the farmers are seeing their children taught that
mind can do a great deal toward growing more bushels of corn to the
acre, and a better variety of sugar beets. Put into practice with this
end in view, its value as an educational tool will come, and it will have
a doubly firm hold ..

The two things, then, that school gardens need to make them
adopted in our entire American educational system, are (1) e, true
appreciation of their value, both to the child and to the people; and
(2) a body of suitably trained teachers, so that no disastrous mis-
carriage may occur in the beginning,

In planning the first school garden some such book as Hemen-
way's How to Make a School Garden is useful, though a cut-and-
dried plan is not best for any school. Aside from a short course at
Macdonald Institute, Guelph, Ontario, a visit to the Whittier garden
at Hampton, Va., would be the best thing advisable. In the yearly
reports of the committee on school gardens of the Massachusetts
Horticultural Society are published the names and addresses of those
especially interested in the movement, any of whom are glad to give
advice. The outline plan of the school garden and grounds of the
BowesvilJe Consolidated School, of Bowesville, Ontario, will be
found in Cowley's article on the Macdonald school gardens; b one of
the Oakdale School, of Dedham, Mass., is given in Mr. Hemen-
way's book. The former is a good example of what may be done
with new school grounds just as easily as to lay them out without
the beauty of curved walks, masses of shade, open vistas, individual

a Kern, O. J. Reports, Winnebago (Lll.) County schools, 1903-]906.
b Cowley, R. H. The Macdonald school gardens. Queen's Quarterly, ]905, p. 419.
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garden plots, and an experimental garden for the use of the school
as a whole. Each year sees a growth in the number of consolidated
schools in the United States; it is time for a plea that none should
be established without suitable garden space attached, as is obli-
gatory in France and Russia. In Dr. Helen C. Putnam's pamphlet
on School Gardens in Cities> are given plans of the gardens of the
Russian primary schools and of the gardens at Possner, Thuringia,
from Doctor Lukens's article on it.b The Hampton Nature Study
Leaflet No. 15 is very good and practical, the best thing obtainable
for southern schools. In any case it is better to have a small number
of plots of ground and to have them large enough to hold the interest
of the pupil than to give beds to a larger number of children at the
risk of a loss of interest through too little variety and the impossi-
bility of producing results large enough to offer some inducement to
the individual pupil.

The length of time necessary to be spent on the garden can not be
determined accurately in advance. In the largest school gardens of
Nova Scotia-2 to 3 acres-two hours per week by all the pupils was
found requisite to keep the garden in proper condition. In other
places more time has been necessary. Sometimes the work is done
during school hours; often, as in Cleveland, the enthusiasm has been
so great that the children have enjoyed doing their work after school
or Saturdays. In some cities the work is done during the regular
nature study period. This is a matter lending itself to adjustment
so readily that local conditions can easily settle it.

In planning a garden it will be well to keep Professor Jackman's
hints in mind: "(1) Select plants which do not present a wide diver-
sity of habit unless the garden will lend itself to a variety of condi-
tions of water, sunshine, and soil; (2) avoid so-called novelties in
plants; (3) allow plenty of time for systematic care; odds and ends
of time will not do-the weeds do not grow by fits and starts.":' The
necessary seeds are the easiest to provide. They can be bought of
the Home Gardening Association, Cleveland, Ohio, for 1 cent a
packet; they may also be obtained gratis through Members of Con-
gress, or the Secretary of Agriculture 'will send packages of seeds to
any teacher who will apply. During 1906 the Department of Agri-
culture distributed 377,540 packets of seed for school gardens.

Are there too many obstacles in the way of establishing and main-
taining a garden in connection with the average school, urban or
rural, to prevent its being a success~ I believe not. I do not know

a Putnam, H. C. School gardens in cities. Rhode Island school reports, 1901.
b Lukens, H. T. A school garden in Thuringia. Educational Review, vol. 17, pp.

237-24] .
cJackman, W. S. School gardens. The Elementary School-Teacher and Course of

Study, vol. 2, p. 575.
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in what other undertaking there are so many demonstrations that
where there is a will there is a way. The work of Mrs. Henry Par-
sons in New York and of Miss Thayer in Worcester show what may
be accomplished by the enthusiasm of one person-in the latter case
without any financial backing whatever. At Hampton a success
has been attained despite the innate prejudices of the people of the
neighborhood. There is no record of a failure in any city slums
except for want of funds, although, so far as I know, every neigh-
borhood has been, if not hostile at the first, at least incredulous of
the possibility of success. It would perhaps be hard to name a
difficulty which has not been overcome or circumvented in some
way by the enthusiasm of the children and the careful planning of a
competent teacher.

Nor is this educational agency confined to city schools. In Europe
the school garden is held to be especially an adjunct of the rural
school; in Canada the consolidated rural schools have the best
gardens. True, there can not be a very elaborate garden at a school
of only ten or a dozen children; school gardens having a raison
d'etre of their own demand better schools. But in Nova Scotia, a
Province of rural schools, there were last year 98 school gardens
besides those of the consolidated schools. In our own Middle West
school gardens flourish best in connection with the consolidated
schools, but Superintendent Kern and others have taught the
teachers under them to make the most possible of gardens in very
small rural schools, with no aid except that so readily given by the
children. It is strange that other countries think gardens especially
fitted for rural schools, while we think them better for city schools.
Probably it is because we are apt to fold our hands complacently and
say that the children of our rural communities learn practical agri-
culture at home. Well and good, but do v they learn the best]
Would not the school garden in the country teach even more than
the children pick up from what they see done at home? The farmers
of Illinois have made their land worth over $100 an acre to them;
one can not live among them without knowing that they are good
farmers. But there are plenty of instances among the best farming
communities of the State where a boy has learned at school to mix
his agriculture with brains, and where his school experiments have
taught him to raise more bushels of corn to the acre than his father
had ever done, and better corn at that, ear for ear. How many a
farmer boy, who will practice farming all his life, goes through his
life in the school and at home without knowing how the roots of corn
spread out, or how to cultivate the corn properly to insure the largest
yield, except as he follows what he sees others do and without know-
ing a hundred things of the kind which science is waiting for him to
learn and utilize ~ How many country boys have been given any-
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thing to think of as they hoe potatoes except that their city cousins
are not blistering their hands so?

Of what value are school gardens? What can they be depended
upon to do? Certainly, what they have done, at least. They have
given whole schools a new incentive, and have raised the daily attend-
ance materially; they have proved an open sesame into both tho
problems and interests of life, to children always before considered
dull; in cities where some children had school gardens and some had
not, the former are reported to have made much greater development
in a given time than the latter; after certain schools had allowed
their children to devote as much as two hours a day to their gardens,
the pupils accomplished more with their regular studies during the
rest of the day than they had done before in all the time. Country
children have become interested in the science of their future life
occupation, and so have been taught to think for themselves and to
respect their calling. Children have been taught through these gar-
dens more about practical ethics than by any other means yet devised,
besides learning something of the fundamental occupation of man-
kind-tilling the earth. The sociological studies of Flynt, Wyckoff,
and others, show us how many boys produced by our American
school system are at some time obliged to say, with the unjust stew-
ard: "I can not dig; to beg I am ashamed." There are but two re-
sults possible from such a premise: Crime, or begging in spite of
shame. Prof. C. F. Hodge has painted in vivid colors the moral
turpitude involved in not giving to every child a feeling of independ-
ence in any strait, through the knowledge that no matter what
comes, he can gain an honest livelihood from the soil. Last, but not
least, school gardens have assisted nature to throw off the tightening
clutches of tuberculosis.



CHAPTER Ill.

ELEMENTARY AGRICULTURAL EDUCATION.

Since the system of agricultural education of France is better
known tha.i that of any other country, it will be well to begin there in
the consideration of primary agricultural education. As far back as
1850 agriculture was made an optional study in the primary schools.a
In 1879 it was provided that agriculture should be taught in every
normal training school, and three years thereafter should be obliga-
tory in all the primary schools. But it was not until 1896-97, when
a circular was issued making the course very practical and well defined
that much real progress was made. At the present time agriculture
is taught in every rural primary school in France b beginning with
" 0bject lessons" for children between 7 and g. From 9 to 11 four
half-yearly courses are given, in the first of which the three states of
matter are considered, animals are studied and compared with each
other, and there is a short description of the human body. During
the second half year plants in all stages of growth are studied, objec-
tively as much as possible, and then some" first ideas of agriculture."
In the second year are included elementary ideas of science as related
to agriculture, including personal investigations of different kinds of
soil, largely made during school walks. In the higher section of the
elementary primary course, from 11 to 13, the middle course is
extended and made more detailed. The hygiene of man and animals
is taught, also vegetable physiology and the chemistry of plants.
The more important technical terms of agriculture are explained and
used, and much is made of the experimental plot, of cultivation, prun-
ing, and grafting; "the work must be rational, requiring the exercise
of the intellectual faculties as well as labor with the hands."

The girls in all the rural primary schools are taught "physics and
natural science as applied to agriculture, horticulture, domestic
economy, and hygiene." In some Departments the girls follow the
same course as do the boys; in practically all Departments they

a Brereton, Cloudesley. The rural schools of northwest France. Special reports
on educational subjects [England], vol. 7, 1902.

b Medd, J. C. Rural education in France. Special reports on educational sub-
jects [England], vol. 7, 1902, pp. 268-277.
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are taught "certain notions connected with milk, butter making,
poultry, and gardening," for the French peasants look upon garden-
ing as woman's work, and help .only when they have nothing else to
do. Almost every rural school has a garden attached, where inten-
sive work is made the essential thing. A large number of the pri-
mary schools use the text of M. Barillot,> the best elementary text I
have seen in any language, but often one finds that a departmental
professor of agriculture has written a text dealing with things of
special importance to that locality, and that the schoolsin his Depart-
ment are using this special text-book.

In the higher primary schools a theoretical course in agriculture
is given in each of the three years of the general section, one hour a
week; while in the agricultural section, which may exist in any school
in which there is a Clemand for it, there is agricultural instruction
three hours a week and six hours of practical work, except on rainy
days, when there is experimental work indoors and the studying of
farm machinery. This latter section is found in but few of the higher
primary schools, because, as M. Rene Leblanc says, "on the one side
the teachers assert that there are not enough pupils to form a section,
and, on the other, the agriculturists do not send their children
because that section is not organized." The Government now urges
the inclusion of such a section in all these schools, saying, and truly,
that the ecole pratique does not take its place. M. Leblanc b is load-
ing an agitation for the inclusion of an examination in elementary
agriculture as one of the requirements for the leaving certificate,
which, once done, would make this subject as efficiently tanght as
any, since the leaving certificate is the one thing for which every
French boy strives.

There are in France two classes of strictly agricultural primary
schools, viz, farm schools and practical schools, the former, however,
now being rapidly supplanted by the latter. The farm school is
purely a money-making affair with the owner of some farm, approved
by the Government, who gets the apprenticeship of some 20 boys of
from 14 to 16 years of age in return for" allowing them to receive
theoretical instruction" less than one-third of the time from a few
teachers employed by the State. In this class, because of its man-
agement, may be included one successful school, the ~ ational Shep-
herds' School at Rambouillet, which gives practical instruction in the
management and care of sheep. Both board and tuition are free
during the three years of the course.

The ecoles pratiques were created in 1875 to fill the gap between
the farm schools, for the sons of laborers, and the. national schools',

a Barillot, V. Cours elementaire d'agriculture, 1902.
b Leblanc, Rene. L'enseignement agricole, 1894.
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intended to give a secondary education to the sons of the larger
landed proprietors. There are now over 40 of these schools, attended
by the sons of peasant proprietors or small farmers, and the ministry
hopes before long to have one, at least, in operation in each Depart-
ment. They are usually farms of the better class, carried on 'with a
view to profit, taking pay pupils who are taught the theory and
practice of the types of agriculture peculiar to the district in which
the school is situated. The director is usually the owner of the farm
or the tenant on a long lease. There are usually nine teachers, "hose
salaries are paid by the State, which also provides from $800 to
$1,000 yearly for scholarships at each school. The course of study
usually covers two years, and the pupils are divided into two sec-
tions, performing manual labor and receiving theoretical instruction
alternately morning and afternoon.

In France there are a large number of small schools which combine
some general agricultural instruction with an education in some spe-
cial branch, such as the manufacture of cheese and butter, of which
there are five, with a course of one year, four of them being for
young girls. There are also two practical schools of poultry farming
and one of horticulture. These schools are intended to fit young
people for managing small establishments and to serve as models for
farmers in the immediate neighborhood.

Belgium has one of the most complete systems of agricultural edu-
cation and researchin existence to-day, which is largely a develop-
ment of the last fifteen years or less. This system was based in the
beginning largely upon the French one, but the Government has paid
so much attention to meeting local needs that now no other system
has more individuality. Agricultural theory and practice are taught
in most of a the rural primary schools of the Kingdom, as a branch
of general instruction. To provide competent teachers, the course of
study in the State normal schools includes agriculture, and special
normal courses during vacation are given for those already teaching.
At least two lessons each week in agriculture must be given in every
grade of every primary school, and the Government gives financial
and other encouragement to teachers who excel in such instruction.

Just over in the Netherlands all higher instruction in the elemen-
tary schools since 1857 has included" the elements of agriculture,"
but except in 17 of these schools this is to-day interpreted to mean
both intensive and extensive nature study. The 17 schools men-
tioned have extensive courses in agriculture, with considerable tech-
nical instruction. Nature study is taught at every training college
for teachers in Holland, agriculture and-horticulture only at Xijmegen,

a Genonceaux, A. The school system of Belgium. Report of the Commissioner of
Education, 1904, PP, ]218-9.
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IIaarlem, and Middleburg, but special diplomas are offered to all
teachers for proficiency in these subjects. Nature-study work in
these elementary schools is given such an agricultural turn, however,
that graduates are fitted to enter the secondary agricultural schools.

In Finland a lower agricultural instruction is given (1) in the
lower section of the Mustalia Agricultural and Dairy Institute; (2)
at more than 20 lower agricultural schools, some State and some
private; and (3) in winter agricultural schools for farmers, of which
there are several, with a course of seven months the first winter
and six the second, the instruction being furnished free by the Gov-
ernment. Many schools of the latter two classes give elementary
instruction in dairying, and males are usually barred from this
course of one year, or sometimes two years. There are also about
half a dozen elementary gardening schools. Forestry is taught
at the lower agricultural schools in a very elementary way.

In the Norwegian Government's scheme of education agriculture
is taught only in schools ranking as secondary. The British Royal
Commission on Technical Instruction b reported that in Denmark
"it is a national belief as well as a custom that agriculture should be
taught in every rural school." The entire elementary course is
woven around this subject of such vital import to the prosperity of
the people, but so thorough a course is given later that the previous
instruction is not called agriculture at all. After completing the ele-
mentary school (Folkeskoler) the pupil in agriculture becomes an
apprentice under the care of the Royal Agricultural Society for two
years on approved farms of the Kingdom, one year on the islands and
one in Jutland. The society provides tho apprentice with a small
collection of hooks on natural history, agriculture, and stock man-
agement, which becomes his property at the end of his service.
Before proceeding to an agricultural high school he takes either (1) a
course of :five or six months' instruction in one of the agricultural
schools attached to a primary school, such as he graduated from
two years before; or (2) a more complete course of nine or ten months
at certain schools of the same class, or at others especially designed
for this purpose (Landboskoler).

Elementary ideas of agriculture and forestry are taught in all the
rural schools of Sweden, especially by means of school gardens,
which most of the Swedish schools possess. There are also two classes
of elementary agricultural schools, viz, agricultural schools, of which
there are 26, and farmers' schools, of which there are 21. The former
are supported by public funds, and their aim is "to give exercise,
competence, and ability in all kinds of farm work, and to produce

a Forslag fra den Parlementariske Landbrugskimmission til Ordning af den lavere
Landbrugsuntervisning, 1898, pp. 165-168.

b British Royal Commission on Technical Instruction, 1884, vol. 2, pp. 165-173.
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able farm managers." Every school is situated on a large estate,
and in 23 of them the course covers two years. All the pupils
must have an elementary education before entering, and most of
them are at least 20 years of age when they enter. The purpose
of the farmers' schools is "to give an elementary theoretical knowl-
edge ·of agriculture and practice in its scientific application" to
those young farmers who would not otherwise receive any edu-
cation above that of the primary schools of the country. Many of
of the students come from the poorer classes, and receive free instruc-
tion and board. The State pays $260 annually for each free student,
and provides that each school must have at least three teachers.
The course of study covers only six months and is given during the
winter. Excursions of a week or ten days to the better farms and
schools are a feature. The State gives two years of elementary
instruction in dairying, preparatory to the courses in the two dairy
high schools. For the first year the young women are distributed
among 18 dairy stations, and during the second among 8 others, no
one being allowed to spend both years in the same station. The
first year they are taught the entire care of the cows and dairy plant,
the management of a steam engine and separator, bookkeeping, and
butter making, including the making of "sour butter" for export.
In the second year they learn how to make different kinds of cheese
and to judge dairy products."

Germany supports a complete system of agricultural education
for all except the laboring classes, who seem neglected, at least in
comparison. As is well known, there is no one course of study run-
ning through all the German schools, with possible electives, or the
choice of different courses in the same school, but rather a series of
complete school systems. Consequently, to study agriculture one
must attend a strictly agricultural school. But in all these schools,
except the agricultural institutes attached to the universities, the
subjects which form part of a liberal education are taught, and agri-
culture, with the sciences of which it is an application, takes only the
time which in other German schools is devoted to the dead languages
and advanced mathematics. There are two classes of lower agri-
cultural schools, viz, Ackerbauschulen and rural Fortbildungs-
schulen (continuation schools), the sessions of which are held at
night or on Sunday, or in the winter in south Germany-very like
the English continuation schools. To enter the Ackerbauschulen a
boy must be 14 years of age and have passed through a primary
school. The course extends usually over two years, and. if given in
the preparatory department of a secondary school (Landwirt-

- a Sundbarg, Gustav. Sweden: its people and industry, 1904. Forslag Ira den
Parlementariskc Landbrugskimmission til Ordning af den lavcre Landbrugsunter-
visning, 1898, pp. 157-165.
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schaftsschule) is purely theoretical, while, on the other hand, those
schools in country districts with a farm in connection give practical
instruction as well. These latter correspond quite nearly to the
Amt schools of Norway. '¥hen school gardens are attached, they
are used only for purposes of demonstration."

The instruction in the rural Fortbildungsschule is given by the
regular school teachers, covering a period of two years, and is lim-
ited to the principles of agriculture and to supplying deficiencies
in general education. In south and west Germany these are often
in combination with higher schools, and usually have four or more
teachers, the purpose being, as in the Danish people's high schools,
to give farmers a better education than they can obtain in the com-
mon schools. The agriculture taught is simple, most of the time
being devoted to going further with the common school branches.
The course extends from November to March for two years, the
first of which is usually occupied with common education, the sec-
ond 'with agriculture. There are now some 1,500 rural Fortbil-
dungsschulen in Prussia alone, with 2,000 teachers and over 20,000
scholars. Some of these schools are of a special character and give
instruction suited to local needs. For instance, there are in Prussia b

9 schools for the cultivation of meadows, 118 for gardening and
fruit culture, 18 dairy schools, 57 schools of household economy
(for girls), 49 horseshoeing and blacksmithing schools, 10 beet culture
schools, flax-raising schools, etc. The dairy schools for girls are
peculiar in that most of them give instruction in housekeeping, poul-
try keeping, and gardening, in addition to the course in dairying,
which usually lasts from six to twelve months, besides giving grad-
uate courses of three months. Many of these schools give short
courses for those who are already well acquainted with the prin-
ciples of dairying, but who wish to learn the latest methods."

In Switzerland there are 10 winter agricultural schools in the
various Cantons, with an aggregate of some 500 pupils annually.
These schools very closely approximate in character schools of the
same class in Germany. Four cantonal schools are called "Acker-
bauschulen" in the Norwegian investigation, but although they
begin with rather elementary instruction in their effort to meet
the needs of the people, a study of their curriculum and of their
reports shows that they should rather be considered secondary
schools, as they really rank in the Swiss educational system.

a Stand und Entwicklung del' landlichen Fortbildungsschulen in Preussen, 1904.
Statistik del' Landwirthschafr lichon und zweckvcrwandt en Unterrichts-Anstaltcn
Preussens Iur die Jahre 1900-1g02.

b Statist.ik del' landwirthschaftlichen und zweckverwandu-n lnterrichts-Anstal-
ten Preussens Iur die Jahre 1900-H102.

cForslag fra den Parlementariskc Landbrugski nunission til Ordning af don laverc -1
Landbl'ugsuntel'visning, 1898.
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Austria's system of agricultural instruction is very similar to that

of Germany. There are several hundred Ackerbauschulen and
Winterschulen, with courses varying from one to three years. The
State helps support them, but in no case founds them. The Winter-
schulen are nearly all under the management of agricultural' asso-
ciations. The first Fortbildungsschule was founded in 1868, and
the movement is now universal. In all these schools material for
demonstration is secured from the gardens attached to them. There
are also lower schools of gardening, fruit growing, hop growing,
wine making, etc., but all'ire operated according to some local
plan and so do not lend themselves to grouping. Some have only
winter courses; others are more like continuation schools and extend
over as many as four years. Miss C. 1. Dodd, one of the British
educational experts, reported a concerning the Hungariansystem of
education that since 1868 all parents and guardians have been com-
pelled to send their children to school from their sixth to their fif-
teenth year; and that in all the elementary, higher elementary, and.
citizens' schools and in the normal schools for teachers, gardening,
farming, and agriculture have been obligatory studies since that
time.

From a publication issued by the ministry of public instruction
of Servia it appears that since November, 1899, the elementary
school curriculum for boys has included natural science with agri-
.culture, three hours a week in the two higher classes.

The higher elementary course of instruction in Portugal, as pre-
scribed by the Government code, includes "elementary notions. of
physics, chemistry, and natural history, as applied to industry,
agriculture, and hygiene." b There are also elementary agricul-
tural schools at Vizeu, Bairrada, Torres Vedras, Faro, Porto, and
Regua.v

Though the teaching of agriculture in Japan is of very recent intro-
duction," so alive to its possibilities has the Government been that
few countries have now a more complete system. At the present
time the educational department is working out a comprehensive
plan of nature study and school gardens, to be an integral part of
the elementary school system, and has had agents studying the
better experiments in these lines in the United States, France, and
Germany during a period of some two years. There are in the
Empire 47,public and 2 private elementary agricultural schools,

a Dodd, C. 1. Hungarian education. Special reports on educational subjects
[England], vol. 8, 1902, p. 490.

b Leitao. Technical instruction in Portugal. Special reports on educational sub-
jects [England], vol. 8, 1902, p. 449.

cL'Ensoignement superieur de l'agriculture en Portugal, 1900, p. 53.
rl Education in Japan. Department of Education, Tokyo, 1904.
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which have some 3,000 pupils enrolled." For twenty-seven hours
a week (exclusive of time spent in practical work) during three
years) these children of 12 years and over study the common school
subjects, and also soils) manures, agricultural products) stock breed-
ing) sericulture, injurious insects) etc.

That Japan has put forth the most strenuous efforts to meet the
needs of her people is shown by the supplementary industrial schools,
of which there are over 500, for the teaching of agriculture. In
1904-5 there were 23)000 children enrolled in these schools, most :
of whom were engaged in work on the land of their parents and
were unable to complete the elementary schools. Local condi-
tions are almost wholly consulted in arranging the courses) hours
of instruction, etc., for though there is an official course of study,
the greatest freedom is allowed as to the length of time devoted to
anyone subject. In some places the school is in session on even-
ings of week days) in some on Sundays and holidays, during the
winter seasons or between busy farm seasons. The instruction
given is very practical, and covers a range of topics as wide as those
of even the secondary schools.

Great Britain has not made nearly so much progress as most of
the countries just mentioned in taking care of her farming people in
an educational way. The most recent critical presentation of the
problem with which the United Kingdom is confronted in this sphere
may be found in an article by Mr. John C. Medd, one of the British
educational experts, in the Nineteenth Century and Later for January
1907.b Until 1900 agriculture was officially included in the elemen-
tary school programme under" elementary science," but the latter was
one of the so-called" class subjects," and so under the code could not
be taught unless either history or geography was omitted. The intro-
duction of "block grants" in 1900 allowed those teachers who cared
to do so to teach" some notions of agriculture," but offered them no
encouragement. The New Code of 1904) however) includes "knowl-
edge of the common phenomena of the external world," as has been
seen; and if the aim of the primary school, "to fit the boys and
girls, practically as well as intellectually, for the work of life," be
carried out, nature study will take a distinctly agricultural turn.
It is very difficult to grade the special insti tutions for teaching agri-
culture proper, for the instruction in the colleges) even) is scarcely
more than elementary. But since the other branches taught rank
as college subjects) perhaps it had better be considered under that
head.

Ireland was the scene of some of the earliest agricultural teaching

a Primary education in Japan. Department of Education, Tokyo, ]904.
b Medd , J. C. Agricultural education in the United Kingdom, Nineteenth Cen-

tury, January, 1907, pp. 108-118.
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in Europe, for the school at Templemoyle was founded in 1826 by a
committee of the Ulster gentry. About 800 pupils from different
parts of Great Britain were educated at Templemoyle previous to
1850, when the school was given over to the board of national educa-
tion, because, owing to the famine of 1847, the committee became
financially embarrassed. Not only an agricultural but a general
education was given, and that such instruction was valuable is proved
by the fact that, as Sir Patrick Keenan reports, many landlords paid
the expenses of their tenants' sons at the school" for the sake of the
speedy and remarkable improvement of their lands which was sure
to follow." a An agitation in England against the State's paying for
the training of farmers was begun in 1858; successive chief secre-
taries barely tolerated its existence, and finally Templemoyle was
abandoned in 1866, against the earnest protests of Ireland. Agri-
cultural education had been given in the workhouses, but this was
dropped in 1862 because of the same opposition. Some agriculture
was later taught in the Irish primary schools, but was changed to
"elementary science with special reference, in rural districts, to the
principles underlying agriculture and horticulture," because of the
lack of trained teachers for such a subject." At present the com-
missioners of national education are working out a system of pri-
mary education for Ireland, which, "since the Irish are essentially
an agricultural people, shall place the instrument of their own salva-

.tion in their own hands." Until a supply of expert agricultural
teachers has been trained, there must be technical agricultural schools;
and it has not been decided whether these shall continue or whether
agriculture will be taught in connection with the secondary schools;
"probably they will appear in both forms.":' According to its last
report the department of agriculture and technical instruction
spent during the year 1904-5 for its agricultural work the sum of
£166,895, but very little of this went toward elementary school
work in any form. Winter agricultural schools running from six to
twenty-six weeks were held at 16 centers, and 317 students were
enrolled. The department had 20 itinerant instructors Itt work, who

. delivered short courses of lectures, visited farms and advised farmers,
answered letters, etc. More such work would have been done, but
it was impossible to secure a greater number of instructors with
adequate training and experience.

Happily England has pursued a different course with her colonies.
Every effort has been made to encourage agricultural education in
Jamaica and the other West India islands, and with conspicuous
success. Special grants for this teaching are given, and the subject

a British Royal Commission on T~chnical Instruction, 1884,vol. 2, pp. 281-283.
b Ireland, agricultural and technical, 1902,p. 278.
c Ibid., pp. 289-291.
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is taught in most of the elementary schools of the islands, the system
being modeled after that of the rural schools of France. School
gardens are common, and on most of the islands courses of lectures
are provided during the holidays for active teachers, whose expenses
are paid by the imperial department of agriculture in the West
Indies." So well satisfied is the British Government with the results
that larger appropriations are freely given for the continuance of the
work. In speaking on this subject before the House of Commons, Mr.
Joseph Chamberlain said: "I regard the whole of this cost as being
an expenditure intended to relieve the British Government of future
charges."

In the Straits Settlements a Malay translation of an English text-
book on the Principles of Agriculture is used as a reader in all the
native schools, and in the English schools agriculture is one of the
extra subjects of the code, and thus may be taught. The elements
of agriculture are taught as a specific subject in the Government
schools of Ceylon, for which a primer has been published and is used.
The rudiments of agriculture are taught in connection with the Fijian
botanic station and technical school at Viti Levu, owing to which the
natives have learned how to propagate the more important food and
economic plants. It is less than a decade since agriculture was made
a part of the general educational programme of the lower schools of
India, but already there are many good text-books both in English
and the vernacular, and good work is done. The change was largely
brought about by the action of the Government in placing agricul-
tural degrees, diplomas, and certificates on the same footing as corre-
sponding literary and scientific degrees for admission to Government
appointments. For over six years now the Government has
labored" to make instruction in the rudiments of agriculture a part
and parcel of the primary system of education of the country." The
botanic gardens of the British colonies and protectorates in Africa,
some of them established almost twenty years ago, are all teaching
stations, like that in the Fiji Islands. Indeed, their primary aim is
to instruct the natives in the agricultural knowledge and methods of
the Europeans. The duties of the director of agriculture of Zanzibar
are chiefly educational. Natal provides for the teaching of the prin-
ciples of agriculture in three European schools and in all the native
schools, and fieldwork is compulsory there for all school children,
boys and girls alike. Practical agriculture is taught in the mission
schools of the Gol.l Coast, and in Malta the third reader contains short
lessons on that subject."

a Sadler, M. E. The teaching of agriculture in elementary and high schools in the
West Indies. Special reports on educational subjects [England], 1901, vol. 4, pp.
592-833.

b Wallace, R. H. Agricultural education in the British colonies. Journal Society , ...•..
of Arts, vol. 48, pp. 336-339.
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Elementary agriculture is a part of the school curriculum of New
Zealand, which has adopted State text-books, some of which !Lreused
in parts of Australia. Most of the States of the latter country are
considering the introduction of agriculture into their schools, but are
hampered by their system of payment by subjects. Victoria gives
her broad nature-study course such an agricultural trend that the ques-
tion seems happily solved there. Lectures on agriculture are given
to the young men on the four Government experimental farms of New
South vVales who live there for two years each for the sake of the
experience gained.s In South Australia" agriculture is taught as a
specific subject in the country schools." All the colonies publish
agricultural bulletins, which are sent free to farmers willing to pay
the postage.

The consideration of nature study in Canada included, of necessity,
a description of what the Dominion is accomplishing in elementary
agricultural instruction in her schools. It is not easy to differentiate
these two branches throughout the eastern Provinces, for in many
places we, in the United States, would call certain teaching agricul-
tural which in Canada- goes under the title of nature study. In the
Northwest Territories, however, agriculture proper is taught in Stand-
ard V of the public schools, following nature study in the first four
standards. The so-called" elementary science" of Manitoba, taught
in the higher four standards of the elementary schools, is rather an
.elementary form of agriculture taught according to the method of
nature study. In Ontario, on the other hand, it is the work in nature
study of the first four forms that rather approximates elementary
agriculture.

The minister of colonies and agriculture of Bolivia has issued an ele-
mentary text-book of agriculture for the primary schools of that coun-
try. It is probable that the near future will witness a considerable
development of agricultural education in a number of the countries
of South America.

So far as formal instruction in schools is concerned, there is but
little elementary agricultural instruction given in the United States.
But considering the fact that an innovation in our school system
must work its way slowly, instead of being put in practice the country
over by order of the Government, as is the case in Europe, we have
every cause for encouragement. Manual training is taught in prac-
tically all of our cities to-day, while only a decade and a half ago the
movement was fighting for its very life. The effort to introduce
agriculture into the curriculum of at least our rural schools is v~ry
recent, and in some parts of the country it is the result of successful
nature-study teaching to which an agricultural trend has been given.

•... a Wallace, R. H. Agricultural education in the British colonies. Journal Society
of Arts, vol. 48, p. 333.
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To-day no other educational question is exciting more consideration
than that of teaching agriculture in our elementary schools. Since
about 1901 this agitation has spread all over the country, and has
been taken up by bodies differing widely in purpose. The farmers
of the Middle West were perhaps first in demanding it, but before
January 1, 1907, the movement had so spread that at present an
examination of teachers in agriculture is required in Alabama, Geor-
gia, Mississippi, Missouri, Nebraska, New York, North Carolina,
South Dakota, Virginia, and Wisconsin, while agriculture is required
by law to be taught in the rural schools of Alabama, Georgia, Lou-
isiana, Maine, Maryland, Mississippi, North Carolina, South Carolina,
South Dakota, and Wisconsin. One sees, then, that a body of teach-
ers is growing who will be able to teach agriculture intelligently when
it seems best to do so, and to interest their pupils in it now. The
teachers themselves have, in a number of cases, urged attention to
this subject, and the State educational authorities in more than
12 States and Territories have done likewise by offering regular
courses in agriculture in their State normal schools. The 7 State
normal schools of Wisconsin are furnishing their State with a host
of. young teachers well equipped for the giving of elementary
instruction in agriculture, and similar work is being done in 3 such
schools in Illinois, 5 in Missouri, 4 in Nebraska, 2 each in North
Dakota and Oklahoma, and 1 each in Alabama, Georgia, Michigan,
Porto Rico, Texas, Virginia, and Washington. In Missouri, State
Superintendent Carrington has included in his course of study, which
has been adopted by nine-tenths of the counties of the State, not
only nature study in the first four grades, but a study of" How plants
grow" for the spring of the seventh year, and a definite course. in
agriculture for the eighth year, and he has published a pamphlet on
The Elements of Agriculture for the use of rural teachers, which is
exceptionally good in the hands of those who feel helpless with the
subject but who wish to do the best possible under the circumstances.

The committee of five of the National Educational Association,
already mentioned,« recommended that agriculture be taught in the
last three years of the common school, but that it be not made man-
datory upon the teacher of the I-room rural school, because he is
apt not to be prepared to teach the subject, and often the school year
is too short to permit an addition to the course of study unless the
age of leaving school be raised. It might be well to point out here,
in passing, that the introduction of agriculture into the rural schools
of France and Belgium has caused parents to keep their children in
school from one to three years longer. If the subject were well
taught in the United States, there is no reason why the same result

a Industrial education in schools for rural communi tics. Report of the committee
of five, National Educational Association, 1905.
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should not obtain. The American Civic Association is urging that
elementary agriculture be introduced into our country schools, at
least in the shape of gardening. The American League of Industrial
Education, organized in 1904, has for its aim to promote" an indus-
trial public school system which should include the teaching of domes-
tic science and both agricultural and manual training in all public
schools," and" the establishment of public manual-training school
farms in every county of the United States, and of as many such
manual-training school farms in the vicinity of all cities, by State,
municipal, and National Governments, as may be necessary to givo
every boy the opportunity to learn how to earn his living by his
labor, and to till the soil for a livelihood, and to get his living from
the land." a

Certain of the State universities and many of the State agricul-
tural colleges are assisting in this movement. Cornell University is
giving an ever greater agricultural bearing to the bulletins sent to
the junior naturalist clubs over New York ~tate, and the State edu-
cational department has prepared a valuable syllabus on agriculture
for the elementary schools of the State." Iowa State Collegeis using
all its influence toward interesting the boys and girls of the State in
agriculture, and during 1906 an extension department was organized
with a faculty of six members. The Ohio State University has
employed Mr. A. B. Graham as superintendent of agricultural exten-
sion work, whose duty it is to cooperate with the common schools
in every way possible in extending such education. Agriculture is
taught in a number of the schools of Indiana, where State Superin-
tendent Cotton has for some time been publishing monthly bulletins
to prepare the teachers for such instruction, and where the State
board of education is at present recasting the course of study so as
to include this work for the country schools of the State. Purdue
University is quietly but efficiently working toward the same end,
especially by stimulating favorable sentiment in the farmers' insti-
tutes. The University of Illinois has from the beginning led this
movement in its State, and the course in agriculture which is fol-
lowed in many of the rural schools of the State was prepared by
Dean Davenport, of the college of agriculture. The course is
arranged by months, and a large number of experiments are out-
lined, with suggested observations.

Perhaps the extent to which any educational movement is gaining
ground may be gauged by the rate of publication of text-books on

a The teaching of agriculture in the rural common schools. Ninth 'report committee
on methods of teaching agriculture, Association American Agricultural College and
Experiment Stations. Office of Experiment Stations, circular 60, 1905, p. 4.

bEllis, A. C. The teaching of agriculture in the public schools. Bulletin Uni-
versity of Texas, No. 85, Dec. 15, 1906.
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that subjoct. Certainly this is true of the one ill question. Begin-
ning some three or four years ago with texts issued hurriedly to
supply the first demand, there has been a constant improvement,
although as yet we have none in America comparable to those of
some foreign countries, especially of France. A special text has
been written for the use of the Nebraska schools, and others have
been adopted' in Louisiana, Georgia, Tennessee, _NorthCarolina, Ala-
bama, VIrginia, most of the counties of Maryland and Florida, and
by a number of counties in California. United States editions of
some of the better Canadian books have been published.

In Illinois, Indiana, Iowa, Kansas, Nebraska, Ohio, and Texas
various county superintendents have solved the problem of promot-
ing agricultural education where formal instruction in the schools
seemed impossible by the formation of boys' agricultural clubs, and
in every case that I know of there has been hearty cooperation of
the farmers' institutes and of the agricultural colleges. The move-
ment in Macoupin County, Ill.,« was started in 1901 by the presi-
dent of the farmers' institute, who had been unable to get more than
a dozen or so of the farmers to attend the annual meeting of the
institute, notwithstanding several advertising schemes which he had
tried. Finally he advertised that he would send free to any farmer
boy who applied as much of the finest seed corn procurable in the ..•
State as a L-cent stamp would carry, the boys to .exhibit their prod-
uct at the annual meeting of the farmers' institute and receive small
prizes for the best corn raised. Five hundred boys responded.
When the time for the meeting came the farmers were told they
might stay away if they cared to. This meeting was for the boys,
who were there by scores with their corn. It was judged by an
expert from the State agricultural college and pronounced as Ii fine
a display of corn as he ever had seen." But the farmers themselves
were there, too-over 500 of them-and the problem had been
solved. The other county superintendents of schools took up the
idea, organized boys' agricultural clubs in their schools, and gave
pure-bred seed corn to them gratis. The boys went to their teachers
with their difficulties and they studied the problems of prac tical
agriculture together, school gardens were introduced, and the move-
ment before long spread into other States.

One of the most fascinating exhibits at the Louisiana Purchase
Exposition was the 1,000 little pyramids, each of 10 ears of corn,
grown by 8,000 Illinois boys, members of these clubs. Many of the
counties have girls' clubs as well, the members of which do practical
work in domestic economy, horticulture, and floriculture, all with
especial reference to farm life. The Ohio State University has fos-

a Crosby, D. J. Boys' agricultural clubs. Yearbook Department of Agriculture,
1904, pp. 489-496.
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tered this movement in Ohio, where, in three years, there have been
organized 35 boys' clubs in 22 counties, with an increase last year of
100 per cent. The university furnishes to those children of rural
schools who apply packages of vegetable seeds, flower seeds, seed
corn, and litmus paper for testing the acidity of soils. The Texas
Farmers' Congress cares for a like movement in its State, where the
girls are as much looked after as the boys. In Iowa Superintendents
Miller, of Keokuk County, and Ports, of Iowa County, organized
boys' agricultural clubs in 1904, within twelve days of each other.
Both undertakings were even more successful in 1905 than in 1904,
when each numbered over 300 active members. Miss Laura Fitch,
superintendent ofthe Lucas County schools, held a school fair during
the fall of 1905, at which the products of her boys' and girls' club
were exhibited. The agricultural products were judged by Professor
Holden, of the State agricultural college, who gave a lecture to
schoolboys only on the selection and testing of seed corn, which
held the attention of the little fellows from start to finish. Miss
Rausch, professor of domestic science, was present also, and talked
to the girls and their mothers. A small admission fee was charged
all except exhibitors, and almost 600 people of the county paid to
see the handiwork of their school children, of which the local papers
and the judges spoke very highly. Miss Fitch believes the schools
of her county are doing better all-round work for this one feature
and that the children are more interested in their school work than
ever before. A number of boys and girls of Mason County, Ill.,
have learned in their club to raise corn of such a grade that it readily
sold for $1.50 per bushel, while that of their fathers was bringing
the customary 40 cents."

In working over the material for this study two surprises were
experienced, so gratifying that they must be mentioned here in some
detail. As oases in the midst of a barren desert of school and agri-
cultural reports there stand out the 1905 report of Mr. O. J. Kern,
superintendent of the Winnebago County, Ill., schools, and the 1905
report of the Illinois State Farmers' Institute, of .which more will be
said later. Superintendent Kern's report of 80 pages is unlike any
other school report I have ever seen. At first glance it is more like
the catalogue of an expensive finishing school. Printed on fine
book paper, filled from cover to cover with pictures, all of them
beautiful except where one is used occasionally to preach a lesson
not to be enforced otherwise, 2 or 3 pages of figures which are really
eloquent in their exposition of how much cheaper a fine consolidated
township school is than half a dozen small, inefficient I-room schools,
descriptions of school gardens, boys' agricultural clubs, and girls'

a Industrial education in schools for rural communities. Report committee of
five, N. E. A., 1905, p. 60.
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home culture clubs-it is no wonder that the Louisiana Purchase
Exposition gave the Winnebago County schools a special gold medal
for their educational exhibit. A large share of the pamphlet is
devoted to a description of the school gardens, of the work done by
the boys' and girls' clubs (which have now over 500 and 300 mem-
bers, respectively), and of the two days' excursion made each year
by them to some State agricultural college. There is also a plea for
more extensive work along the same lines and for the beautifying of
the school houses and grounds by planting trees, shrubs, vines, and
flowers around them. In a county where the farmers are already
raising 50 bushels o~ corn per acre, school gardens and boys' clubs
have been heartily indorsed by the farmers' institute, because many
members of the club raise over 100 bushels per acre yearly, some 125,
and one boy 150. The Illinois experiment station wanted to know
whether or not sugar beets could profitably be raised in the State;
70 of the Winnebago boys tried it and sent in to the station the
finest beets received that year. The club maintains a lecture course
of its own and has experts from neighboring States come and speak
on their special lines of work. The farmers now offer cash prizes for
the best products instead of asking the merchants of Rockford to
donate prizes in goods, which the merchants are willing to do, how-
ever. From 200 to 300 persons go annually on the excursion of the
club, for which the railroads have made rates of about half a cent a
mile, considering that to be nothing more than business policy.
Two visits have been made to Urbana, Ill., one to Madison, Wis.,
and one to Ames, Iowa, over 300 miles away. The circulating libra-
ries sent from one school to another contain, partly at the request of
the pupils, a greater proportion of agricultural books and pamphlets
every year.

The influence of such organizations upon education is felt now
in a rapidly increasing number of districts each year, from Michi-
gan to Texas, from Kansas to Pennsylvania. Mr. Dick J. Crosby,
of Washington, D. C., has described this movement in the 1904
Yearbook of the United States Department of Agriculture, and
in noting some of the results observed he says: "The boys have
learned to observe more closely the crops and things affecting the
crops; they have met and learned to solve some of the problems in
the improvement of crops; they have learned to keep simple accounts,
to read good literature, and to know the sources of agricultural litera-
ture; their views have been broadened by contact with others and
by visiting institutions of learning, and finally the power of taking
the initiative has in many cases been strongly developed in them.
Collectively, the social instinct-of almost paramount importance in
rural districts-has been developed in them, while the influence upon
the communities has been most wholesome." This last-named result
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can be seen in many ways. In Illinois, for instance, the State
Farmers' Institute took the matter up, and in most of the counties
one or two meetings of the local institutes each year are given over
to the school children and teachers, while often the teachers' and
farmers' institutes unite for a meeting .. Indeed, during 1904-5 the
total attendance at the farmers' institutes in Illinois was in round
numbers: Farmers, 20,000; wives, 10,000; teachers, 2,000; pupils,
20,000.

In 1904 the Scott County Institute gave as a first premium for
corn judging by school boys a trip to the University of Illinois and
two weeks' instruction at the college of.agriculture. So many coun-
ties in 1905 did the same that the dean of the college arranged for
two weeks of suitable instruction for boys during the latter part of
January, 1906, in such things as the study of corn, stock judging,
rope tying and splicing, milk testing, etc., a course which some eighty
school boys attended. The county superintendents and individual
teachers cooperated to encourage corn judging contests, and most
school boards and teachers accepted the two weeks spent in the col-
lege as the full equivalent for the time lost from the home school.
An elementary course in agriculture has been added to the State
course of study for common schools at the demand of the State
Farmers' Institute, which has also induced the State normal schools
to teach agriculture to all their students.

This brings us to the 1905 report of this organization, which is a
most notable one. It has scores of illustrations, showing the condi-
tion and progress of both agriculture and education in Illinois. It con-
tains the addresses of Miss Van Rensselaer of Cornell University, on
The Relation of the Farm Home to the University; of Superintendent
O. J. Kern on Boys' Clubs; of Dr. David Felmley on Domestic Science
in the Normal Schools; of Prof. L. D. Harvey, of the Dunn County,
Wis., Agricultural High School, on What the Country Schools Should
Do for the Country Boy and Girl; and of Prof. O. T. Bright, for
eleven years the superintendent of the Cook County, Ill., schools,
on the Improvement of the Farn.ers' Schools. And this was not a
teachers' convention. Along with these addresses there were others
by some of the greatest agricultural experts of the Middle West.
Surely great progress has already been made when a host .of farmers
and their wives come together from all over a large State to have such
a feast served to them. I feel strongly that every teacher who is able
to obtain this report ought to read it as carefully and thoughtfully
as if it had been promulgated as an educational document.

There are some few primary schools in the United States in which
the basal instruction is agricultural, where the boys are taught, young
as they are, to become practically self-supporting, and so independ-
ent, but without any neglect of formal education; schools, that is to
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say, quite like the famous Abbotsholme in England, except that they
are lacking in sufficient equipment, and that, almost without excep-
tion, they are farm schools for indigent boys, or for waifs not yet
vicious, but who have been committed for vagrancy. Best of all
these schools and most widely known is the Boston Asylum and Farm
School for Indigent Boys, on Thompsons Island, in Boston Harbor, a
school with ninety-two years behind it. Only boys of good morals
and fair physique will be accepted at this institution, on being relin-
quished by parents or guardian until they are 21. Boys work l-alf of
each day and attend school the other half. All the common branches
are taught, and a diploma admits without exan.ination to the Boston
high schools. A number of industries are taught, and well j aught,
while all in turn I.elp with the rr.aking and mending of clothes, cook-
ing, baking, laundering, and farm work. For many years "simple
instruction in the sowing of seed, care of crops, harvesting, etc.," has
been given, and in 1902 a course in agriculture, under a trained col-
lege man, was begun, which extends through all the grades, and with
which the instruction in all the' other branches is correlated, so that it
is probably the first grammar school in the country to offer a basal
course in agriculture. The island is well stocked with animals and
fowls, and the economic side of the subject is emphasized; for exam-
ple, one class has undertaken to keep the brown-tailed n.oth off the
island, another wages war relentlessly on the n.osquitoes, each with
success. One of the boys writes, spontaneously, "every n.onth we
have an examination in agriculture, and 1LOStof the boys like it very
much." Surely further comment is unnecessary.

The Plummer Farm School, on Winter Island, Salem, Mass., is a
smaller institution of the same kind, sixty years old, usually with 30
to 40 boys in attendance, and is giving proportionately as good
results. From the Boys' Busy Life Club of Milwaukee, n anaged by
the junior probation officerof the city, has grown the IVisconsinHome
and Farm School, opened in 1903 at Delafield to indigent or neglected
boys from anywhere in the United States, without regard to nation-
ality or creed, the number being lir; ited only by the support received.

The Good Will Farm, at East Fairfield, Me., is unique in that it
offers the same advantages to girls as to boys, and has been successful
through many years, though dependent from month to n onth upon
voluntary contributions. The Beulah Home, at Boyne, Mich., is a
farm school of 120 acres for boys of any religious faith, where nothing
is given the boys free, work is not compulsory, though study is, but
the boys get credit slips for all that they do. The boys govern them-
selves and staying at the school is not compulsory, but there are no
desertions. The boys are allowed to work away from the school dur-
ing the twelve weeks of summer vacation, and"have the money they
receive for their own use.

"
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A remarkable institution with [1, remarkable history is the Berk-
shire Industrial Farm, at Canaan Four Corners, N. Y., which is
entirely dependent upon charity, and is for just the boys whom the
schools mentioned above refuse to take, that is, the" unruly, vagrant,
and vicious," and even.for young criminals, who may be allowed to go
there by judges knowing of the school and of its twenty years of
successful efforts at making citizens. There are usually from 70 to
100 boys there, some of them very young indeed, who are kept in
almost a separate environment from the older ones. Almost all the
boys who have been there have been transformed into good men and
good citizens by "a course of steady and interesting work for mind
and body, imposed by an authority at once kind and inflexible;
* * * the habit of work becomes fixed only by keeping the boy
constantly and usefully employed." Manual training in other than
agricultural lines is taught, but Superintendent Mayo has not found
such good effects as from agriculture-from teaching the boys to mcke
an honest living for themselves out of doors, in the country. In
Everybody's Magazine for October, 1905, appeared an article by
Eugene Wood entitled" A school for boys," describing the admirable
Boys' Industrial School at Lancaster, Ohio, maintained by the State
for boys convicted of habitual truancy or petty crimes. The article
is replete with cases of men now prominent in business and social
hfe who go back to Lancaster to visit, with gratitude, the school that
"made men of them," and of boys who C' IILancaster" home" as if
they mean it. Since then the press has often contained letters from
parents csking why there were not such schools to which they might
send their boys for both education and training. In 1901 appeared
in the Boston Transcript the statement of a widely traveled and highly
educated man: "It is an interesting and curious fact that the three
best boys' schools in the country are available only to Indians or
negroes (Hampton and Tuskegee) or boys from indigent families
(Thompsons Island)." Statements from all the schools mentioned
above ren lind one forcibly of those to which Mr. Wood has given such
wide publicity.

In April, 1897, Edmond Demolins published in Paris his book,
"A quai tient la superiorite des Anglo-Saxons," which in a few
weeks ran through some ten editions, and was quickly translated
into many other Ianguages.s Few books of recent times have stirred
whole nations to thought more than this one has done. M. Demo-
lins, one of France's most scientific economists, asserts in the begin-
ning that" every nation organizes its education in its own image,
in view of its habits and customs," and that if a nation is to thrive
its educational system must above all else" prepare men capable of

a Dernolins, Edmond. Anglo-Saxon suporiori ty, ]898.
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creating for themselves independent positions and really taking care
of themselves." From this view point he discusses the question,
"Does the French, the German, and the English school system form
men?" and answers his first two questions in the negative, the last in
the affirmative. But it is not the great English" public schools"-
Eton, Rugby, etc.-which are commended, but rather such schools
as Abbotsholme and Bedales, which M. Demolins describes in detail,
and to which he gives his unqualified approval, for such schools are
first of all for the prime purpose of forming men capable of taking the
initiative. It is directly owing to this book that other such schools
have been founded in France, Germany, and Switzerland, and I have
not been able to learn of one of them that has failed of success.

Certainly this book and its fundamental questions are germane to
our consideration. Do our schools, with their course of study decided
beforehand by college entrance requirements, form men? We need
not be pessimistic, of course. The introduction ofmanual training end
domestic science has brought us a long way in the right direction.
But these are not available to rural children, nor is the most funda-
mental science of all-agriculture-provided for, as at Abbotsholme
and its protovypes, where agriculture is made the basal study. We
are not deprived of models, however, either in primary or secondary
schools. Thompsons Island, the Berkshire Industrial Farm School,
and like institutions unquestionably do form men, and that from
material not inferior at all, but rather misdirected in the beginning, .
so that the results are the more marvelous. Is it not passing strange
that such examples as these, and the few large secondary schools of
analogous methods, should have so long fulfilled their own mission
without teaching us more about the best system of education-that
which should give its special attention to forming men?

We have had for a number of years in our country another class of
schools, about which but little is generally known, whose sole purpose
from the beginning has been to form men and women rather than
scholars, namely, the Indian schools of the United States. Each
annual report of the Superintendent of Indian Schools since 1882 has
been a record of the attempt to make the Indian students capable
of creating independent positions for themselves, and really taking
care of themselves. Since Miss Estelle Reel became superintendent,
in 1887, the teaching has been given more and more an agricultural
bearing, and with the most satisfactory results. "Twenty-five per
cent more Indians are self-supporting now than ten years ago," she
says in the twenty-first annual report of the Indian schools. Wher-
ever the schools are large enough to command the facilities, those
industries are taught which the Indian might use at or near his own
home. Most of the young Indians go back to their allotments, upon
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which the teachers urge them to make their homes, instead of leasing
their land or neglecting it for town life. Consequently, of all the
occupations open to them, those of farming, dairying, and stock
raising are of most importance. In 1901 Miss Reel issued a course
of study to be followed in all these schools, which had been worked
out during three years of planning and observation. This course
pays more attention to gardening and agriculture than to any other
subject, gives full outlines of the work by years, requires gardening
and practical work from the first school year to the end, and gives
concrete instances of ways in which various agents and teachers
have made the work interesting to the boys and girls, instead of
drudgery, as the Indian naturally considers the tilling of the soil.
The students are taught how best to raise and preserve the grasses
which they use in basket making, and several distinctly indigenous
arts are thus preserved.

The results are admirable. Subsequent reports show increased
interest in agriculture on the part of both teachers and pupils. Chil-
dren in schools near their own homes carry horne vegetables which
they have raised and cook them for their parents, so that a diet
partly vegetable-formerly a rare occurrence-is now a more usual
thing among the adult Indians. The graduates who go back to farm
their allotments necessarily give up a nomadic life. The" blanket
Indian" is fast disappearing. Miss Reel in 1904reported having seen
small gardens near tepees, in a few places "the direct outcome of
the instruction at school." Agriculture is teaching the Indian the
importance of steady habits to an extent he has never learned before.
Above all, it has taught him to be self-supporting and not to depend
upon Government rations and allowances. It has already raised
the Five Civilized Tribes of the Indian Territory to the level of
American citizenship, so that the time is already at hand when the
Five Nations will cease to exist and will become merged into our own
people.

There are in the South a number of schools for colored people
somewhat analogous to those just described, such as the Brick Agri-
cultural, Industrial, and Normal School, at Enfield, X. C., which has
over 1,100 acres of land under cultivation and which has a consider-
able endowment. But most of these schools accommodate their
curriculum more or less to the craving of the negro for a literary edu-
cation, more than seems best if there be kept in view what we have
assumed to be the true ideal of education-to make men; and exam-
ples of the better of these schools will :findconsideration later.

It is true that there are obstacles in the way of a sudden and gen-
eral introduction of agriculture into the rural school curriculum;
obstacles so serious that the committee of five of the National Edu-
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cational Association recommended a that" any law making manda-
tory the teaching of the elements of agriculture, manual training, or
domestic science in the entire body of rural schools within a State
is unwise;" but it seems to the writer that, grave as the difficulties
confronting us are, they arc not insuperable. The lack of good text-
books is less and less apparent, and in a number of States the lack
of properly trained teachers, as well, is becoming less. This latter
deficiency is the one which appears gravest to the committee of five,
and to it are due in large part the failures of the past. Perhaps the
most serious trouble is our national one-that of the lack of profes-
sional training for rural teachers, and, consequently, their lack of
initiative and their necessary dependence upon text-books. This is
being overcome somewhat in certain States which, like Michigan, are
establishing small county or district training schools for rural teach-
ers and instructing them in the elements of agriculture, among other
things. A dozen other difficulties might be chronicled, such as the
short schoolyear, already overcrowded programme, lack of equipment,
great number of recitations each day, etc.: but these may all be
summed up in the one phrase, "inefficiency of our rural schools."
Their condition certainly is not one most to be desired. More than
95 per cent of their pupils never go to any other school, but their
curriculum shows the constant struggle to fit the 5 per cent to go to
a high school with a course governed, in turn, by the college entrance
requirements." Is there any remedy i There seem to me to be two,

_each of them needed: (1) Consolidated schools, and (2) nature study
and the elements of agriculture taught as best may be done under
the circumstances. .

To consider the second rubric first, the committee of five recom-
mends that teachers in all the States be made to prepare themselves
for this teaching as soon as possible, by (1) statutory provision
requiring all teachers in the rural schools to pass an examination in
nature study and elementary agriculture (which we have already
seen has been done in a number of States); and (2) by including at
least one book on agricultural instruction in each teachers' reading
circle course in States having such a course. One might·suggest, in
addition, that the State agricultural colleges should provide short
courses for teachers, and especially should offer such courses during
the summer. All normal schools ought to introduce agricultural
courses as soon as possible, as has been done in a number of States.
Indeed, the most admirable plan at present is that of Nova Scotia,
where the provincial normal school and the agricultural college are

a Industrial education in schools for rural communities. Report committee of five,
N. E. A., 1905, p. 10.

b Ibid., p. 14.
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affiliated and all normal students are required to take certain short
courses in the college. But even without such professional training
as teachers must have, to do the best work, a considerable degree of
success may be attained where an active and earnest effort toward
that end is put forth." There have been noted above instances of
remarkable success in those States where the teaching of agriculture
is made compulsory. Superintendent Carrington, of Missouri, him-
self one of the committee of five, states in his course of study (p. 4R),
and he speaks from experience, "It is not necessary for the teacher to
have training in scientific agriculture to teach this work well." In
many an isolated county of the Middle West an enthusiastic county
superintendent of schools has secured magnificent results by inter-
esting the children themselves and by obtaining the cooperation of
the local farmers' institute and of the State agricultural college, and
so has fairly forced his teachers to fit themselves for instruction along
the line of greatest interest.

As with nature study, this is a subject which the teacher should
know as thoroughly as possible, but at the same time, if the pupils
are wisely directed in this branch it will not be demoralizing to the
school, the pupils, or the teacher for the latter to work along with
the children and to allow them to do as much of the teaching as they
are capable of doing. The United States Department of Agriculture
issues a number of pamphlets which the school should have' for its
lise, among them an excellent bibliography b of works on nature
study, gardening, elementary agriculture, and reference works;
Officeof Experiment Stations Circular No. 60,c already referred to;
and a large number of farmers' bulletins, especially Nos. 54, 109, and
218. The report of the committee of fived should be in the hands of
every teacher. The teachers of Missouri have been very successful
with the Elements of Agriculture for Public Schools, published by
Superintendent Carrington in 1904,which is just the thing for teachers
who are willing but who lack initiative. The Illinois Course of Study,
which is already largely used throughout the Middle West, contains
an outline of agricultural teaching prepared by Dean Davenport,
of the State agricultural college, which is successfully used in its
home State. From the publisher of the course of study can be

a The teaching of agriculture in the rural common schools. Ninth report, com-
mittee on methods of teaching agriculture, Association of American Agricultural
Colleges and Experiment Stations. Department of Agriculture, Office of Experi-
ment Stations, circular 60, 1905, p. 8.

b Crosby, D. J. Bibliography on nature study, school gardening, and elementary
agriculture for common schools. Department of Agriculture. Office of Experiment
Stations, circular 52.

cThe teaching of agriculture in the rural common schools, 1905.
d Industrial education in schools for rural cornrnunities. Report committee of fivo,

N. E. A., Hl05.
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obtained, at 1 cent each, pamphlets- in five series of a dozen each, on
the study of farm crops, farm animals, horticulture, agriculture, and
animal husbandry, all written by experts. Each school should have
the bulletins of the experiment station of its own State sent free on
request, and as many as possible of the bulletins on nature study
mentioned in Chapter 1. There is by no means a dearth of material-
it is only necessary for the teacher to attack the problem with suffi-
cient energy and tact.

It has been difficult to write this chapter without making a good
part of it an argument for the consolidated school. The advantages
are many, the disadvantages are so few as to be practically negligible.
Experiments in some thirty States have shown that it is cheaper to
transport the child to the school than to bring the school to the child.
Not only is the actual expense less, but there results a much better
building of several rooms, hygienic and with modern equipment,
better teachers, longer recitation periods, avoidance of exposure to
the weather, longer school years, increased average attendance, and a
raising of the age when the children leave school, as well as a multi-
tude of other advantages. Half of the school children of the United
States go to rural schools, and they have a right to demand that
their schools be efficient,but that is impossible under present condi-
tions. The only remedy is consolidation. Dr. J. W. Robertson, at
the head of the Macdonald educational movement in Canada, said
in the presence of a large number of Ontario farmers: "Suppose you
start for a creamery with 100 pounds of milk, and 45 pounds leak
out on the way, could you make your business pay? And still, of
every 100 children in your elementary schools, 45 of them fall out
by the way-in other words, the average attendance is but 55 per
cent of the school children. The consolidated schools in the five
eastern Provinces, with their gardens, manual training, and domestic
economy; now bring 97 of every 100 children to school every day-
and with no additional expense to you." Doctor Robertson's reason-
in"gis cogent here. County superintendents who have one or more
consolidated schools are annually publishing statistics showing a
largely increased number of boys and girls over the age of 14 over
the number before or the number of such pupils in groups of analo-
gous schools. Consolidated schools would not only make possible
able teaching of agriculture, but would also make the consolidat~d
rural school as efficient in every way as are the schools of our towns.

a Parker's agricultural leaflets.



CHAPTER IV.

SECONDARY AGRICULTURAL EDUCATION.

A thorough and comprehensive system of agricultural education
is of more importance to France than to many other countries, becau~c:
owing to the law of divided inheritance, most of the sons of French
peasants will one day have a strip of land of their own, if indeed they
do not first purchase one with their savings, as many are doing. In
small communes one person in every four is a proprietor. When-
ever any large estate comes on the market it is bought up by a syndi-
cate or speculator and cut up into small farms, which are at once
snapped up by peasants." It is largely because of this condition
that France has such an excellent agricultural system and that the
agricultural schools which the Government ranks as secondary are
really on a par with the higher institutions of several other countries.

Instead of maintaining a large number of small secondary agri-
cultural schools, France supports three large national agricultural
schools in widely separated districts, at Grignon, Montpellier, and
Rennes, with the purpose of "disseminating among the cultivators
of the country the great discoveries of modern science, in order that
the educational standard of the rural landed proprietors and farmers
shall be raised so as to make them enlightened and expert agricul-
turists." The teaching staff of each is about 25 and the course of
study covers two years, but great freedom in the arrangement of the
curriculum is allowed, to meet the needs of the various sections of the
Republic. Grignon deals especially with artificial pasturage, the cul-
tivation of cereals, stock breeding, and the wine Industries of north-
ern France. At Montpellier, where students from most of the south-
ern countries of Europe congregate, the types of agriculture prevailing
on the shores of the Mediterranean are studied, especially vine and
olive culture, sheep farming, breeding of silkworms, and the making
of wine and olive oil. Rennes pays special attention to cider making,
pasturing, farming on the metayer systerp. (on shares), and the
agricultural products of most importance in western France. The
students of all three of these schools must spend their vacation on a
farm, and report what takes place there.

a Brereton, Cloudesley. The rural schools of northwest France. Special reports
on educational subjects [England], vol. 7, 1902, p. 217.
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Four special schools should be included here, namely, the National'
School of Horticulture at Versailles, of Agricultural Industries at
Douai, of Dairy Farming at Mamirolle, and the Colonial Agricul-
tural School at Tunis. The course of study of the School of Horti-
culture extends over three years, tuition is free, and 40 pupils only
are admitted annually, although foreigners may be admitted bv
special permission. The work is divided into the following sections;
from one of which to another the pupil passes each fortnight: The
growing of fruit trees, of early vegetables, of hothouse plants, flower
gardening in the open air, ornamental arboriculture, vegetable gr.r-
dening, and work in the shops. Under no consideration maya for-
eigner be admitted to the National School of Agricultural Industries
at Douai, which sends out trained managers and foremen capable
of directing brewing, distilling, sugar making, cheese making, and
of executing the orders of chemists and engineers in an intelligent
spirit. The course of study lasts two years and the holidays are
spent by students in private factories. The Mamirolle Dairy School
was organized to perfect methods of making Gruyere cheese, but now
teaches everything connected with the manufacture of butter and of
the different kinds of cheese suited to the French market, The
course lasts but one year, and foreigners may be admitted only in
case of a vacancy not applied for by a French student-practically
an unheard-of thing.

The Colonial Agricultural School at Tunis was organized in Octo-
ber, 1898, to deal with the kinds of agriculture most prevalent in
Tunis and the French colonies, and is quite like the three national
schools in France, with a two-year course. An experimental gar-
den and orchard in connection collects plants and fruit trees from all
climates, and tests which are most suitable for propagation in north-
ern Africa. Large numbers of young olive trees are produced, which
are sold to colonists at low rates.

Both agricultural " schools" and agricultural " sections" are
included in the Belgian scheme of secondary education,« the former
giving exclusively professional instruction, while in the latter a part
of the time is given to the general education of the students. The
agricultural schools have a three-year course with the exception of
Huy, where study lasts but two years. These schools are for farm-
ers' sons who intend to continue in their fathers' vocation; tuition
is free, and the State gives scholarships to deserving students, all of
whom must have been through the elementary schools. There are
eighteen of these schools, and to graduate from one of them a boy
must pass a Government examination. A Government offici~l
writes: "The greatest service these schools have rendered has 'been

a Agriculture in the Kingdom of Belgium, Ministero de I'Agriculture, 1904.
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to raise the agricultural profession to an interesting art which fasci-
nates the learner, and which he never desires to abandon."

In the agricultural sections young farmers may get a general, as
well as a professional, education, and the transformation of an. agri-
cultural school into a "section" has made many a school more popu-
lar and successful. Thirty public and private secondary schools
give snort courses in agriculture and horticulture at least once a
week throughout the year, outlining the theory and practice of
agriculture. Doctor True, of the United States Office of Experi-
ment Stations, suggests that this plan might easily be adopted in
the rural high schools of the United States, and doubtless it would
be of great value. Excursions to the best farms and orchards in
the neighborhood are a feature of all the Belgian schools. There
are four agricultural sections for girls in the Kingdom, and several
high schools of agriculture, with courses of at least two years for
girls. For the children of small farmers and gardeners who can not
attend one of these secondary schools the State has arranged analo-
gous courses, to be given at most of the rural centers of importance,
which may be attended only by graduates of the primary schools.
Secondary agricultural education is given at the State reformatory
at Ruysselede. There are four dairy schools for young men in the
various provinces, with four-months courses, to provide managers
for dairies. There are also ten traveling dairy schools for women,
giving four-months courses of a notably high grade. Two hours a
day, six days a week, are devoted to theoretical instruction, and
three hours daily to practical work. No tuition is charged.

Besides numerous winter classes, there are in Holland six per-
manent winter schools of agriculture and horticulture, in session from
October to April, with a two-years course of study. They are intended
for the sons of small farmers and market gardeners, and the course
is eminently practical. The fees are about $5 a year, and may be
remitted for poor children. There are also four horticultural schools
organized upon the same lines but with a little less theoretical work.
The Societe de Bienfaisance, in its noted colony for those who other-
wise would be paupers or criminals, maintains among other things
well-equipped schools of agriculture, horticulture, and forestry, each
of which is subsidized by the State.

Finland supports secondary agricultural schools at Mustalia and
Kronoborg and provision has just been made for a like course to be
offered at the University of Helsingfors, The course runs through
two years, is both practical and theoretical, and presupposes at
least two years of farm work.

The agricultural schools and the high schools of Denmark are so
closely connected that in some parts of the country it is difficult,
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aSundbarg, Gustav. Sweden: its people and industry, 1904. Feilitzen, M. von
Kungl. Landbruksstyrllsens Underdaniga Berattelse, 1904.
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with a course of three years, the latter of two. A thorough primary
education and at least a year's practical work is necessary to enter
either.

Turning to Switzerland, the Zurich Polytechnic gives a secondary
course in agriculture and another in forestry. There are four I( theo-
retical and practical schools of agriculture," about corresponding to
those of Germany and Austria just described. All the theoretical
work possible is given during the winter, so as to leave the summer
for outdoor work. In addition, winter courses are given for those
unable to attend the full course. At Chatelaine there is a school of
horticulture, market gardening, and viticulture, which seems to be
quite a model; the faculty is large, the course covers three years,
and the work done has shown valuable practical results.

There are in Portugal two secondary agricultural schools; the
National School of Agriculture at Coimbra, dating back to 1864
and the School for Agricultural Managers at Santarem, founded
in 1886.

A secondary agricultural school may be established by any city,
town, or village of Japan, when the local finances permit without
detriment to the elementary schools of the place, and the Govern-
ment gives a subsidy to each such school, running for five years.s
In 1904 there were 57 of these schools, only two of them private,
with 7,146 pupils, and the number of such schools is rapidly increas-
ing. The course of study is usually one of three years, but some-
times extends over another year. The number of hours of instruc-
tion exclusive of practice must not exceed thirty per week. A
preparatory course of two years and a graduate course of the same
length may be established when it seems best. The minister of
agriculture writes me that the sons of middle-class farmers are now
attending these schools largely, as being better suited to their abili-
ties and requirements than are the universities. There are three
higher technical schools of agriculture. at Tokyo, Osaka, and Kyoto,
which devote their energies to special lines, such as brewing and the
making of yeast, cider, wine, and vinegar. The courses are three
years in length.

As has already been seen." England is trying to work out in her
own way a system of agricultural education fitted to her peculiar
conditions. Comparatively few of her people are farmers; still
fewer can ever own a foot of land. Up to 1889 only nine county
schools had attempted any teaching of agriculture, and the move-
ment to introduce it was fought by the headmasters of the schools."

a Secondary education in Japan. Department of Education, Tokyo. 1904.
b Annual reports, 1901-1905, Board of Agriculture, London.
C British Royal Commission on Technical Instruction, 1884, vol. <!, pp. 213-217.
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At present four counties have local farm schools for their own coun-
ties, and most of the colleges and institutes give instruction quite
analogous to that called secondary in other countries.

Although the commissioners for national education for Ireland
have under way plans for a system of secondary agricultural schools,
there are at present but three such institutions, and their work is really
very elementary. The Munster Dairy and Agricultural School, near
Cork, devotes most of its energy to the teaching of dairymaids, who
may take two courses of six weeks each. It is owing to the work of
this school alone that Cork butter has regained its old-time suprem-
acy in the British market. There is also a department for « the
training of farmers' sons in the theory and practice of agriculture,"
with two courses yearly of four months each. Only 50 students can
be admitted to the institute during anyone session, and at the time
of the last report nearly 250 applicants were on the waiting list· of
the department. Agricultural instruction is also given at the Royal
Collegeof Science in Dublin. For advanced work, however, students
who are able usually go to the Albert National Agricultural Training
Institution at Glasnevin, near Dublin, but here there are only two
courses of four months each. The practical work is admirably suited
to the needs of the students, all of whom are taught dairy husbandry,
rearing and fattening of different breeds of cattle, field culture, and
permanent improvement of the soil. Three acres are cultivated as a
kitchen garden, a little over 6 acres are used as a model small farm
and cultivated entirely by hand (as are an eighth of all the holdings
of Ireland), about 22 acres are used as a model for farmers able to
own 1 or 2 horses, while the rest forms a large farm-for Ireland-
where farming on a pretentious scale is taught. a

Special lecture courses in agriculture by qualified men furnished
by the agricultural department are given now in practically all the
secondary schools of Jamaica and the British West Indies. By
means of aid from the department each of the larger and better high
schools has been enabled to add a member to its faculty who gives
regular instruction in agriculture. Since September, 1900, second-
ary agricultural schools have been opened at St. Vincent, Dominica,
St. Lucia, and St. Kitts. These schools are run on apprenticeship
lines. The scholars remain five years and are fitted to become mana-
gers of estates. The boys are trained, fed, and clothed free.

Since 1898 the department of education of the Cape of Good Hope
has maintained an agricultural school at Stellenbosch, which was
already ten years old when it was taken under government control.
The boys stay here two years, the work of the first year being quite
preparatory. An experiment station has now been established on the

a Irr-land , agrir-nlrural and rr-chnirnl. 1!l02. pp. 2R4-2R7.
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farm of the school. The agricultural assistant writes me, "a pro-
posal is now on foot to establish a chair of forestry In the South Afri-
can College, Cape Town, and the subject will be ventilated at the next
meeting of the British association."

There are no agricultural high schools in Canada, though in Quebec
there are several small farm schools, such as the colleges of St. Anne,
Richmond, and L'Assomption. Agriculture is prescribed for all the
high schools of Manitoba, and in the Northwest Territories the ele-
mentary course is reviewed and expanded in the high schools, while
physics, chemistry, botany, and physical geography" must be given
an agricultural bearing." In the other Provinces agricultural courses
are optional. Prof. J. W. Robertson, administrator of the Macdonald
funds, is urging the eventual establishment of an agricultural high
school in every county, but not until the elementary schools have
been so fitted to the needs of rural life that there shall be a demand
for secondary agricul tural schools on the part of those prepared to
take advantage of them. a

As a protest against the secondary education of England Dr. Cecil
Reddie opened at Abbotsholme, October 1,1889, his "New School" b

now of world-wide fame. The training there obtained is (1) phys-
ical and manual, (2) artistic and imaginative, (3) literary and intel-
lectual, and (4) moral and religious. Probably a good part of Doctor
Reddie's success is owing to thefact that no one of these divisions has
ever been allowed to crowd out, even to the slightest extent, any
other one from the attention due to it. Every boy receives some
training in the manual arts, especially in the trades upon which man
is most dependent. Emphasis is laid upon the rudiments of agri-
culture and gardening as the essentials of human life and its activities.
The boys raise their own vegetables, groom their horses, take care
of the cattle, make hay, and learn the elements of the numerous
trades and occupations practiced on the better farms. Begun in a
modest way, Abbotsholme has been successful, both educationally
and flnancially, and has attracted attention the world over. :\1.
Edmond Demolins took it as the subject of his work on Anglo-Saxon
superiority, already mentioned," and France, Germany," and
Switzerland now have schools patterned after it and in most cases
governed by men who have taught at Abbotsholme .. Tentative
plans for like schools have been made in Russia, and more than one
such plan is now well underway in the United States. Bedales, in
England, founded by a former teacher at ~bbotsholme, differs from

a Report, 190-i, Ontario Dairymen's Association, p. 38.
b Roddie, Cecil. Abbotshohne, 1900.
cDemolins, Edmond. Anglo-Saxon superiority, 1898.
,I Sanford, D. S. Two foreign schools and their suggestions. Xow England

Magazine, May, 1902.
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its parent only in that it receives female pupils as well as male, who
live in a separate home near by. This is a unique thing in England,
but seems to be a pronounced success. In 1897 Dr. Hermann Leitz,
another of Doctor Reddie's teachers, founded a similar school at Ilsen-

, berg, Germany, which has grown so that he now has an9ther for
older boys at Haubinds near by, in the Black Forest. L'Ecole des
Roches was opened in October, 1899, at Verneuil, France, on a farm
of some 60 acres, by M. Demolins and a number of other French
sociologists. In none of these continental schools has the ever-
lasting routine of French or German school systems entered, and no
one would accuse one of their pupils of lacking originality.

An analogous school, more pronouncedly agricultural, is the
"Land-Erziehungsheim" at Glarisegg, near Steckborn, Switzerland,
which, though founded only in 1902, in 1903-4 had students from
Italy, Switzerland, France, Germany, Hungary, and Roumania.
In all these schools the boys and teachers live and work together,
devoting, at Glarisegg, for instance, five hours daily to study of the
arts and sciences, three hours to work in the garden, fields, work-
shop, and house, five hours to free play and gymnastics, an hour
and a half to meals, and nine and a half hours to sleep. The pupils
of these various schools correspond with one another and so have
interests unusually broad for children. They learn not only prac-
tical agriculture and gardening, but the use of tools is taught them,
and they are sent out into the world not only efficient, but resource-
ful, "fit to rely upon themselves in all emergencies, and quick to
fall on their feet after all accidents" -such young men as Cecil
Rhodes had in mind for his Oxford scholarships when he provided that
" scholarship" should count but 50 points out of 200 in determining
the rank of contesting applicants.

In the United States progress in secondary agricultural education
is coming more slowly than in the elementary schools, it is true,
but the advance is none the less sure. No hard and fast lines can
be drawn between the secondary agricultural schools and those above
and below; consequently we shall be obliged to consider in this
chapter on the one hand those schools offering more or less work that
should not be ranked as primary, and, on the other, those whose
curriculum will not allow them to be called colleges in the strict
sense of the term. Such a category will include the 16 land-grant
schools for colored people in the Southern States; for though they
are supposed to correspond to the agricultural colleges of the same
States, the material equipment is much less, the courses fewer and
inferior, and the income is not sufficient to retain experts of so
high a grade as will be found in the colleges for whites. Most of
these schools offer certain collegiate courses, but only about a third
of the student body attain to them, while less than 5 per cent of the
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students are in the four-year course leading to the bachelor's degree."
The educational problem of the South is a serious one, and the best
s'olution can not be worked out in a day; given the possibility of
schools either to train up a few agricultural experts or a large body
of practical farmers, but not both, and the present c.ourseis without
doubt the wiser.

The total number of students enrolled in these secondary schools
for the colored race is something over 6,000, to which several hundred

.more should be added who are students at the Tuskegee Normal and
Industrial Institute, which is not a land-grant school, but which
gives as good work in agriculture as any of this class of schools, unless
it be Hampton. Each of the two latter schools makes elementary
agriculture compulsory on all students in their academic courses,
Hampton for four years, Tuskegee for two, although a more complete
three-years' course is offered. Tuskegee offers a year's graduate
work, while Hampton offers three graduate years of work, which is
made very practical, though theory is in no sense neglected, and
President Frissell urges upon his students the importance of this
course above all others. It is here, more than anywhere else in the
South, that the ennobling influence of scientific agriculture is taught
and emphasized by precept and example. Hampton has brought
the state of farming on the peninsula overlooking Hampton Roads
to such perfection that it forms an object lesson which is a model to
hundreds of students from all parts of the South, the abject poverty
of whose homes is due for the most part to the absolute neglect of the
first principles of agriculture. Both Tuskegee and Hampton annu-
ally hold a short farmers' conference, attended by scores of the more
ambitious colored men and women of the surrounding country, many
of them traveling comparatively great distances over roads none too
good, who tell freely of their successes and failures during the past
year, and receive words of advice and encouragement from leaders
of their race. Each of these institutions publishes agricultural
leaflets which are sent free to applicants, and which seek to help
the poor farmer to solve his vital problems in a very definite way.
Each summer Hampton gathers together from 400 to 600 colored
teachers from all over the South, and gives them not alone instruction
in texts and methods, but a vast deal of inspiration. During the
past few years each attendant upon these summer courses has been
obliged to take either elementary agriculture or nature study. A
model farm is maintained by the institute, and the students in the
regular agricultural courses learn the practical management of this.

A word as to the results of these southern schools will not be out of
place here. Throughout the black belt of the South slavery is still

aCrosby, D. J. Agriculture in negro schools. Department of Agriculture, Office
of Experiment Stations, 1903, pp. 719, 720.
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a vivid recollection, which means that a hatred of "work in the
fields" has to be overcome. When school gardening was introduced
at Hampton compulsion had to be used with the girls-now they look
forward to it with pleasure. Agriculture is demanded of every
Hampton student, and every year several times as many young
people demand admission as can be accommodated. In almost
every State of the South Hampton graduates are conducting small
industrial schools, none other so well known as the large one at
Tuskegee, but each forming a center of progress for the negroes. '
During the last twenty-five years more than 70 per cent of the negro
farmers of the 33 counties of tide-water Virginia have conie to own
and manage their own land. These schools have been sending out
missionaries to preach the gospel of work, of landowning, and of
scientific agriculture. I know of a colored man who worked his way
through one of these schools by studying nights while he labored all
day in a sawmill. After he went back to his former home to teach,
he induced his scholars to help him build a larger and better school-
house; he built his own home on land which he managed to buy; he
taught the people around him-almost all of them renters-how to
farm and make money, and helped them to buy land and make homes.
To-day there is not a saloon in his county, over 90 per cent of the
negro farmers own and manage their own land, and for more than
five years not a negro from this county has gone to the penitentiary.
His case is a notable one, but not exceptional. The negroes of the
black belt of Florida, according to the report of the State superin-
tendent of schools, now not only maintain all their own schools but
pay some $5,000 annually to the support of the white schools of these
counties.

In this connection should be mentioned the Chilocco Agricultural
School, in Oklahoma, an outgrowth of Uie Indian school at that
place. An immense farm of 8,600 acres is being transformed into the
"great agricultural school of the Indian Service," and here hundreds
of Indian boys and girls from other elementary Indian schools can
be accommodated and taught scientific farming. This is a practical
outgrowth of the introduction of agricultural instruction into all the
Indian schools, and is an excellent commendation of the plan. Only
a limited number of Indians can be received at Hampton each year,
many of whom learn some other industry than farming. Chilocco will
henceforth be the principal means of educating leaders among the
Indians in that most necessary art for them-agriculture.

Secondary schools of agriculture are now maintained in connection
with the agricultural colleges of Idaho, Louisiana, ~1aine, Minnesota,
Montana, Nebraska, Rhode Island, Texas, and Washington. Min-
nesota in 1895 established the first of these schools, offering a three-
years course for the purpose of "training the students to become good
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citizens, good farmers, and good housewives." No tuition is charged,
and the school has proved an unqualified success. At present up-
ward of 500 students are taking the regular course, while over 150
more annually attend the short course for farmers and the dairy
school. The university has found that a larger percentage of these
students go back to the farm than mean to when they enter the
school, so favorable to farm life is the atmosphere in which they
live for three years. The last session of the Minnesota legislature
established another secondary agricultural school, at Crookston,
but it is not in operation yet. The school of agriculture of the Uni-
versity of Nebraska, established about 1898, has essentially the
same courses as the one just described, except that it lacks work in
domestic science, which, however, is to be added in 1907. Washing-
ton maintains a three-years course, while the secondary work in
Maine and Rhode Island covers but two years. A few of the other
State agricultural colleges, Illinois, for example, accept students
coming directly from the elementary schools, but do not differen-
tiate a secondary course, although there seems now to be a tendency
to do so. The Connecticut agricultural college offers a special group
of courses to pupils coming from the common schools, and the New
Mexico agricultural college teaches agriculture in the preparatory
department which it maintains. The differentiation of the second-
ary courses is a hopeful sign of a definite intention to prepare not
only experts, but also a corps of excellent farmers who shall be
thoroughly grounded in the science which underlies their profession;
and, as well, of the establishment in all of our States, eventually, of
separate secondary agricultural schools.

Agricultural high schools, supported in part at least by the State,
are in successful operation in Wisconsin, Alabama, and California.
In 1902 the first two of four county agricultural high schools were
opened at Menomonie and Wausau, Wis., the State paying a sub-

oostantialshare of the first cost, and afterwards "a sum not to exceed
half of the amount actually expended in such school." In connec-
tion with the Dunn County school, at Menomonie, is a county train-
ing school for rural teachers which gives the county a body of teach-
ers well trained in agriculture. Various magazines have given
prominence to these schools, and the town of Menomonie has grown
materially by reason of people from many parts of the country mov-
ing there to give their children an education in agriculture, manual
training, and domestic science. The course of study covers two
years, and short winter courses for farmers are given annually. The
farmers themselves have shown such a lively appreciation of these
schools that the legislature has established two more in other parts
of the State. Each year sees a larger number of the country boys
and girls attending a higher school after leaving the rural school.

-!109-{)7--G
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In Dunn County the annual teachers' institute is now made a part
of the agricultural summer school, and the. teachers are given special
instruction in agriculture, manual training, and domestic economy,
instead of reviewing the common branches over and over again.
Indeed, these subjects are making their way into many of the rural
schools of the county; books and bulletins on agriculture are fur-
nished the schools free; school buildings and ventilation systems are
planned without expense, as are school grounds and gardens; school
apparatus is planned and prepared at actual cost. To operate
one of these schools costs the farmer 20 cents on each $1,000 of

. his assessment, and besides teaching his children for him without
tuition, the members of the faculty attend local farmers' institutes,
speaking and giving stereopticon lectures; they select pure-bred
stock for buyers, furnish bulletins on farm subjects, and furnish
plans and blueprints of good roads, barns, silos, poultry and milk
houses, water and ventilation systems for houses and barns, and
land drainage and sewerage systems for barns and houses; they test
clover and other legumes for bacteria, test farm and garden seeds,
test milk and cream for butter fat, treat oats for smut and potatoes
for scab, and graft apple trees when the scions are furnished.

In 1896 the legislature of Alabama established an agricultural
school in each Congressional district of the State, in which, though
some elementary school work is done, agriculture is taught in the
seventh to tenth grades, inclusive. Simple experiments in farm man-

oa agement, animal industry, and horticulture are carried on by the stu-
dents of both sexes upon the school farm. Until within two years
these schools were practically under local control, consequently
their development agriculturally was slow and far from uniform; but
now they are regularly inspected by the State commissioner of agri-
culture, and the board of control has taken steps to make them more
efficient. Over 2,000 boys and girls attend these schools annually,
and a larger proportion of them are doing definite work in agricul-
ture now than ever before. Assistant Secretary of Agriculture Hays
during the summer of 1906 inspected these institutions and com-
mended them highly. The closer relation felt with the Department
at Washington is reflected in the attitude of the Alabama farmers
toward the schools this year.

The most recent progress in the organization of a State system of
secondary agricultural education is to be seen in Georgia. A law
was enacted during the summer of 1906 providing for the establish-
ment of a secondary school of agriculture in each of the 11 Con-
gressional districts of the State, the schools to be branches of the
State College of Agriculture. The annual income of each of these
new schools is estimated at $6,000, but the locality securing a school
must furnish not less than 200 acres of land, and necessary equip-

..•
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ment in the way of buildings, live stock, machinery,farm implements,
etc. The localities bidding for these institutions have given evidence
of their genuine interest in the movement by donating to the State
2,744 acres of land, worth about $132,500, cash for buildings amount-
ing to $440,000, and various other things, bringing the value of gifts
from private sources up to approximately $800,000. Nine separate

~ buildings are contemplated for each school. The course of study
will cover four years, including one year of elementary school work,
and will prepare graduates for entrance to the State College of Agri-
culture. At least three hours daily will be given to class work, and
three hours or more to farm, home, shop, or laboratory work. Com-
plete courses in domestic science and economy will be provided for
girls, and as many short courses as possible for adult farmers.

Michigan established in 1903 ten county normal training schools
for rural teachers, in which instruction in elementary agriculture is
given during the spring only, so that it really amounts to work
in school gardening and to becoming familiar with the better text-
hooks on agriculture. The three State normal schools of Missouri
give each year a good course in agriculture, two of them devoting
five periods a week through the entire year to it. The California
Polytechnic School, at San Luis Obispo, a State institution estab-
lished January 1, 1902, offers secondary courses in agriculture,
domestic science, and mechanics, covering a period of three years.
Two large buildings have been erected on a farm of 280 acres, and the
agricultural course is made the leading one.

Only one class of secondary schools remains to be considered, viz,
private agricultural schools maintained without State aid, the num-
ber of which is growing larger every year. Some of the best of these
schools are fostered by religious sects. The Youth's Directory, of
San Francisco, a Roman Catholic organization for the rescuing of
destitute boys, in 1902 opened a secondary school, the St. Joseph's
Agricultural Institute. On a ranch of 1,000 acres in Napa County
the boys are taught to-care for vineyards, orchards, stock, and dairies,
and have instruction in certain secondary branches as well. The
Mount Hermon School, near Northfield, Mass., founded by D. L.
Moody, a secondary school of some 900 students, has blazed the way
for other such schools to follow by offering ten terms, of sixteen
weeks each, in agriculture, horticulture, landscape gardening and
forestry, animal industry, and dairying, although the school is in no
sense a technical institution, and has before prepared only for college.
On the farm of 1,000 acres are some 200 cows and a quantity of pure-
bred horses, sheep, and swine. There is a forest of over 3,000 acres,
managed under the advice of the United States Forest Service.
Large orchards furnish fruit for a cannery on the grounds of the
school. The various courses are elective, and within a year of their
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foundation they were being taken by more than 8 per cent of the
students.

One of the best of the secondary agricultural schools is the National
Farm School, at Doylestown, Pa., although it is at present able to
accommodate only about 40 boys. An excellent faculty, at the head
of which is a former president of one of our better agricultural colleges,
gives courses covering four years. Boys from any State are accepted
as students, and they need not be of any particular creed, although the
school is primarily for young Jews and is almost exclusively composed
of them. The children of Abraham, though tillers of the soil during
their early history, have for centuries in some of the older countries
been denied the right to own land, and are more universally dwellers
in cities to-day than any other race. Most students in other agri-
cultural schools have lived more or less on a farm-these lads without
exception come from the larger cities. But the science and practice
of agriculture are taught them so thoroughly that the graduates have
all been successful farm managers or have demonstrated their skill
in analogous lines. Several of them have entered the service of the
Department of Agriculture at Washington, and are doing work in
experimental lines. The Baron De Hirsch Agricultural School, of
Woodbine, N. J., opened in 1894, is doing somewhat similar work
though in a less pretentious way.

There are other and newer ventures in this field, such as the Winona
Agricultural and Technical Institute, at Winona Lake, Ind., founded
in 1902. A year's work in agriculture is given in the preparatory
department, and four years of secondary work in agriculture follow.
All students are required to work about fifteen hours per week, for
which they are paid $] .25. Union Academy, of Belleville, N. Y., in
1903 offered a four-years course in agriculture, taught by Professor
Carrier, formerly of the Elyria, Ohio, High School. The Girls' Indus-
trial College, of Denton, Tex., opened in September, 1903, gives
instruction in horticulture, floriculture, truck and berry growing,
dairying, bee culture, and poultry raising. The Briarcliff Manor
School, of New York, taught practical agriculture and horticulture
for several years. By the time its first class had finished its two-
years course, the demand for admission to such work was so great
that efforts were made to provide more extensive facilities, but as
the necessary financial support was not forthcoming the school was
discontinued.

Wellesley College now offers a year's course in horticulture and
landscape gardening. Simmons College announces work covering
three or four years in theoretical and practical horticulture, tor
women. The last year or two were to be spent at the Amherst
Agricultural College, but this plan has been abandoned. At Gro-
ton, Mass., there is the Lowthorpe School of Landscape Gardening
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and Horticulture for Women, with a two-years course given by a
faculty of six members. There is also a year's course for gardeners.
Tuition is $100 per year, but "if students can not afford to pay,
their tuition and living expenses are given them." The Hartford
School of Horticulture, like Lowthorpe, is a private school, but is
better known than most of its kind, owing to the number of skilled
gardeners it has graduated. At present a large part of its work is
in training Hartford children in horticulture and in giving summer
courses to teachers.

The introduction of agriculture into the public high schools as a
branch of study is no longer a rare occurrence, as it was only two or
three years ago. There are now at least 200 high schools in Missouri
offering courses in agriculture, 30 in Ohio, and one or more in 21
other States. Agriculture is to be taught in each of the 150new high
schools soon to be opened in Virginia under the-authority of the State
superintendent of education. A new agricultural high school has
been established at Calvert, Md. An elective course in agriculture
is offered in the public high school of St. Louis, Mich., as has been
done at Elyria, Ohio, for some time. Perhaps this latter one is the
largest city school in which agriculture proper is taught" In the
same State there are 190 township high schools, quite a large number
of which teach elementary agriculture, but the exact number is not
available. The Ohio law permits the teaching of agriculture in any
elementary or high school, and as more and more of the rural schools
become consolidated a year or more of secondary school work is done,
agriculture often being included. The University of Illinois is doing
all in its power" to hasten the consolidation of country schools and
to place in these schools courses of agriculture." The school at
Seward, Ill., is the only one at present, so far as could be learned,
which fulfills this ideal. The Missouri State board of agriculture is
now urging the establishment of county or district agricultural high
schools throughout the State and is taking active steps to bring
about that end.

We have seen something of the progress of secondary education in
agriculture during the past decade. It may be considered certain
that the movement now under way will make still more rapid strides
in the near future, but whether it will be through the medium of large
State secondary schools, such as that of Minnesota at St. Anthony
Park, or of scattered agricultural high schools of a more local nature,
as in Wisconsin, Alabama, Georgia, and California, or of the introduc-
tion of agriculture in the public high schools of the country, can not
now be determined. Each of these ideals has its advocates, and each
its opponents. Minnesota has made its school of agriculture an
unqualified success, but Oklahoma changed its preparatory course
into a "twenty-weeks course in agriculture" because so many of the
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students took the preparatory course just "to say they were going
to college." President Northrup, of the University of Minnesota,
says, "Our school of agriculture stands in the minds of our agricul-
tural classes for the whole university and the college;" and President
Jesse, of the University of Missouri, objects to it just for that reason-
"it is a screen between the people and the college and university."
Each believes in making the entrance requirements of the agricul-
tural college equal to those of other colleges; the former, .however,
would at once supply the deficiency in our school system by estab-
lishing a first-class agricultural high school to prepare boys and girls
for the entrance examination, while the latter would require the pub-
lic high schools to prepare for the agricultural college requirements,
and so "make the high school agricultural as far as it ought to be
agricultural. It is the long way, the slow way, the toilsome way, but
I believe it is finally the right way." Doctor Jesse has done a similar
work for the classical high schools of Missouri, in twelve years rais-
ing the number preparing for college from 5 to 125, and by raising
the requirements for admission into the college of agriculture he has
more than doubled the number of students.

It seems to me that the second of the three classes of schools men-
tioned-such as the county agricultural high schools of Wiscon-
sin-is greatly to be desired, at least so long as it is not practicable
to introduce agriculture into all of our secondary schools. Those
already in existence are doing a great work in giving an education,
and a good one, to scores of young men and women who otherwise
would settle down to the routine of farm life with no instruction
save that of the common school. If schools of this class are to be
successful, however, they must have the services of teachers so well
fitted as to command the respect and support of the residents of the
community from which they draw their scholars, and this can not
be gained and maintained by excellent school work alone. It will
be necessary to reach the farmers directly, to make them feel that
the agricultural high school is their school, and that its teachers are
willing and able to cope with economic situations troublesome or
overburdensome to them. This has been done in Wisconsin, and is
more and more the condition in Alabama, as the schools are being
put on a better basis.

Serious objections have been raised in several States to the plan
of smaller agricultural high schools at different points in the State,
because of a belief that the existing system of public schools should
not be paralleled by schools more or less technical-that" it is wrong
to set agricultural instruction off by itself and to make it only a
class subject." The introduction of agriculture into the elementary
schools of a number of States is a step toward overcoming this, for
it thus becomes a study on the same plane with all the others, and

-
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agriculture will become a common feature of our educational system.
This done, two solutions of the problem of providing for those who
can not attend large secondary schools of agriculture are possible-
its introduction into all the public high schools or the practical
abolishment of entrance requirements in the agricultural college.
Until the former is feasible, which certainly is not the case at pres-
ent, there seems to be no good reason why the latter course should
not be followed. This would not mean in the least the lowering of
the standard for a degree, or better, for graduation. Happily, there
is an instance in point to serve us as an example. Just as Missouri
doubled her number of students by raising her entrance require-
ments, Illinois in six years increased her attendance from 20 to 340
by providing a large faculty, competent in every way, and by then
saying to the farmer boys of the State: "Come to the university
as you are and choose the subjects you wish to study. We teach
about 80 agricultural subjects; elect what you feel you need, and
we'll do the best we can to teach them to you. Of course, if you
choose certain subjects, you must take certain others with them,
because they belong together." And the boys go to the college,
often without very much thought about a degree, but rather to
learn those things they have found they need to make them success-
ful farmers. Aside from what they do in the way of short courses,
most of the other agricultural colleges aim to produce agricultural
experts and leaders almost exclusively. Illinois does this to a
marked degree, but furnishes the facilities as well for the young
farmer who desires to become proficient in his chosen life work.
There are,. then, instances where opposite methods have been effi-

. cacious toward increasing the usefulness to the State of its agricul-
tural college. But either probably would have failed had it been
undertaken in a half-hearted way, as may be seen in certain other
such institutions. Either the requirements for admission must be
kept high or else the work offered to applicants must be so thorough
that it will be far from play, and so not be sought by young people
who merely wish to say they" are going to college."

There is one other alternative, viz, the inclusion of agriculture in
the high school curriculum. This is not visionary, as is proved by
the few schools such as that of Elyria, Ohio, where it is successfully
taught, and by the large number of consolidated schools where it
is taught in what secondary courses are given. The most serious
obstacle at present in the way of efficient secondary agricultural
courses is the lack of suitable instructors. They should certainly
be graduates of agricultural colleges, which would necessitate train-
ing courses in the latter institutions. There are few suitable text-
books to-day, but these will come with the demand for them. It
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has not been so very many years since our high schools had little
more than one classical course. Manual training has been the icono-
clast which has destroyed this old fetish, and we may reasonably
suppose that as soon as our educators and taxpayers are brought
to see the advantages inherent in high school courses in agriculture,
their introduction will follow. For generations we have been sup-
plying an education suited to the wants of those who wished to
continue their classical studies. During the last decade we have
offered to those who will spend their days working in the city with
their hands a preparation for their life work, but the farmer still
remains to be considered, although he represents about half of our
population.

The introduction of agriculture into our public high schools would
not mean that the instruction must necessarily be very technical-
the agricultural colleges fulfill that mission. It would not mean
that branches of general culture value would be neglected; the
men and women on our farms need to be made good citizens and
home-makers as much as do any other class of people. But it would
mean that the boys and girls would learn the real advantages of
country life, the sources of information concerning recent progress
in agricultural practice, and how to take advantage of the knowledge
thus gained, and most of all, they would learn the relation of science
to agri-culture. No one longer questions the educational value of
manual training; a good course in agriculture would present at least
as great advantages, either as an elective course in city schools or
as apart of the regular curriculum in village high schools. Chemistry,
botany, and zoology, each given from a dynamic standpoint, in its
agricultural bearing, could easily be taught in the first two years of
the course, and agronomy, zootechny, and dairying in the last two,
leaving ample time for English, algebra, geometry, history, one
language, and physics, or some other elective. The prosperity of all
country sections is directly dependent upon agriculture, and yet
no facilities are provided for teaching the youth the sciences upon
which its practice is based. And it is equally true that. the pros-
perity of our cities is based quite as much upon the success of
agriculture in their surrounding territories as upon the technical
development of their commercial enterprises. For example, the
redevelopment of the abandoned farms of New England, possible
only through the most scientific handling of them, is of most vital
importance to the urban population. It remains, then, for those
interested in the development of agriculture to use every means
possible to urge upon the people as a whole the need of providing
suitable means for the education of the rural masses, toward the end
that they may become at once better producers and better citizens.
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The committee on methods of teaching agriculture of the Asso;
ciation of American Agricultural Colleges and Experiment Stations
made their seventh report at Atlanta, Ga., in 1902, on the ques-
tion of "secondary courses in agriculture," and among other things
presented the present programmes of the high schools of Indiana, of
Lowell, Mass., Des Moines, Iowa, and Washington, D. C., in each
case showing, in a parallel column, a suggested agricultural course
which might easily be given in such a school by a competent teacher.
This report has been published a and should be consulted by anyone
interested in working out such a course of study, as should other pub-
lications referred to in the bibliography at the end of this bulletin,
especially No. 95, pages 79-91; No. 99, pages 481-500, and No. 25,
pages 50-97. In the last publication referred to (No. 25) are given in
full the courses of study of the Wisconsin and Minnesota agricultural
high schools, with descriptive paragraphs about each study, together
with an "Industrial course in the consolidated rural school, the
agricultural high school, and the agricultural college, articulated
into a unified scheme," by Prof. W. M. Hays, now Assistant Secretary
of Agriculture, so planned that pupils may be transferred from
country to city school, or vice versa, up to the end of the second
high school year, without great loss.

a Secondary courses in agriculture. Seventh report, committee on methods of
teaching agriculture, Association American Agricultural Colleges and Experiment
Stations, 190~. Department of Agriculture, Officeof Experiment Stations, circular 49.



CHAPTER V.
AGRICULTURAL COLLEGES.

France provides for a higher education in agriculture as liberally
as she does for those who can profit only by a more meager course of
instruction. The Institut National Agronomique, in Paris, is the
crowning glory of this system. Entrance is obtained only by open
competition, in which foreigners have the same status as French
citizens. Only those receiving 70 per cent of the total number of
points possible during the two years of the course receive the title
of "agricultural engineer;" those receiving not less than 65 per cent
receive a certificate. The tuition is $100 per year; there are 65
members of the school staff, and great emphasis is laid on theory
and science. Each student must pass at least two of the three
months' vacation on a farm, where he must make extensive notes on
everything of agricultural interest in the neighborhood, and work
up answers to an examination paper which he receives when leaving
the institute for his vacation. Graduates are supposed to be experts
in one or more branches of agriculture; many of them become chem-
ists or directors of factories devoted to agricultural interests, direct-
ors of agricultural stations, or professors in some of the various
agricultural schools of the Republic. The Institut Agricole, at
Beauvais, maintained by Les Freres des Ecoles Chretiennes, is well
above any of the French secondary schools, but not of so high a rank
as the Institut Agronomique. The tuition is high-$320 annually
for regular courses, and $200 for preparatory courses, besides extra
fees for modern languages and other almost necessary courses.
But the three years of instruction is quite thorough, and the practical
work done, so far as possible, is to illustrate what is studied about at
the time. The students spend three afternoons each week working
on the Ferme du Bois, belonging to the school.

Since the establishment of the 15 State universities under the law
of 1896, the advantages of this decentralizing measure are plainly
seen in the efforts to grapple with the agricultural problems of
greatest importance to the several Departments in which the univer-
'sities are located. Some of these universities are now doing more
work along lines of agriculture, horticulture, sericulture, etc., than in
any other one direction, so that they seem quite comparable with the
better of our own State agricultural colleges, where one may take

90
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work in the liberal arts if he wishes. Clermont has established a
limnologic laboratory in the midst of her 20 lakes; Besancon, lab-
oratories for agricultural analysis and bacteriology, and two experi-
ment stations; Bordeaux, laboratories for research into diseases of
the grape, an experiment station, an agronomic and an cenologic
institute; Nancy, an institute for brewing, and a fine section for
the study of agriculture and forestry; Lyon, a school of tannery
perhaps as excellent as any in the world; while at Caen special
attention is devoted to the manufacture of butter and cheese. The
happy thing about all this is that it has given education a hold on
the commercial and agricultural life of the country as nothing beiore
it has done. Corporations, societies, and interested individuals
have given large sums of money to the universities for the use of
these sections. and have been given representation on the governing
boards of the institutions. The General Syndicate of the Industry
of Hides and Leathers created and largely supports the school of tan-
nery at Lyon; this has turned out so well and has attracted such
favorable attention that the university is planning for the creation
of an agronomic institute to be as fine and extensive as any in the
world, and this plan has the moral and financial support of the large
agricultural interests of southern France. These State universities
have, in the past few years, all allied themselves with the farmers'
societies, and are doing excellent work among the rural inhabitants,
preparing the way for an intellectual awakening among the common
people, as a new respect for education and culture is given them.

The size of the country being considered, it is Belgium to which
we must turn for our model in higher agricultural education. In
an area smaller than that of Massachusetts and Connecticut there
are three institutions of university grade for scientific and technical
training in agriculture and allied branches, if one include the school
of veterinary medicine at Cureghem, which has the same entrance
requirements as has the medical school of the university and has
had them since 1888, when a law was passed" placing the instruc-
tion in veterinary medicine on the same level as that of human
medicine." One must study a year and a half for the diploma of
"veterinary candidateship," and two years longer for the degree of
"veterinary surgeon." The State agricultural institute at Gem-
bloux is the most Important of these three schools, and is one of the
best in Europe, though not so advanced as the French Institut Agro-
nomique. Its farm of 160 acres, containing fields and gardens for
experiment and demonstration in agriculture, horticulture, and
forestry, is made to yield an annual profit, usually of more than
$2,000; while few, if any, of the other such institutions of Europe
make their farms pay the running expenses. All instruction is given
in French, and at the end of three years of successful study the
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diploma of "agricultural engineer" is given, which since 1876 has
been a necessary qualification for those who desire to be employed
in controlling the forests, drainage, and irrigation of the country.
One must be familiar with all phases of actual farming before enter-
ing Gembloux,' for the school is not regarded as a place to teach
practical work but rather as- one in which" to train future leaders in
agricultural progress in Belgium." During the last year of the
course a trip of ten days is taken in June to some of the more impor-
tant farms in Belgium, Holland, the north of France, Normandy,
Luxemburg, or the Rhine provinces, upon which reports and essays
must be written. Two years of forestry are included in the regular
agricultural course, with another elective year. One may do a
year's graduate work in either woods and forests, agronomy, or
chemical and agricultural industries. Since 1900 there have been
also a dairy institute and a chemical and bacteriological institute.
The standing of Gembloux may he seen from the fact that in 1904
42 per cent of the pupils were foreigners, coming from 26 countries
of Europe, Asia, Africa, North and South America, and the East
Indies. In 1901 the Peruvian Government asked the institution to
send them agricultural engineers to organize superior agricultural
instruction in Peru.

The Catholic University of Louvain has practically the same course
of study as Gembloux, the same number of teachers, and in addition
gives courses in philosophy, religion, and history. In connection
there is operated the Heverle Institute, which is a dairy school with
a farm of 180 acres, used mostly for experimental grounds. There
is also maintained a high school of brewery, and graduate courses of
a year each are offered in agricultural science, chemistry, and indus-
try, forestry, and colonial agriculture. Louvain is maintained at
its present high standard" in order that young Catholics may receive
as good an education here as elsewhere, without coming under Prot-
estant influence."

The State Veterinary School of the Netherlands at Utrecht is very
like the better ones of other European countries. It has a four-
year course, and about half the time is given to practical work. . As
far back as 1884, since which time there has been improvement, a
British blue book stated that "this school leaves nothing to be
desired as a place for teaching the principles and practice of veteri-
nary medicine and surgery." The agricultural cgllegeat Wageningen,
however, stands at the head of Holland's system of agricultural edu-
cation. It comprises four schools: (l) A higher burgher school with
a course of four years, providing a basis for an advanced agricul-
tural education.' (2) An intermediate agricultural school, for those
youths not able to take the full college course, and for sons of small
proprietors or tenant farmers who want a certain amount of theo-
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retical knowledge. There is in this school a year of graduate work,
for those intending to spend their lives in the Dutch Indies. (3)
The horticultural school with a course of two years, for practical
gardeners, and an additional course of the same length for those
who desire more scientific instruction. (4) The higher school of
agriculture and forestry, divided into one section for home, and
another for colonial, agriculture. The instruction given is essen-
tially theoretical, although some hours of each Wednesday and Sat-
urday are devoted to practical work, and excursions are made weekly
"for purposes of demonstration." There are extensive experiment
and demonstration plats, and a small farm used mainly to illustrate
the class lessons.

The Royal Yeterinary School of Denmark at Copenhagen was
changed in 1856 to the Royal Agricultural and Veterinary Academy
by the addition of a complete course of instruction in agriculture.
Attendance-of native born-at lectures is absolutely free, and one
can take advantage of them without any obligation to take examina-
tions or even to enroll as a student. Many sons of peasants manage
to attend the academy, probably a larger proportion than elsewhere
in Europe. A large experimental laboratory devotes special atten-
tion to problems of dairying, especially to that of comparative feed-
ing of milch cows." There are usually about 350 students here,
between 80 and 100 of them from other countries, especially from
Finland and Schleswig.

Ever since the foundation of the first higher agricultural school at
Moglin in 1806, Prussia has led the States of Germany in providing
for the study of agriculture. At present there are in Prussia five
agricultural institutes in connection with royal universities, the
Royal Agricultural Academy at Bonn-Poppelsdorf, two royal acade-
mies of forestry, and two veterinary institutions which really ought
to be considered secondary. These, with the independent agricul-
tural academies of Hohenheim, in Wurttemberg, and Weihenstephen,
in Bavaria, are the only agricultural institutions in Germany exclu-
sively devoted to higher instruction in agriculture. Practically all
of their students belong to the higher classes, and their object is to
become efficient occupiers of their own land, large tenant farmers,
managers of estates, or teachers of agriculture. The main course is
usually one of two years, but the Government makes compulsory a
three-years course for all who intend to teach. Most of these schools
have large museums of agricultural implements. The Hohenheim

a Agricultural experiment stations in foreign countries. Department of Agricul-
ture, Office of Experiment Stations, bulletin 112, pp. 1-6.. Kennedy, \Y. J. Dairy
methods in Great Britain, Ireland, Denmark, Holland, Channel Islands, Austria-
Hungary, Germany. and Switzorlund. Department of Agriculture, Bureau of Animal
Industry, circular iU, 1905.
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Academy operates a sugar factory, brewery, distillery, a vinegar and
liquor factory, etc.

Portugal maintains the Instituto de Agronimia e Veterinaria at
Lisbon, which gives four-years courses leading to the degrees of engi-
neer of agriculture and of forestry, and also a four-years course in
veterinary medicine. The students are often taken on trips to dif-
ferent parts of Portugal, and thus familiarized with the different
methods of cultivation and cropping in vogue. The minister of pub-
lic works writes me that this school has produced splendid results in
promoting the prosperity of the country at large, and of the farming
classes in particular.

There are in Japan three higher schools of agriculture, all of which
rank up well with the best of our American institutions." The Sap-
poro Agricultural School, founded in 1872 and reorganized in 1877
on the plan of the Massachusetts Agricultural College at Amherst,
offers a preparatory course of two years, a collegiate course of four
years, and special courses of three years each in forestry, civil engi-
neering, and agriculture, this latter being more theoretical than the
four-years course in agriculture. The College of Agriculture and
Dendrology was incorporated with the Tokyo Imperial University
in 1890, and includes a botanical garden, seismological observatory,
marine biological station, a large forest for practice, several experi-
mental farms, an orchard, veterinary hospitals, and a laboratory for
forest technology, together with buildings for the study of sericul-
ture. There are courses of study, each three years in extent, in agri-
culture, agricultural chemistry, forestry, and veterinary medicine,
and a special course of one year for teachers in the supplementary
agricultural schools already described. The school at Morioka was
founded in 1903 to give a higher education in agriculture, forestry,
and veterinary medicine to the inhabitants of the northern province
'of the Empire, where agriculture, horse breeding, etc., are the prin-
cipal occupations. Each of the regular courses extends over three
years. There is a general shorter course of two years, and a graduate
course of two years.

The Royal Agricultural College at Cirencester was the first such
institution in England. Chartered in 1845, supposedly for the pur-
pose of educating farmers' sons, it did little more than to prepare for
the examinations of the Royal Agricultural Society of England and
the Highland and Agricultural Society of Scotland, while the tuition
alone was $375, which, with living expenses, made the school impos-
sible to any except young men of wealth who had in view land agency
or colonial life. The college of agriculture at Downton, founded in
May, 1880, with nearly as high fees as the royal college, prepared for
the same examinations, and stated in its catalogues that" it is not

a Technical education in Japan. Department of Education, Tokyo, 1904.
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the intention here to educate farmers' sons (unless wealthy) or farm
bailiffs." A chair of agriculture was founded in the University of
Edinburgh in 1790 and is still in existence. There is given here a one-
year course in two parts, the first in the principles of agriculture, the
second in agricultural practice. There are veterinary colleges in Lon-
don, Edinburgh, and Glasgow, each giving three years of instruction.

In 1888-89 Parliament set aside £5,000 to be given to such institu-
tions teaching agriculture and dairying as should measure up to a cer-
tain standard, but there were not enough qualified recipients to claim
nearly all of the fund, and in the following year only about half of it
was used by the 13 bodies which were qualified. In 1904-5 the grants
amounted to £ 10,300. There were at the time of the last report (1905)
ten colleges, three dairy institutes, an agricultural and horticul-
tural school, a farm school, and the National Fruit and Cider Insti-
tute. Some of these institutions are almost wholly supported by
individual counties from their own funds, for the local taxation act
of 1890 placed at the direct disposal of the different county councils
large sums of money, now annually available for instruction in agri-
culture and other technical industries. In most cases, however, the
local authorities maintain village lectures, local demonstration plots,
dairy and special teaching by means of migratory classes, and the state
board of agriculture gives from its limited funds toward the support
of the higher institutions. Through work done in certain of these
colleges, one may now take the bachelor's degree in science in the
University of Wales, Victoria University, University of Durham, Cam-
bridge, or London University. Some of the institutions not affiliated
with any university, such as Holmes Hall, for instance, give fully as
long and thorough courses. Almost all of these schools provide
courses of from four to ten weeks for such persons as are obliged to
spend the rest of the year at work. All have short courses in practical
dairying, and graduate courses for those who wish to teach the subject.
During the last year or so more attention has been given to the train-
ing of teachers for elementary school work, and the attendance of
teachers upon the short courses has been gratifying. Several of the
colleges give winter courses for those who care for more thorough and
theoretical instruction than is given in the shorter courses. Several
traveling dairy schools are maintained by some of the colleges, and
members of their faculties often give two or three lectures at some
center near by. In the regular academic course comparatively little
real agricultural instruction is given. In some of the schools giving
a three years' course there is no agricultural instruction during the
first two years, but rather thorough work in the sciences, often Greek
and Latin holding a prominent place as well. In most of the two
years' courses, no agriculture is taught during the first year. In short,
the college work ranks up in no way with that of any other European
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country we have studied; but the extra-academic efforts so abun-
dantly put forth seem admirably suited to the needs of the people.

The governmenl of Natal has provided a school of agriculture at
Cedara, with a "two years' practical course" which is intended to be
considered as of a collegiate grade. Natal is also preparing to offer
to the farmers ofSouth Africa a "farmers' reading course," to be given
under the supervision of Prof. William Brooks. director of the Massa-
chusetts Experiment Station.

The School of Agriculture opened at Colombo, Ceylon, in 1884,had
in 1900ten branch institutions, and a dairy institute in Colombowhich
is filling an important place in the welfare of the island, as well as a
school of forestry with a two years' course which is very practical and
popular. Besides the college work done, the school sends out agri-
cultural instructors into remote rural districts to illustrate nrethods.«

In India several of the government farms have their agricultural
experts give instruction of a higher grade to their apprentices. A
course of lectures on agriculture is given annualiy in the Poona Col-
lege of Science, and there is an agricultural course in Baroda College,
Bombay. In Madras the Saidapct Agricultural Collegehas been doing
good work for a number of years. India this year (1907) opened her
new Imperial Agricultural College at Pusa, on a government estate of
1,358 acres, and the buildings already in progress will cost consider-
ably over a half million dollars. The staff will he composed of a care-
fully selected body of European specialists, with native assistants.
It is further proposed to locate an agricultural collegein each impor-
tant province, with a course of technical training extending over three
years.

New Zealand has an agricultural college at Lincoln, which is one
of the affiliated colleges of the University of New Zealand. A stu-
dent for the degree of B. S. studies two years at the university col-
lege and two years more at the college of agriculture. In 1900
instructors from Canada were procured by the State, and a dairy
school was established as a department of the college. Free agri-
cultural bulletins are furnished the farmers, and traveling instructors
in dairy, fruit, and poultry farming teach in various centers the
year around.

Turning to Australia, we find higher agricultural education in a
flourishing state. Victoria, which prescribes agriculture in the
elementary schools, leads as well in collegiate work. Besides the
Dookie Agricultural College and the Burnley Horticultural School,
each very excellent, the secretary for agriculture writes me that a
degree in agriculture has just been arranged for by the Melbourne
University, one of the requirements for which is "a year in practical

"'\Yalhwc, n. If. .\gl'irultUl'al education in the British colonies. Journal Society
of Arts, vol , 48, p. 338.
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work, spent to the satisfaction of the principal of the Dookie Col-
lege." Besides lectures from time to time at various centers by
experts, the colleges hold short courses in various places in the State
instead of at their institutions. The Queensland Agricultural College
has a course of three years of forty-two weeks each, and does special
work in forestry because of its local importance, making use of some
1,000 acres of virgin forest close by the school for experiment and
demonstration. The students of the Rosewater Agricultural Col-
lege of South Australia pay special attention to viticulture, which is
as important to them as is forestry to Queensland. Each student
devotes half of every day of his three years here to practical work.
For some years more young men than could be accommodated have
applied for admission to the Hawksworthy Agricultural College of
New South Wales, and when the announcement was made that for
the session beginning in January, 1905, there would be room for
fifty more students, there was again a waiting list more than eight
weeks before the school opened. The course here is but two years
in extent and is very practical. Much is made of excursions to the
better farms, piggeries, and dairies of the Stat~ Too much can
hardly be said of the way in which Australia has accomplished the
subjugation of a new and wild country; each State is considering
the needs and problems of its own people and meeting them as best
it may.

The Government of Mexico supports the National School of Agri-
culture, which should perhaps rank among the higher schools, and
in which are studied courses leading to the degrees of engineer of
agronomy, agricultural expert, and veterinary surgeon. The depart-
ment of agriculture subsidizes three establishments whose functions
approximate those of our experiment stations.

Until recently the Ontario Agricultural College at Guelph was the
only Canadian institution giving higher instruction in agriculture,
the Nova Scotia School of Agriculture, at Truro, and the School of
Horticulture, at Wolfville, ranking rather as secondary schools. But
during 1904-5 these two latter schools were merged, a larger and
better faculty employed, the grade of instruction raised, and Nova
Scotia now has an agricultural college of the first grade and has taken
an important step in advance of the times by affiliating it with her
provincial normal school in the same town. The young men of the
normal school attend the short courses given in agronomy, horti-
culture, judging of beef, dairy cattle, and horses, and both sexes
take the short course in dairying. The committee of five of the
National Educational Association reported a that "in each country

a Industrial education in schools for rural communities. Report committee of five,
N. E. A., 1905,p. 25.
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where the experiment of teaching agriculture in the elementary
schools has failed the authorities have reported that the chief
reason was the failure to secure teachers properly prepared to teach
the subject." In Nova Scotia the schools are being supplied in the
beginning with technically trained teachers.

Manitoba is at present establishing an agricultural college, but as
yet the plans are not definite enough to say much about them.
Exactly the opposite is true of Guelph, now in its thirty-second year,
which is known in the United States almost as favorably as in
Canada. During its early history it was obliged to struggle against
great prejudice among the farmers themselves-a prejudice which
has proved of value, for through the effort to win over the agricul-
turists one by one they have at last been made to feel that Guelph
stands to them in a personal relation, and it is doubtful if the people
of anyone of our States know as much about their own agricultural
college or take a like interest in it. For example, each June the
railroads run cheap excursions to Guelph from all parts of Ontario,
and some 40,000 people visit the college at these times, to hear the
special lectures and to inspect" their college." The degree of B. S. A.
is given by the University of Toronto, with which the college at Guelph
is now' affiliated, after a four-year course. Tuition is $16 a year
for residents, or $40 for nonresidents; candidates for admission must
be 16 years of age ana must have worked at least one year on a farm.
There is a short creamery course during December, and a twelve-
weeks course in milk testing, butter making, and cheese making
later in the winter, for which neither an entrance examination nor
tuition is required. There are also short winter courses in stock
judging and poultry raising. Besides these facilities, any man,
woman, boy, or girl in Ontario can go to the college at any time for
practical work, with more or less instruction from the man in charge
in one or more departments without entrance examination and with
merely nominal tuition. In connection with the college there is
now Macdonald Institute, where nature study, manual training, and
domestic science are taught, which is meant to draw students from
the entire Dominion and not merely from anyone province.

In June, 1891, this college sent out two men in a wagon, provided
with a full equipment for making butter, who traveled from place to
place, giving instruction in the best methods of manufacturing,
making attractive packages, etc. This proved so successful that
each year has seen more such outfits sent over the province, until
now the work is directed by the department of agriculture, which
maintains two chief instructors and 35 special instructors, each of
the latter having 20 or 25 factories or creameries in a certain district
assigned to him, almost 800 factories receiving instruction in this way.
Each maker receives a visit once a month, and 'many of them call
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meetings of the patrons on the dates of the instructors' visits. Dr.
J. W. Robertson pointed out to a parliamentary committee in 1904
some of the results' of such teaching. "In 1891 the dairy output of
Prince Edward Island was worth $8,44R; the next year the govern-
ment organized a government dairy station there and the best
efforts were made to educate the people in this line. Ten years later,
with no increase in the number of acres and little increase in the
number of cows, the output was $566,824. The same thing obtained
in Ontario, and it increased the value of its output of butter and
cheese from factories by over $7,000,000 in ten years. In Quebec
the same causes brought a like increase of $9,000,000."

Plans are now being brought to completion for the "Macdonald-
Robertson Institution"-if such it shall finally he called-for agri-
cultural instruction and research at Ste. Anne de Bellevue, 20 miles
from Montreal, an institution which, when opened to students, will be
such a model as only an experienced agriculturist and educator can
make, with years to plan for it and an unlimited amount of money to
carry out his plans and ideals to fulfillment. Professor Robertson,
for many years commissioner of agriculture of the Dominion of
Canada, has been given carte blanche by Sir William Macdonald in
the way of funds, and this is the fourth year of active preparation for
the school, although its founders steadily refuse to feature it before
the public. .

The entire college property has recently been deeded to McGill
University, and an endowment of $2,000,000 besides the plant has
been provided. The huildings will be ready for occupancy by the
fall of 1907 and will accommodate 175 men and 225 women. There
will be a department of research in the more important agricultural
lines, equipped with the finest of laboratory facilities, a department of
instruction of university grade, and courses "charged with the
irrmroverncnt and advancement of education for rural communities,
suited to both men and women and boys and girls." Household sci-
ence, manual training, and nature study will be emphasized as at the
Macdonald Institute at Guelph, and thorough normal courses in
these branches, will be given. In addition, there will be a "depart-
ment of farms" for object lessons, experiment plots, and to provide
for an apprentice system. "These working apprentices will be given
an opportunity to learn. by doing and will receive instruction in
advanced methods as well. Each farm will be conducted on a sepa-
rate and profit-making basis, and within each of the illustration
farms will be small farms of from 1 to 5 acres for management by
groups of advanced apprentices." a In planning for this institution
not only have the better colleges and systems of the United States and
Europe been subjected to inspection, but the founders have visited

aThe Macdonald-Robertson Institution. Farmers' Advocate, Dec. 1, 1904,p.1633.
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such schools as Hampton Institute, to quote only one example, and
studied the way in which this institution is ameliorating the condi-
tions of the Black Belt of the South and providing for the needs of
the people at large.

A number of institutions of a secondary grade and higher for the
teaching of agriculture were established in the United States during
the second quarter of the nineteenth century, but all of them suc-
cumbed to various discouragements, a not the least of which was the
lack of demand for them from the farmers. An agricultural school
was established at Derby, Conn., in 1826, which flourished for a few
years, but which eventually lapsed into a state of innocuous desue-
tude, from which it never recovered. Between this time and 1850
several small agricultural schools were opened in Connecticut and New
York, most of which had but fleeting existences, In 1848 Yale
College established a chair of "agricultural chemistry and vegetable
and animal physiology," which Prof. John P. Norton occupied with
distinction. In 1853 the State of New York established "The
People's College," consisting of an agricultural college and an indus-
trial school, which, after the passage of the Morrill Act of 1862, was
given all the land acquired by the State at that time, but the land
afterwards went to Cornell because of failure to comply with certain
conditions imposed.

The first agricultural college in the United States was that of the
State of Michigan, provided for when the State constitution was
adopted, in 1850, and opened for students May 13, 1857. Less than
two years later (February, 1859) the "Farmers' High School of Penn-
sylvania"-now the State College-was opened for pupils; later in
the same year the Maryland Agricultural College was opened, and
Iowa and Minnesota soon followed in the same path. Congress began
to be asked to provide national aid for the foundation of other such
institutions, State agricultural societies or State boards of agriculture
leading the movement. The Hon. Justin S. Morrill, a Representa-
tive from Vermont, led the fight for Federal appropriations for this
purpose; and although the Committee on Public Lands, on April 15,
1858, reported adversely on his bill to grant to each State 20,000 acres
of public land for each Member of Congress, he succeeded in pushing
his bill through both Houses, during the next session of Congress, only
to have it vetoed by President Buchanan. In December, 1861, he
introduced in the House of Representatives a similar bill, giving to
each State approximately 30,000 acres of land for each Member of
Congress, for the establishment of colleges" to teach such branches of
learning as are related to agriculture and the mechanic arts, in order
to promote the liberal and practical education of the industrial

aTrue, A. C. Education and research in agriculture in the United States. Year-
book, Department of Agriculture, 1894, pp. 81-116.
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classes in the several pursuits and professions of life." This bill
passed both Houses, and became a law upon being signed by Presi-
dent Lincoln, July 2, 1862.

It is interesting to know something of the causes which led up to
the passage of this bill, and of the several intentions of various advo-
cates of it. It came just at the climax of the first decades of the
application of the revived sciences to commercial production, and
the consequent expansion of our trade which brought with it the
material prosperity and high prices of antebellum clays. For twenty
years popular works on science and the application of its laws had
made the American people perhaps overcrcdulous of the possibilities
in store for those with the necessary knowledge in the sciences. A
vigorous reaction against the universal college curriculum brought a
demand for something other than the classics. Surveying could
be studied at only one school other than West Point, while the great
railway systems in process of construction and projected demanded
skilled civil engineers. Baron Liebig's popular Letters on Chemis-
try gave marvelous hopes for a new agriculture which should in-
crease the production of farm products many fold. These, and other
things of their kind, were in the minds of the advocates of the Morrill
bill, and the colleges resulting were intended, by many who worked
or voted for it, to prepare youth for almost any profession aside from
the three so-called learned professions. Indeed, the title "Agri-
cultural colleges" was inserted by the engrossing clerk, and was not
originally a part of the bill.

It was provided that the entire proceeds accruing from the sale
of lands given to the several States should be so invested as to yield
not less than 5 per cent interest, the principal to "remain forever
undiminished," except that not more than 10 per cent of the amount
received by a State" might be expended for the purpose of lands for
sites or experimental farms." It was expected that the States and
munificent citizens would provide ample buildings, laboratories, etc.,
which has now been done in almost every case, although it took
years for most of the States to awaken to the important duty they
were called upon to fulfill toward the colleges of agriculture and
mechanic arts within their boundaries. Kansas received the
smallest allotment of land, 82,314 acres; Xew York the largest,
989,920 acres. About this time the Government gave immense
grants of land to railroads traversing new sections of the country,
and opened for homesteading other vast tracts. Accordingly those
States which at once offered for sale their allotments were but
little better off than before, some States receiving from the invested
funds not enough income to maintain properly even one department
of a college. Other States held their land for a higher market, and
sold it so judiciously that the agricultural colleges will forever be
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fairly rich institutions as the result-New York and Michigan being
notable examples. Some 1,200,000 acres of these public lands still
remain unsold, while the remainder has produced a principal of over
$12,000,000. At the present time there are 27 States having colleges
of agriculture and mechanic -arts as separate institutions, while 20
States maintain colleges of agriculture as departments of some uni-
versity, State or otherwise.

Strictly speaking, comparatively little agricultural instruction was
given in these schools during the first twenty or twenty-five years.
Those farmers who did care to send their children to college wished
them to receive training in other branches than agriculture, and
these new schools, with so varying endowments and conditions, had
each to solve its own problem. Most of them laid a deep and broad
foundation in the natural sciences, hut technical courses in agriculture
were by no means neglected, and specialization in that branch pro-
duced results which drew attention to it as the years passed. Per-
haps it was largely because there was no consensus of opinion as to
what ought to be given in these agricultural courses that such a large
number of States did little more at first than to add an industrial
feature to a college already existing.

During the first quarter of a century of the existence of these
schools a movement was springing up over the country which has
made these institutions really deserve the name agricultural. The
investigations of Liebig in Germany, of Boussingault in France, and
of Lawes and Gilbert in England had shown to the world what science
might do for agriculture as well as for the other arts. In 1851 some
farmers of Saxony established the first experiment station, under
the patronage of the University of Leipzig, and it was not long before
the more progressive agriculturists of the United States were demand-
ing like stations. The legislature of Maryland, in endowing its
agricultural college in 1856, provided for" experimental studies in
the cultivation of cereal and other plants adapted to the climate
and latitude of the State of Maryland." In 1870 the University of
California was doing similar work. In 1875 the State of Connecticut
added to funds privately donated for the establishment of a State
agricultural experiment station, the first separate institution of its
kind in the country. North Carolina and New Jersey soon followed,
while the faculties of agriculture in several States took similar work
upon themselves as a part of their ordinary duty. State boards of
agriculture and the Association of American Agricultural Colleges
and Experiment Stations united in asking Congress to establish and
provide for such stations in each State, but bills providing funds were
several times voted down in the House of Representatives. Finally,
in 1887, the Hatch bill became a law, which gave $15,000 each year,
out of funds proceeding from the sale of public lands, to each State
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and Territory for the establishment and maintenance of an agricul-
tural experiment station, which must be a department of the land-
grant college, except' in States where separate experiment stations
had already been established. These stations conduct original
researches on plants and animals, or in other directions bearing
directly on the agricultural industry of the United States, "having
due regard to the varying conditions and needs of the respective
States or Territories."

The stations, primarily for original research, to-day form, with
analogous divisions of the Department of Agriculture at Washington,
the highest branch of our system of agricultural education. a Many
of the experiment station workers do more or less teaching in the agri-
cultural college of the State, while their laboratories are open to
assistants from the student body, who do their small part in opening
new paths of knowledge. The United States Department of Agri-
culture furnishes extraordinary facilities to teachers and graduates
of the colleges and experiment stations who wish to do further
research work. Secretary Wilson, in his report for 1903, says:

The Department has thus become a post-graduate institution, where groups of
sciences are taught and applied. Comparatively little time is devoted to the ascer-
tainment of abstract scientific facts. Every worker is helping somebody, and while
doing this he is contributing to what is known relating to the farm and to the education
of h is associates. Since 1897,496 students have been admitted to the Department for
instruction in our several lines of work.

The Office of Experiment Stations is the Bureau through which
the Department seeks to promote a better organization of the Amer-
ican system of agricultural education, from the common school to
the graduate department of the college. Each individual station
issues at least four bulletins a year concerning the work of its men, a
copy of which is mailed, free of postage, to each newspaper in the
State, and to all farmers who may request copies sent them. Dr.
A. C. True has described the work of the experiment stations as
follows:

In general, the work of the agricultural experiment stations, as organized in this
country, may be classified as follows: (1) They act as bureaus of information on many
qnest ions (If practical interest to the farmers of their several localities; (2) they seek
by practical tests to de-vise better methods of agriculture and to introduce new crops
and l ive stock, or to establish new agricultural industries; (3) they aid the farmer in
his contest with insects and with diseases of his crops and live stock; (4) they help
to defend tho farmer against fraud in the sale of fertilizers, seeds, and feeding stuffs;
(5) they investigate the operations of nature in the air, water, soil, plants, and animals,
in order to find out tho principles which can be applied to the betterment of the proc-
csscs and products of agriculture.e

a True, A. C., and Crosby, D. J. American system of agricultural education.
Dept. of Agriculture, Office of Experiment Stations, 1904.

b True, .\. C". Education and research in agriculture in the United States. Year-
book, Department of Agriculture, 1894, p. 115.
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In perhaps every other channel of our industrial life inventions and
discoveries of commercial importance are patented, and a large share
of the benefit accrues to some individual or corporation; but the
discoveries of the experiment station workers are turned over freely
to the American people.

Mr. Morrill, father of the bill establishing the agricultural colleges,
became convinced that the demands for collegiate instruction in
agriculture and the mechanic arts were greater than the facilities for
supplying them, and he, with other friends of the measure, secured
the passage of the second Morrill Act, which became a law on August
30, 1890. This measure gave to each State and Territory $15,000
for the year ending June 30, 1890, and an increase over that sum of
$1,000 annually until each appropriation should reach $25,000 per
year. These funds can be used only for" instruction in agriculture,
the mechanic arts, the English language, and the various branches
of mathematical, physical, natural, and economic science, with
special reference to their application to the industries of life, and to
the facilities for such instruction." Such States as desired were
enabled to divide their appropriation between separate institutions
for white and colored students, which has been done in 15 States and
1 Territory (Oklahoma), though no agriculture is taught in the
Arkansas school for colored students-so that there are now 63 agri-
cultural colleges. But the instruction in these schools for the colored
is almost all below collegegrade."

The Adams Act, which became a law March 16, 1906, added imme-
diately $5,000 a year to the income of the State experiment stations.
This sum is to be increased by $2,000 each year for five years, and
these funds are to be expended only for original research in agriculture.
About a year later a bill became a law adding $5,000 annually to
the sum before received by each State for its agricultural college
according to the second Morrill Act, until the total reaches $50,000 a
year. This means that within five years each State and Territory
will receive annually from the Federal Government $80,000 for its
agricultural college and experiment station.

Such is the history of Federal aid given to the agricultural colleges.
In a few cases private individuals have added in a small way to the
endowment of one of these institutions. In Louisiana the Sugar
Pla-~ters' Association has followed the example of ma .y similar orga 1-

izations in France in giving funds for the training of sugar experts.
The States themselves have come to see the economic wisdom of pr )-
viding liberally for the agricultural colleges in their midst, especially
in the large farming States of the Middle West, where large sums are
readily voted by the legislatures at the suggestion of the president or

a True, A. C., and Crosby, D. J. American Ry,;t("n of agricultural education. Dept.
of Agriculture, Office of Experiment Stations, 1904, pp. 8, 9.
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regents of the agricultural college. For example, during the fiscal
year of 1902-3 special appropriations "for the better equipment and
maintenance of these institutions aggregating more than $1,500,000
were made;" while the next year more than as much again was given
by the States-Iowa, New York, Pennsylvania, and Minnesota each
appropriating over a quarter of a million dollars for new buildings
and equipment-and all this in addition to the annual appropriations
for maintenance.

This is allowing the extension of work in two directions: "(1) To
make the courses of college grade more complete by the differentiation
of the different branches of agriculture and the addition of courses
in rural engineering and rural economy; and (2) to provide for the
broader extension of agricultural education through secondary
schools, short courses, summer schools, normal courses, correspondence
courses, farmers' institutes, and other forms of university extension
work." These have been the principal lines of progress of the last
fifteen years. It has come to be seen that the real function of
these collegiate courses is not to educate farmers generally-
they must be provided for in some other way-but rather to train
leaders in agricultural progress. It is hardly a serious criticism of
such institutions to complain that comparatively few of their grad-
uates return to the farm. Badly needed as they are 011 the land
itself, they find a greater demand for men to open the way for new
uses of products, or to discover and apply still other scientific laws to
agriculture. And so the college course of four years in agriculture
has come about in most of the colleges, while both the entrance re-
quirements and the grade of undergraduate work done tend to become
higher. The Association of American Agricultural Colleges recom-
mends that the entrance requirements be on a level with those of
other first-class colleges, and many have adopted this plan. Some
institutions, under certain conditions, admit pupils from the rural
schools as special students, because there are no secondary schools of
agriculture to fit them for higher work. And so long as this condi-
tion exists there seem but two possibilities if the college is to meet
the needs of the farmers: Either to admit boys and girls from the
rural schools, or else to provide a secondary school of agriculture for
them, as Maine, Minnesota, Nebraska, Rhode Island, and Washington
have done.

There is everywhere a tendency to make the four-years course
leading to the bachelor's degree fully equal in scope and thoroughness
to those of the other colleges of a university, with a consequent en-
largement of the electives possible during the latter part of the
course. While the basal studies are comparable in the various
States, each institution is specializing along lines of greatest ad-
vantage to the farmers of the State in which it is located, hand in
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hand with the State experiment station. The University of Maine
teaches forestry in its agricultural college. The University of Mis-
souri, in connection with its new Teachers' College, will give especial
attention to training for the instruction in agriculture demanded in
the schools of the State. Wisconsin, besides special work in agri-
cultural physics, is known the world over for its instruction and dis-
coveries in dairying, especially through the apparatus for testing the
amount of butter fat in milk, invented by Dr. S. M. Babcock, which
is now used in practically every civilized country, and by means of
which literally millions of dollars annually are saved to manufac-
turers of butter and cheese, and so to the consumer.a

Some years ago several of the colleges undertook to offer short
courses in agriculture for young men who wished some practical
knowledge of the better methods of farming, but who could not
afford to spend four years at the college. For some time these
courses proved disastrous, in that they were not sharply enough
distinguished from the complete course, and there was a prevalent
suspicion that they were every whit as valuable-" merely the
four-years course with the frills left off." Happily the project was
not abandoned, the true function of these courses came to be under-
stood and appreciated, and now they have come to be the colleges'
best means of keeping in touch with the mass of farming people. A
greater and greater number of these courses are offered each year,
by 44 or more of these institutions. They vary in length from two
collegeyears to a very few weeks, are usually given during the winter,
and are designed for: "(1) Those preparing to enter a four-year
agricultural course; (2) those desiring instruction in agricultural
subjects, but having insufficient scholastic attainments to carry the
full collegiate course; (3) those unable to leave home for an ex-
tended course, who desire instruction in some particular phase of
agricultural science or who wish to become proficient in some branch
of agricultural practice; and (4) teachers desiring to prepare them-
selves to give instruction in nature study and elementary agricul-
ture." b Thirty colleges offer courses of the first or second class, all
but 9 of which cover more than a year. There are many one-
year or two-year preparatory courses, and a few colleges now give
high school agricultural courses of two or three years. Most of
these latter have proved to be of greater use in preparing young men
and women to go back to the farm for a life of successful work than
to train up candidates for the four-years' course-a strong argument
for the agricultural high school. Instead of secondary courses,

a Harwood, ,Y. S. The mastery of the earth. American Illusrratod Magnzin«,
Dec., 1905, pp. 123-133.

b Crosby, D. J. Special and short courses in agricultural colleges. Dept. of Agri-
culture, Office of Experiment Stations, bulletin 139, p. 7.
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so-called, some of the colleges give what they term" practical agri-
cultural courses," of one or two years, made adequate to the needs
of those with limited previous education, by offering" a minimum of
culture subjects and pure science, and a maximum of applied science."
So long as a majority of the graduates of the four-years' courses are
attracted away from the farm, as will be the case until the colleges
send out enough trained men to supply the demand for them in
special positions, just so long will the colleges be under obligation to
keep the ranks of the farmers themselves filled with men trained in
these secondary, or practical, courses.

There would still be no provision for those people, young and old,
actually engaged in agricultural pursuits, who are unable to spend
even one entire year away at school, and yet who are keenly alive
to their deficiencies in the more recent and economical methods.
For just this class all the better colleges now offer short winter
courses of a few weeks in subjects of importance to the people of the
State in question. In some of the farming States, where appropria-
tions are liberal and the institutions are most progressive, many such
courses are offered, six colleges giving a total of 44 of them each
winter. Some courses cover only a week or ten days, some extend
over three months, all are as practical as they can be made, the stu-
dents doing as much actual work as possible. "The nature of these
courses is even more varied than their length of term. Various col-
leges offer courses in general agriculture, dairying, creamery manage-
ment, farm dairying, poultry raising, cheese making, animal hus-
bandry, horticulture, domestic science, floriculture, agronomy, bee
culture, forestry, beet-sugar production, farm mechanics, botany,
bacteriology, entomology, stock judging, and corn judging."a It
is these courses which are influencing our agriculture day by day,
and which are awakening the farmers to the necessity of an agricul-
tural education for themselves and their children. The University
of Illinois during the winter of 1905-6 inaugurated a new feature in
the way of a short course of two weeks for boys in the rural schools,
who should be given scholarships by country farmers' institutes for
their success in judging corn. This course contained a host of use-
ful things from many of the agricultural branches, which would be
useful not only in the lives of the students, but which would interest
the boys in the schools at home, and perhaps arouse a permanent
interest in the applications of science to their life on the farm.

The number of agricultural colleges maintaining summer schools
for teachers or offering normal courses of one or two years is slowly
increasing, and would probably be still larger were not most of the
colleges already handicapped for want of funds and the members

a Crosby, D. J. Special and shoi t courses in agricultural colleges. Dept. of Agri-
culture, Office of Experiment Stations, bulletin 139, p. 8.
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of the faculties badly overcrowded with work. In the States where
elementary agriculture is being introduced into the public schools
the teachers attend these courses in large numbers and seem to enjoy
the work and to be anxious to learn as much as they can in the time
at their disposal. Originally nature study predominated in these
courses, but now elementary agriculture seems to be receiving more
attention. The" Summer School in Nature Study and Country
Life" of the Connecticut Agricultural College may be cited as an
example; the instruction is given during three weeks of July, and
includes the following topics: Our common birds, insects, geology,
botany, landscape gardening, forestry, flower growing, soils, cereals
and grasses, vegetable growing, plant enemies, farm animals, stock
feeding, dairying, and poultry culture. The course certainly is
broad enough; the wonder is that so many things can receive ny
adequate attention in three weeks. The short winter courses are a
monument to the noble efforts of the colleges to meet the present
'needs of the people; summer courses in elementary agriculture for
teachers, at least in all States where there is an effort to introduce
that subject into the rural schools, are needed fully as much, and
will produce as great results.

Columbia University has just announced (May, 1907) as follows:
We have arranged to accept at full value for the Columbia degrees work done in

agriculture at any of the leading agricultural colleges. Our arrangements have been
made especially with Professor Bailey at Cornell and have the Cornell scheme of
course in view. Nevertheless, we can easily adjust our work to that done in any other
institution if it be of the Cornell grade. * * * We are genuinely interested in
doing what we can for the training of agricultural teachers. l'i"ecessarily our efforts
will be directed mainly to the work of practice teaching and general theory in train-
ing schools for agricultural teachers and for positions of director, principal, etc., in
such institutions.

Forty of the agricultural collegesnow;offer graduate courses for the
master's degree, and 9 of them give sufficient graduate work to
enable the student to take his doctorate. The-research work neces-
sary for the latter degree is frequently done in the experiment sta-
tion connected with the college, directed by the experts in charge.
During the summer of 1902a graduate school of agriculture was con-
ducted at the Ohio State University, the courses being given by
experts from all over the country and from the Department at
Washington. Seventy-five students were in attendance from 28
States and Territories. During the next four years no one State
felt like assuming the expense of such an institution, but a committee
of the Association of American Agricultural Colleges and Experi-
ment Stations was engaged in working out plans for the establish-
ment of such an institution as a permanent feature of our system of
agricultural education. The summer of 1906 saw its revival under
the auspices of the above association on a better basis at the Illinois



AGRICULTURAL COLLEGES. 109
Agricultural College, the college, it may be noted, which stands for
receiving the farm boy with whatever education he may have and
giving him all he is capable of taking away.

The International Agricultural Institute at Rome will probably
be opened, through the cooperation of the greater share of the impor-
tant countries of the world, in 1908.

A great deal of extension work is being done by the agricultural
colleges, aside from the millions of copies of publications of the
Department of Agriculture which are supplied to farmers, and the
bulletins of the State experiment stations. In half a dozen States
"experimental unions," composed of graduates and former students,
are organized to cooperate with the colleges in their experimental
work and to spread abroad the resul ts of their discoveries. Several
of the colleges are at the head of the movement in their States for the
formation of boys' and girls' agricultural clubs, and the consequent
instruction in the rural schools. Many of the institutions publish
pamphlets on nature study, school gardening, etc., which are sent
free to children and teachers asking for them. Ohio University
employs a man in charge of the extension work among the rural
schools, as do the State agricultural colleges of Iowa, Illinois, and
New York, and furnishes free to teachers' institutes competent
lecturers on nature study and other such topics.

One of the most important features of agricultural extension work,
and one which merits an entire book instead of the few lines that
must suffice here for want of suitable space, is that of farmers' insti-
tutes. These are directly under the patronage of the Federal Depart-
ment of Agriculture, but are often conducted under the auspices of
the State agricultural colieges. Almost a million people annually
attend these institutes, to which the colleges send their best speakers.

The agricultural colleges of New York, West Virginia, South
Dakota, and Michigan, at least, conduct farmers' reading courses,
and in some cases additional courses for farmers' wives. The colleges
send out to members of the clubs questions on each course, which are
answered, and, after being carefully criticised at the college, are sent
back to the members again. Pennsylvania State College offers a
correspondence course in agriculture, and the University of Wyoming
gives similar courses in agriculture and horticulture. Mimeograph
copies of lessons prepared by members of the university faculty are
sent free to members, whose answers to examination questions are
corrected and returned.

This innovation has been copied by four private institutions which
now offer, among other correspondence courses, work in agriculture.
A Springfield, Mass., institution offers yearly courses in agriculture,
horticulture, and agricultural bacteriology, the work for which has
been prepared by professors at Amherst Agricultural College,Cornell,
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and Wesleyan. This work was first offered in 1901, and was followed
two or three years later by a Washington, D. C., school, which offers
14 courses in agricultural subjects, the lessons of which are furnished
by experts of the United States Department of Agriculture, and
which consist, for the most part, of lectures delivered by them on
their specialties. In addition, the institution has mailed to its stu-
dents from the Department copies of farmers' bulletins bearing on
the subjects of the lectures. Another Washington correspondence
school offered in 1905 courses in general agriculture, tropical agri-
culture, and agricultural economics. Previous to that time some of
the faculty of the Iowa Agricultural College offered courses in agron-
omy, animal husbandry, and veterinary science, through the medium
of correspondence. These private institutions seem to fulfill a true
function in teaching a certain class who would not otherwise study
because the information was free. One of these schools frankly
writes me that most of the things sent in their lessons are procurable
from the Department of Agriculture free of charge, but that if free
they would not be taken advantage of by their clientage. It is un-
necessary to point out further that, through its distribution of vast
quantities of reading matter, the Department itself comprises, among
its other functions, that of a correspondence school, and that the
experts of a State experiment station will answer questions of a
technical nature which have proved too hard for the student .
. Perhaps the latest phase of extension work is the cooperation of

certain of the agricultural colleges of the Middle West with the rail-
way systems traversing their States, in sending" corn-gospel" trains
over the systems, in charge of members of the collegefaculty. Begun
in the spring of 1904, in Iowa, by two of the railways crossing the
State, a special train was taken through more than a third of the
counties of the State, and at each of the 150stops Prof. P. G. Holden,
of the Iowa Agricultural College, addressed large numbers of farmers
on the subject of "seed corn," demonstrating to them what had
been discovered at the college shortly before, that only 63 per cent
of the seed co~n ordinarily used by them was worth planting. Not
only did the farmers attend these lectures by the thousands, but
many teachers heard them as well, and later had their pupils bring
corn from home for testing, and carry the results back to their
parents-an exceedingly good lesson on the economic value of nature
study. This extension work proved to be worth millions of dollars
annually to the farmers of Iowa, and since then the Rock Island,
Burlington, Missouri Pacific, and other roads have carried such
trains, without charge, through Illinois, Kansas, Missouri, and neigh-
boring States.



CHAPTER VI.

PRACTICAL ADVANTAGES OF AGRICULTURAL FDU-
OATION.

It is hoped that the preceding study, even the historical portion
of it, has pointed out, to a greater or less degree, at least two things:
(1) The need of a good agricultural education for rural communities,
and (2) the values, educational, economic, ethical, and social, of such
an education; and that some of the problems have been indicated
which such education has helped to solve, and which it may be
expected to solve again in other places. In this final chapter, then,
it may be of advantage to recapitulate by making cross-sections of
what has gone before.

No serious student of our American system of education would
defend the conditions in our rural schools to-day as being the best to
prepare the pupils for successful, happy lives, or for the highest plane
of citizenship. Many reforms would be necessary in order to supply
adequate educational facilities to the pupils of our rural schools,
who comprise about one-half the school children of our country.
More than nine-tenths of the country school children never attend
a graded school. Whose is the fault we need not stop to inquire.
Not only do these children have the right to demand better training,
however, but the nation has the right to demand better citizens than
is possible under the present conditions. In some parts of the South,
if not in most of the Southern State's, the conditions of the people
have in the past, at least, forbidden the levying of sufficient local
axes to support good schools; in well-to-do sections in many parts

of the country the low educational ideals of the people must be lifted.
In the South there is a great demand for agricultural instruction in
the schools. In the 'Yest interest in education is quickened by
'hawing the people the financial advantages to be secured through
scientific agriculture. There are not a few examples of counties-
indeed, of States-where the farmers are now leaders in the
demand for a better and higher education; more bushels of wheat,
corn, and potatoes to the acre have accomplished what the pleading
of school men failed to do.

Om first schools were for the purpose of training young men
for the ministry, and ever since the foundation or education in the
Jnited States the curriculum of even our elementary schools has

III
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been tailor made, according to the fashions prescribed by the classical
colleges. The conservatism which has cut out a course of study to fit
the 5per cent of the elementary scholars who go on into the high school,
and which forces the remaining 95 per cent to wear a misfit or go
without intellectual clothing, is scarcely worthy of our progressive
spirit along other lines. Instruction in agriculture would force none
of the present subjects out of the rural schools (although its introduc-
tion would seem to me justifiable even if it should do so), for several
of the subjects could be profitably pruned down perhaps a quarter,
as Doctor McMurry has shown.a Indeed, most of our text-books
to-day are manufactured to suit every possible superintendent who
wants certain features included, and who has no qualms against
ruthlessly cutting out those parts which he does not think valuable.
A proper correlation of agriculture with the other studies would
furnish plenty of material for school use which would mean more to
the children than would text-books, especially in arithmetic, com-
positions, etc. For example, Miss Shaw> tells of a 'Wisconsin boy
near one of the county high schools, whose father scouted the theories
of the school. The boy had two pigs, and he went to the high school
instructor to learn how best to feed and care for them. They did
better than did any of his father's pigs, and compositions, always
greatly dreaded before, now came readily, in each of them a naive
account of the progress in the conversion of his father.

Most of the pupils in our rural schools have but two sources of
information, namely, the world around them and books. It is sad
to think how little many of them get from either. Nature study
in the earlier years teaches the child to observe, inference.gradually
comes in as he combines his observations, until in the higher grades
he reasons from cause to effect. Until within the last two decades
the education of our schools was confined to thinking, the doing
was limited to work with pen or pencil. Manual training is now
recognized as of great educational value, but the impossibility of
suitable equipment for wood, clay, and iron working prevents our
rural schools from attaining to the efficiency of our city schools.
School gardens make good this deficiency and furnish the first oppor-
tunity for' coordination between mental and motor activity. As the
child grows and his interest enlarges he should be given larger oppor-
tunities for determining, guiding, exercising, and controlling his motor
activities. The work of the boys' agricultural clubs is a good example
of what may be done, and the increased attendance of scholars just

aMcMurry, F. M. What omissions are advisable in the present course of study,
and what should be the basis for the same? N. E. A. Report, 1904, pp. 194-206.

b Shaw, A. M. Backward country schools near cities. World's Work, Sept., 1904,
p.5252.
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from tho rural schools upon the more elementary courses of the
Illinois Agricultural College shows the result.

There is almost as much need of nature study with an agricultural
trend, of school gardens, and of agricultural instruction in many of
our city schools, as in the country. Before the introduction of
manual training, our educational system had made no provision
for those pupils of a distinctly motor type. Many of them are now
being lifted to a higher plane of life than before; and the introduction
of gardening into the schools of cities of considerable size has saved
a large number of others from dropping out of school without any
broad life interest and with but a small part of what the school should
give them. There are, moreover, in the schools of all our cities sur-
rounded by farming or horticultural industries, a considerable num-
ber of children who must eventually gain their livelihood in such
work, to say nothing of the pupils from rural communities who come
into the urban schools because of their superior advantages. Cer-
tainly, if the aim of education is to fit for life, these boys and girls
should be taught according to their needs and not along some hard
and fast course of study mapped out for those who wish to prepare
for college. A large number of our cities now have manual training
high schools for children needing such training as they give, and it is
right that it should be so. There is even more justification for the
teaching of scientific agriculture, since it would probably tend to
check the congestion of our cities, while the former has exactly the
opposite trend. One extra teacher in a high school could give in-
struction in agriculture, open as part of an elective course to those
who cared for it, along with most of the other scientific subjects, but
with less language. Doctor True's suggestion,a that in case a small
city inaugurated an elective course in agriculture, the outlying rural
districts should help to pay the expense accruing and send their com-
mon-school graduates there, seems to me a good one.
. It has not been possible to consider the need of a good agricultural

education for the children of rural communities without touching, at
almost every point, some argument for the educational value of agri-
culture. Before formal schools were thought of the race made its
progress by studying nature and by manual training; later the school
came in to supplement these and finally usurped their place, absorb-
ing all the time of the pupil in the consideration of books. Every
race has dug its civilization out of the ground; the boys are doing
the same thing, successfully, in a number of our American schools.
It is time for us to ask again, with Demolins, "Do our schools make
men?" Are they helping to maintain the superiority of the Anglo-

«Truc, A. C. Progress in secondary education in agriculture. Yearbook, Depart-
ment of Agriculture, J902,p. 500.
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Saxon? Few visitors to Hampton, Thompsons Island, or the Berk-
shire Farm School do not remark, wistfully: "How I wish I might have
spent my school life in such a place!" Thompsons Island will not
take a depraved boy; the Berkshire school takes but few who are not;
both alike turn out efficient young men. Hampton and kindred
schools are reforming the colored race in the South, educationally as
well as materially and morally, and believe their best work is done
through agriculture and gardening. We have long believed that the
painter, the designer, and the sculptor express the highest form of
thought in their handiwork. Lately we have accepted working in
clay, wood, and iron as true expressions of thought. In the same
way exact and well-ordered thought is required in the problems of
the farm, in bringing the various kinds of soil to the maximum of
productivity, and in the handling of the complicated machinery at
hand. a

Indeed, the value of elementary agriculture in the common schools
is now recognized almost all over our country, and each year sees its
introduction into one or more States. It is natural that this should
be so long before there is much agitation for agriculture in our high
schools, because a professionally trained teacher is not absolutely
necessary in the elementary school to make the instruction valuable.
Perhaps it is wise to have such a study as this, in which the pupils
may know as much as or more than their teacher, who shall study with
them, only using his larger powers for the skillful guidance of the
children. To make a success of school gardens without having had
experience in gardening is more difficult than with nature study, but
with foresight and pertinacity it can be done. In those States where
the law has made such instruction mandatory upon elementary
teachers there are hundreds of cases where teachers have made a
success of teaching elementary agriculture, although practically not
at all trained for the work. But in the secondary schools this is
impossible. There must be trained teachers in those schools to
assure scientific instruction.

If there were in the early days of our agricultural colleges any jus-
tification for their establishment, there is as much to-day for the
foundation and maintenance of secondary agricultural schools. The
advocates of the first Morrill bill never dreamed of the early opening
of a distinctly university field of agricultural work; -the colleges were
meant to train skillful farmers. But these institutions have so kept up
with the wonderf-ul progress made in the science of agriculture that,
except for the short and special winter courses, they do not to-day
pretend to do much more than give to the world a body of trained
leaders in agricultural progress-c-experts in various lines. The great

a True, A. C. Educational values of courses in agriculture. University of Ohio
bulletin, series 6, no. 19.
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gulf between the elementary agriculture of the rural school and the
work of the college demands bridging, and our farmers have a right
to insist on it. Some of the State universities of the West are urging
the placing of agriculture in all the high schools already established;
to others it seems best to estahlish separate agricultural high schools,
at least for the present, when we have no body of suitably trained
teachers to place in all our secondary schools.

The committee of five of the National Educational Association on
industrial education in schools for rural communities, but one mem-
ber of which might be an expert in agricultural education, concluded
that as to agricultural high schools" the character of the work already
done in the existing schools of this class, the interest they awaken,
and the hearty support they receive from the agricultural commu-
nities maintaining them, the history of these schools in foreign
countries, the value of their work both for disciplinary and practical
purposes, all combine to present the strongest reasons for the organ-
ization of schools of this type in large numbers in agricultural com-
munities. * * * In our opinion, the establishment of schools of
this type is an absolute necessity for the proper development and
organization of the rural school system." a

A last argument, but by no means the least, for the educational
value of agriculture in our schools is that in France and Belgium its
introduction has materially raised the age of leaving school-in many
sections" from two to three years," Government officials say. What
statistics we have in the United States go to prove the same thing;
in the agricultural high schools of Alabama,' Wisconsin, and Minne-
sota there is constantly a large percentage of students who would
have dropped out of school with only an elementary education had
there not been the opportunity to learn of the things in which they
were naturally interested. Agricultural high schools would be worth
all they cost if they were attended only by those young people who
otherwise would have dropped out of school.

The economic value of up-to-date instruction in agriculture may
seem to be so well recognized as to demand little more than a state-
ment of its importance. But the essential thing to note is that our
schools for the children of rural districts have not kept up with the
wonderful progress made in agriculture. The workers in our ex-
periment stations have discovered facts of the greatest importance
to the masses of farmers, but the new truths are surprisingly slow in
seeping down into the soil needing enrichment. Every farmer boy
ought to be taught how to choose the best seed corn, but it has
been impossible to get this information to the people of Iowa and
neighboring States through the public schools. Hence the railroads

a Industrial education in schools for rural communities. Report, committee of five,
P. A., 1905, p. 8.
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came to the rescue, and they are freely furnishing trains to carryover
their lines agricultural college lecturers who shall teach the farmers
how to raise a fifth more corn through the careful selection of seed,
and Iowa has already added $8,000,000 a year to her income as a
result. Many boys' agricultural clubs are studying the selection of
seed corn, with the consequence that some Illinois boys are selling
their corn for five times as much as their fathers are able to get for
theirs.

The economic necessity for such instruction is all the more impera-
tive because even a farmer can not live unto himself and be success-
ful. Half of our total exports are agricultural products, and our
farmers must have good markets abroad to reap rich'returns from
their crops. Science, however, knows no geographical boundaries,
and the latest discoveries bearing on agriculture are taught in the
elementary and secondary schools of several of the European coun-
tries, as we have seen. Moreover, in a monarchy a change in the
educational system works from the top down very quickly. In prac-
tically all the European states the government provides traveling
schools and itinerant instructors for teaching young people and
adults alike the new methods of production. Sweden each year
selects scores of her most progressive farmers, one only from a local-
ity, and sends them on a visit to the better farms and experiment sta-
tions of the surrounding countries; on returning each of these men
acts as a center of information for his entire community. It is just
in this way that the European farmer is enabled to compete success-
fully with us. For example, he buys our entire surplus of cotton
seed very cheaply and feeds its meal to his cattle, thus making him
a successful competitor of ours, while many of our Southern farmers
do not yet fully recognize its value as a fattening product, although
this was demonstrated at the University of Tennessee experiment
station in 1901.a The Danes receive $8,500,000 a year more for
their bacon, butter, and eggs than England pays to other countries
for the same amount of such produce, although twenty years ago,
before the children of Denmark were generally taught about such
things, the Danish products received less than the usual market
price."

Prof. G. L. McKay, of Iowa State College, found Danish butter in
England constantly bringing 2 to 3 cents a pound more than any
other butter because of its dry, mealy appearance. Investigation,
however, proved that the butter in question actually 'contained 2 to
3 per cent more water than American or Canadian butter. In other
words, the Danes ·get 2 or 3 more pounds of butter to each 100
pounds of butter fat, and yet sell it for 2 or 3 cents a pound more.

a Annual report, University of Tennessee agricultural experiment station, 1901.
b Report, 1904, Ontario Dairymen's Association, p. 35.
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Why? Because they have found the secret of making butter con-
taining this extra amount of water appear to be extra dry, and the
process is taught in the Danish schools. a

The farmers of Ontario have doubled their output since the found-
ing of the Ontario Agricultural College, without any appreciable in-
crease either in population or acreage." The money value of an
agricultural education was recognized by Mr. Joseph Chamberlain
when he said before the House of Commons, while advocating a lib-
eral appropriation for the agricultural schools in the West Indies:
"I regard the whole of this cost as being an expenditure intended to
relieve the British Government of future charges." C

The prosperity of our farming districts and States is not alone in
demanding the scientific training of our future agriculturists and
horticulturists. The welfare of our cities and of our great manufac-
turing States is dependent upon our agricultural prosperity to no
slight degree. It would be of inestimable value to the factory
employees of New England if the abandoned farms with which the
States are still dotted could be made productive and economically
valuable. Urban conditions in the South would be materially bet-
tered by increased productiveness of the surrounding country, which
can readily be brought about by a better education of its owners and
tenants as to how to deal with their land. Intensive farming is
already being made profitable on land once abandoned as not worth
the taxes imposed, and scientific agriculture has netted a gain of
$96.22 an acre on some of the poorest land in Alabama." One of
the Tuskegee farmers' leaflets tells how Mr. G. W. Carver raised 266
bushels of sweet potatoes on 1 acre of land, with a net profit of $121,
while the average yield in the vicinity was 37 bushels. "The average
yield of cotton throughout the South is 190 pounds per acre, usually
below the paying point. Every acre can and should be made to
produce 500 pounds of lint. However, if every grower added but 5
pounds an acre, it would be worth (at 1903 prices) $15,000,000 more
than at present." e

Blinded as we are, too often, by our utilitarian tendencies and
our search for the practical, it may seem rather strained at first to
lay much stress on the ethical value of instruction in agriculture,
but I am convinced that it is of great importance. Instances might
be multiplied of transformations in character wrought by school
gardens, to say nothing of the love for God's out-of-doors and for

a Report, 1904, Ontario Dairymen's Association, p. 142.
b Ibid., p. 205.
C Sadler, M. E. The teaching of agriculture in elementary and high schools in the

;VestIndies. Special reports on educational subjects [England], 1901, vol. 4, p. 810.
d Washington, Booker T. Working with the hands, 1904, pp. 169, 170.
e Ibid., p. 165.
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His creatures coming from nature study. Police officers and courts
in New York, Philadelphia, Cleveland, and Dayton, Ohio, among
other cities, are glad witnesses to the civic virtue arising out of the
proprietorship of a little piece of land. Respect for others' property
is engendered in no way so quickly as by letting a child possess some
of his own, for thus economy, honesty, application, concentration,
justice, and the dignity of labor are brought into the children's lives
in a telling way. A study of the laws of nature may well teach one
that "Whatsoever a man soweth, that shall he also reap," in his life
as well as from the soil. In working through a long season, side by
side with others, the child gets his earliest and best instruction in
social responsibilities, in what he owes to his neighbor, one of the
most important things an individual of to-day has to learn.

Early experience in success and failure, and the learning to plan
for the future and to work in the expectation of reward later, are
among other benefits of an agricultural education, and with these
goes the consciousness of one's power to create value, to take care
of himself if other things fail, to be independent when thrown on
his own resources, the ability always to fall on his feet. As a corol-
lary there will come an added respect for the farm and for the farmer,
a thing greatly needed in America, where agriculture does not com-
mand the prestige which belongs to it in other countries. The
country boy whose principal acquaintance with the soil has been
unreasoning work with it, is not attracted back to it for his chosen
residence after being called "farmer" by the contemptuous boys
of the town. Both urban and rural people need to be educated in
this respect, even more than our agricultural colleges have educated
them, great as has been the change they have brought about. .

Our better agricultural colleges are not satisfied to train men to be
able to produce more grain to the acre, or more pounds of meat from
a suitably balanced ration, but the students are being shown how
they may best become leaders among their fellows; how they may
"make agriculture a live, progressive art, which in the future shall
provide a more stable and satisfactory basis for thrifty, intelligent,
refined, and happy rural communities, as well as a stronger guarantee
for the manufactures, commerce, literature, art, and science of a
higher civilization."a

And along with the ethics which should result from such instruc-
tion the religious instincts of the child and the youth may well be
appealed to and healthfully stimulated. That one could study nature,
the out-of-doors, God's handiwork in the world, and not come to a
truer reverence and love for Him who made all things and the laws
by which they are governed, seems to me incomprehensible. A

a True, A. C. Educational values of courses in agriculture. University of Ohio
bulletin, series 6, No. 19.
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most appropriate motto for every school of agriculture, of whatever
grade, or for any text-book unfolding the wonderful processes to
which man can cause nature to respond, would be: "Open Thou mine
eyes, that I may behold wondrous things out of Thy law."

Inseparable from a better ethical status of any considerable group
of a people is the changed social status of the entire larger group.
It is because of the certainty of improved social conditions that such
organizations as the American Civic Association are putting forth
their best efforts for the introduction of gardens into our city schools
and of elementary agriculture into the schools of rural communities.
It goes almost without saying that anything which exerts a favor-
able influence educationally, economically, and ethically will be of
value socially. In addition, however, there may be pointed out
several specific social problems confronting us to-day which theo-
retically a general education in agriculture ought to bring nearer a
solution and which practical experiments show may be done in
reality.

We have already noted the changed character brought about in
the Indian schools since the introduction of agriculture into their
curriculum; over 25 per cent more Indians are self-supporting than
before, and around the tepees of the blanket Indians even little
gardens are appearing, here and there, which mean a relinquishing
of the nomadic life and a rise to a higher plane of civilization. The
numerous farm schools over the country, including the large second-
ary school of the St. Joseph's Directory, of San Francisco, have
turned scores and hundreds of youth out of the highways of crime
into paths of industry and good citizenship. A large increase in the
number of such schools would mean not only the prevention of
crime, but the lessening of tramps and pauperism. Sociological
students of the past decade have shown that only a negligible per cent
of our tramps have ever tilled a foot of soil. Agriculture is the one
occupation which is not at present deplorably overcrowded and in
which there will be a place for at least twenty years to come for
every intelligent, strong man to make and keep himself independent.

The most serious difficulty with which the American farmer has
to deal, especially in manufacturing States or localities, is that of
securing labor to carryon his work. This is not confined to any
particular section-New England and Kansas are alike crying for
help. I have lived in a locality where a great majority of the young
men have left the rich farms of the surrounding country to reside in
miserable little homes in the towns and cities, where they work in
zinc smelters, amid the heat and fumes of sulphur, prodigal of their
health and strength, though they know full well how soon a smelter
employee breaks down. The same thing is seen in the factory dis-
tricts of the South and in rural New England. This would not
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occur were it not that our present schools are largely devoted to edu-
cating the country children away from the farm, and in farming dis-
tricts of uneducated people one can not blame the young people for
getting away from their usual surroundings as soon as possible.

Statistics of France and Belgium, among European countries,
show here and there a movement of population toward the country
from the city since an elementary agricultural education was made
compulsory. It may be that this is nothing more than a coinci-
dence, but if so it is a striking and very happy one. In such of
our own States as Illinois and Iowa, where agricultural education
is in its most flourishing condition in the United States, the young
people are proud of their homes and of their farms, and with good
reason. They go through the high school, with the intention
from the first, often, of going on to their State agricultural college
and of learning how to do better work with their home farms
than their fathers have done before them; not alone to learn how
"to raise more corn, to feed more hogs, to buy more land, to raise
more corn," etc., ad infinitum, but how to live on as high a social and
intellectual level as that of their cousins of the city. It is not so
much because their land was originally rich that these farmers have
been able to make it worth from $100 to $150 per acre for farming
purposes, to have country homes with all modern conveniences, to
send their children to college, and to have a piano and the best
reading matter in every home, but rather that they have learned how
best to use their land. A few years ago several colonies of people
from two of the richest agricultural counties of Iowa sold their
farms for $100 or more an acre, bought Kansas farms for half as
much, and are now raising as good crops as before, thus doubling
their money. It is largely because of the added social advantages
which a good agricultural education gives that the farmers of the
Middle West are so proud of their agricultural colleges and of such
agricultural high schools as those of Wisconsin and Minnesota.

The American Institute of Social Service is conducting a propa-
ganda for the establishment of schools "for children of weak and
undeveloped constitutions whose power of resistance is small," where
the buildings shall be surrounded by trees and where gardening shall
be the particular feature. Such schools are well known in Germany,
where they have proved of especial value in preventing tuberculosis.
The largest of them, at Charlottenburg, accommodates 120 children,
who are selected by the board of health, and, according to the report
made to the Tuberculosis Exposition in Paris in October, 1905, over
70 per cent of their pupils have been entirely cured or greatly im-
proved, while less than 2 per cent grew worse after admission. A
recen t editorial in Harper' s Weekly reports organized opposition
from the Gardeners' Union in Germany to the prescription of garden-
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ing by physicians for anremia., neurasthenia, chronic bronchitis, and
chronic gastritis, a treatment now becoming rather common, because
gardening, "being found useful in curing the sick and building up the
weak, will tend to make a large number of such people immediately
become gardeners." The district nurses of some of our American
cities report much better health among children at work in school
gardens than before such work was undertaken-a thing of no incon-
siderable importance to us as a people.

Any exhaustive consideration of the subject at hand brings us
sooner or later face to face with ~ problem that is ever growing more
important and in connection with which, it seems to the writer, the
question of agricultural education is especially apropos at this time.
Sooner or later we must find a just and adequate solution of the
negro problem. The spread of trades-unionism in the South and of rice
growing by whites from the North together form a cloud on the
horizon considerably larger than a man's hand. The trades-union
follows the introduction of the white mechanic or of the factory oper-
ative, and" the negro is crowded to the wall."> More and more are
the negroes being shut out of work in factories, for which, however,
they do not seem naturally so well fitted as for agriculture; perhaps
there is more truth than fiction in the assertion that the negro must
dig his civilization from the soil as other races have had to do. There
IS still another reason, fully as pregnant with importance, why the
negro of the South should be taught scientific farming. After a
careful study of the negro, Dr. Carl Kelsey finds b that there are race
roubles where-and almost only where-the blacks and whites
'come into competition in cheap employment in the fields and other-
wise." Good agriculture, and the consequent farming of their own
land by both races, would overcome this, as it has done in dozens of
sections of the South, such as tide-water Virginia and other localities
where the people have been taught to raise diversified crops and to
till the soil properly.

Now that the cheap lands of the West have so largely been settled,
the tide of immigration is setting southward. Northern capital and
industry are at work on a large scale in several of the Southern States.
For instance, the rice industry of Louisiana has been revolutionized
and the negro is utterly out of the field. If this is to continue, we
shall be face to face with a problem even more serious than our pres-
-nt one. 'What shall become of the colored people already largely
shut out of those industries which have been unionized ~ The negro
.rf the South has never faced severe agricultural competition; will he
iccome economically secure before he is called upon to live in spite

a Washington, Booker T. The future of the American negro, pp. 78, 79.
b Kelsey, Dr. Carl. The negro farmer. (University of Pennsylvania thesis.)
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of it 1a If so, there must be a great change, which can be brought
about in no other way than by making an educatioh in scientific
agriculture available to the entire rural population of the South,
where only 20 per cent of the people live in cities. It is almost im-
possible for one who has not lived in the South to appreciate the
deplorable conditions among the small farmers, black and white
alike, though as a whole the negroes live in more wretched circum-
stances than do the whites. Large tracts of land have become ex-
hausted because of the poor methods or farming and have been
allowed to grow up to woods. Cotton and tobacco are the staple
crops to such an extent that rotation or crops is the exception rather
than the rule. Diversified farming must be shown to be profitable
and the people taught how to practice it successfully. This will not

• only prepare the negro to meet competition and prevent race troubles
by keeping him from marketing his labor along with that of the poorer
whites, but it will have its moral effect as well. With cotton and
tobacco the only crops, the negro is idle a considerable part of the
year, which is not particularly conducive to good morals or to habits
of industry and frugality. In many counties of the Black Belt the
great majority of the negroes mortgage their crops of cotton for food
to live on while these crops are growing, live on rented land, and
attempt to pay interest on their advances ranging from 15 per cent
to 40 per cent per annum." Raising their own garden truck is a ran
thing; they hardly know how, and so have to buy any they may usc
Diversified farming intelligently done has transformed large districts
elsewhere in the South, increased the total production of the land,
made a majority of the resident negroes landowners, and bettered
their moral and social conditions to a striking degree.

Naturally an overwhelming share of the colored illiterates or our
country are in the South, while with 24 per cent of the total white
population 64 per cent of the white illiterates over 10 years of age
live here also. Half of the negro children of school age and a large
share of the whites are without any school facilities, and many of the
rural schools are in session but from four to eight weeks a year."
Clearly something ought to be done, and that speedily, toward the
amelioration of such conditions. Rapid as is the present progress
along educational lines in the South, there is to-day in everyone of
the Southern States a crying need for more and better schools, and
those for the negro, at least, should be industrial rather than classical,
for in the effort to lift the negro to better social, moral, and hence
mental conditions, the efficaciousness of such schools as Hampton
and Tuskegee over those giving formal mental training is now hardly

a Kelsey, Dr. Carl. The negro farmer. (University of Pennsylvania thesis.) Pp.
68,69.

bWashington. Booker T. The future of the American negro, p. 116.
C Sinclair, W. A. The aftermath of slavery, 1905, p. 301.
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questioned. As we look backward over the efforts since the war to
educate the negro, the pity grows that more of the money flowing
southward for sueh purposes could not have beE'nturned into agri-
cultural and industrial channels; not that formal learning is needed
the less, but that better conditions, agriculturally and in the home,
were and are needed the more.a

We are in the midst of a new and great interest in rural develop-
ment, in farm life, in the achievements of science in agriculture.
This has come along with, and perhaps partly as the result of, the
rapid increase of facilities for intercommunication among the farmers
themselves, and between them and the towns and cities of their
localities. Rural free delivery gives the farmer his paper and other
mail matter delivered daily at his door. A mesh of telephone wires
is binding together the homes of our agricultural population; often
a larger proportion of the farmers of a county have phones in their
houses than have the residents of a city. Electric railway lines are
threading their way past the doors of the country homes and increas-
ing greatly the facilities for travel. The progress in farm economics
is reflected in the modern residences and in more pleasant habits of
life than have ever obtained before. The children and young people
are receiving a better education; in several of our States a more prac-
tical and useful one also. Often they are carried in warm, dry vans
to a consolidated school,where they have the advantages of a graded
school, competent teachers, and a hygienic building. Consolidated
schools are spreading as fast as many of the other educational
advantages of recent introduction, and rarely has one been abandoned
after having been tried.

There has long been a certain species of rather technical literature
designed especially for the farmer, but the past three or four years
have brought into existence magazines of gardening, country life,
and farming, which are among the most attractive and handsome
periodicals published in the country. Such associations of rural
people as the well-known ones at Hesperia, Michigan, and at Topeka,
ndiana, are becoming more and more common, by means of which
he farming people are making marvelous changes in their condition

through the medium of good lecture courses, circulating libraries,
reading clubs, better homes, and better Iarms. There are large organ-
izations, by no means fundamentally agricultural, which are now
giving agricultural education the impetus of their encouragement.
The Michigan Academy of Social Science maintains a section of
agriculture, and the American Civic Association, the National Edu-
cational Association, and the American League of Industrial Educa-

a Dabney, Charles W. Educational principles for the South. N. E. A. Report, 1904,
pp. :l:~5-241. Hill, W. B. The Morrill Rill t'. the Blair Bill. University of Georgia
alumni bulletin, v. 5, no. 1.
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tion, all stand for the spread of agricultural education, because of the
consequent bettering of the condition of the rural people which will
result.

That which seems at present to be the most hopeful sign of all,
however, is the closer alliance of progressive agriculture with our
system of elementary education. The teachers of rural schools are
coming to attend the farmers' institutes, while the farmers, in turn,
give closer attention to school conditions in their midst. In a num-
ber of instances the State universities and the State farmers' insti-
tutes are working hand in hand for the making of efficient men and
women out of the country children. Of course this largely means
an agricultural education, and we have seen at some length the value
which such an education has proved to have at home and abroad.
Wherever tried in the United States, whether in elementary or in
secondary schools, it has more advocates to-day than ever before.
More States are introducing it into their public school systems; where
it is now a matter of local option, the farmers of counties adjoining
those in which agriculture is taught are demanding a like education
for their children. The offering of agricultural courses for teachers
by normal schools and colleges reflects the demand for such instruc-
tion. Minnesota and Wisconsin have each within a year doubled the
number of agricultural high schools receiving State aid. The Indian
Service has established a strictly agricultural Indian school in Okla-
homa. The bright spots in the South have been made such by agri-
cultural education. The Macdonald Institute at Guelph, Ontario,
marks a final step in advance by keeping the supply of thoroughly
trained Canadian teachers abreast of the demand for instruction of
this kind.

Just what the future shall bring along these lines, one may not
even prophesy. But it seems certain that it is only a matter of time
until agriculture will be taught in the rural schools of every State,
until thorough secondary courses in scientific agriculture will be
within the reach of all country children who may desire them, and
until there shall obtain a correlated course of instruction from the
rural school up through the college of agriculture, with abundant.
opportunity for graduate technical· work for those ambitious to
become experts.

SUMMARY.

Aside from the historical features of the foregoing study, its pur-
pose has been to determine the advantages of nature study, of school
gardens, and of an agricultural education. So far as experience has
gone, it has shown that---

1. Nature study has already infused new life into our school sys-
tem, and, when made a study of the relations of man to nature and
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to its forces, it produces that great educational result, viz, the proper
response of the individual to his environment.

2. Nature study, better than any other subject in the school cur-
riculum, allows the teacher and the pupil to meet on the same plane
and really to know and to understand each other.

3. The child himself becomes a life-long economic force in nature
as soon as he learns to look at it with understanding eyes.

4. The ethical value of producing something can not be overesti-
mated; in this lies the only road to altruism open to the child, as
well as a guaranty of his respect for the products of others.

5. "The sentiments on which the highest religion rests are best
trained in children on the noblest objects of nature."

6. Neither the educational, the ethical, nor the economic value of
nature study overshadows its eesthetic value-its effect on the sen-
timents of the child. The psychological genesis of a genuine love of
nature is the crowning result of nature study.

7. School gardens furnish to children the best possible means of
giving expression to their thoughts through motor channels.

8. Children having the advantages of gardening do much better
work-as much as a third better in some cities, it is said-in their
other studies than do other children in the same school.

9. School gardens teach, among other things, private care for
public property, economy, honesty, application, concentration, jus-
tice, the dignity of labor, and love for the beauties of nature.

10. Nature study and school gardens serve better than other
agencies to "cultivate the critical discernment of beauty and excel-
lence in nature and in human nature," as President Eliot has pointed
out.

11. School gardens have the advantage over all other school work
of promoting the health of the child, especially in case's of incipient
tuberculosis.

12. In a number of our larger cities school gardens have trans-
formed districts in the slums, morally, socially, and a-sthetically.

13. Although half of the school children of the United States
receive all their instruction in the country schools, the education
given them does not suitably prepare them for their life work.

14. Agriculture furnishes admirable subject-matter for many of
the other school studies.

15. In rural schools where other forms of manual training are
perhaps out of the question for the present, practical agricultural
work supplies the motor training needed by all and essential to the
motor minded.' '.

16. In at least two foreign countries the introduction of agricul-
tural education has raised the age of leaving school between two and
hree years, and the same effect is observable in some of our own
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States. With this there is also an increased average attendance of
the total school enrollment.

17. The economic value of an agricultural education is seen on
every hand. It is this which has materially increased, and in many
cases doubled or tripled, the amount produced by the same land,
numerous instances of which may be seen in every State of our coun-
try. More patent still, it. is such an education which enables the
smaller countries of northern Europe to compete with our American
farmers.

18. Agricultural education, and perhaps that alone, seems likely
to prove the salvation of the South, and especially of the negro, who
above all else needs to be given self-respect and a higher code of
morality through self-support.

19. Practical ethics are best insured by making every citizen, at
least potentially, a producer. For example, a small, well-managed
farm school has proved more successful than any other means for
reforming boys with criminal tendencies.

20. The study of agriculture has its important artistic side; the
problems of the farm and of farming demand as true and as artistic
expression of well-ordered thought as do the "arts and crafts,"
whose artistic value we have recognized ever since the work of Morris.

21. All these effects must bring a changed social status in their
train. We have good reason to believe that one of the most impor-
tant among them will be a lessening of the influx into the cities from
the country, if not a setting of the tide in the other direction. This
beneficent change is already under way in France and Belgium, and
it is believed that giving the people an agricultural education has
had its part in bringing this about.

22. An agricultural education, better than any other, makes men,
enables one always to fall on his feet, fills him with a lasting con-
fidence that in any stress of circumstances he can obtain a comforta-
ble livelihood from the earth.

Finally, our rural communities need, and have a right to demand,
a good, practical, scientific education in agriculture. This must come
largely through secondary schools, since our agricultural colleges
have assumed the important task of training agricultural experts.
Nature study should be taught in conjunction with gardening in
every school, and agriculture should form a part of the curriculum
of at least every rural primary school. And I find myself, at the close
of this study, in accord with Mr. Dick J. Crosby, the Government's
expert in agricultural education, in his suggestion "that there
should be in every township an efficient high school giving instruc-
tion not only along the lines now commonly found in high schools,
but also in agriculture and home economics; and that townships
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unable to support such schools be required to pay the tuition of their
pupils in such high schools in adjoining townships." But at the same
time it seems of great importance that the high school courses in
agriculture be so full and complete as to lead to practical farming on
the one hand and to higher work in the agricultural college of the
State on the other; so that ultimately there shall be a thoroughly
correlated system of instruction from the primary grades of the rural
school on through the collegiate and graduate courses of our best
agricultural colleges.
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APPENDIX.

FORM EMPLOYED IN THE PROVINCE OF NOVA SCOTIA FOR THE RECORD
OF NATURE OBSERVATIONS BY SCHOOL CHILDREN.

[To h" handed prompt I,' on its receipt by the secretary of every school board to each teacher em-
ployed within the school sectinn.]

LOCATJ "NATURE" ()BSEI{VATIO~R.

This sheet is provided for the purpose of aiding teachers to interest their pupils in
observing the times of the regular procession of natural phenomena each season. First,
it may help the teacher in doing some of the "nature" lesson work of the course of
study; secondly, it may aid in procuring. valuable information for the locality and
Province. Two copies are provided for each teacher who wishes to conduct such
observations, one to be preserved as the property of the section for reference from
year to year; the other to be sent in with the return to the inspector, who will trans-
mit it to tho superintendent for examination and compilation.

What is desired is to have recorded in these forms the dates of the first leafing,
flowering, and fruiting of plants and trees: the first appearance in the locality of birds
migrating north in spring or south in autumn, etc. While the objects specified here
are given so as to enable comparison to be made between the different sections of the
Province, it is vrry desirable that other local phenomena of a similar kind be recorded.
Every locality has a flora, fauna, climate, etc., more or less distinctly its own; and the
more common trees, shrubs, plants, crops, otc., are those which will be most valuable
from a local point of view in comparing the characters of a series of seasons.

Teachers will find it one of tho most convenient moans for the stimulation of pupils
in observing all natural phenomena whon going to and from the school, and some
pupils radiate as far as 2 miles from the schoolroom. The "nature study" under
these conditions would thus be mainly undertaken at the most convenient time, with-
out encroaching on school time; while on the other hand it will tend to break up the
monotony of school travel, fill an idle and wearisome hour with interest, and be one
of the most valuable forms of educational discipline. The eyes of a whole school daily
passing over a whole school section will Ic t very little escape notice, especially if the
first observer of each annually recurring phenomenon receives credit as the first
observer of it for the year. The observations will be accurate, as the Iacts must be
demonstrated by the most undoubted evidence, such as the bringing of the specimens
to the school when possible or necessary.

To all observers the following most important, most essential principles of recording
are emphasized: Better no date, no record, than a wrong one or a doubtful one. Sports
out of season due to very local conditions not common to at least a small field should
not be recorded except parenthcticnlly. The date to be recorded for the purposes
of compilation with those of other localities should be the first of the many of its kind
following immediately nftr-r it. For instance. a butterfly emerging from its chrysalis
in a sheltorcd cranny hy a southern window in January would not be an indication of
tho gelll'ral climate, hut of the peculiarly heated nook in which the chrysalis was
sheltered; nor would a flower in a semi-artificial, warm shelter, give the date required.
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When these sports out of season occur, they might also be recorded, but within a paren-
thesis to indicate the peculiarity of some of the conditions affecting their early appear-
ance.

These schedules should be sent in to the inspector with the annual school returns in
July, containing the observations made during the whole school year and back as far
as the preceding July (if possible) when the schedule of the previous school year was
necessarily completed and sent in.

A duplicate copy of the schedule of observations should be securely attached to the
school register for the year, so that the series of annual observations may be preserved
in each locality. The new register has a page for such records.

Remember to fill in carefully and distinctly the date, locality, and other blanks
at the head of the schedule on the next page; for if either the date or the locality or the
name of the responsible compiler should be omitted the whole paper is worthless and
can not be bound up for preservation in the volume of The Phenological Observations.

By the aid of the table given at the top of pages 3 and 4, the date, such as the 24th
of May, for instance, can be readily and accurately converted into the annual date,
"the 144th day of the year," by adding the day of the month given to the annual
date of the last day of the preceding month (April in this case), thus: 24 + 120= 144.
The annual date can be briefly recorded, and it is the only kind of dating which can
be conveniently averaged for phenological studies. When the compiler is quite cer-
tain that he or she can make the conversion without error, the day of the year instead
of the day of the month will be preferred in recording the dates.



PIIENOLOGICAL OnSERVATIONS, CANADA.
(1906 SCIlEDULE.)

For theJlear ending July, 190 •

Province County District Locality or school section __.No .
The estimated length and breadth of the locality within which the following ohservations were made

.... X miles. Estimated distance from the seacoast .... miles. Estimated altitude above the sea
level. feet.

~I~g:r~f g~::~~e~xgfo;~:~gfr ~~~ r;ff~~~~e: .': : ..
Proportion of forest and its character .
Does the region include lowlands or intervales? .. and if so, name the main river or stream .. __.. Or

is it all substantially highlands? .....
Any other peculiarity tending to affect vegetation? .
The most central post-office of the locality or region .

Name and address or the teacher or other compiler ot the observations respon- I When be-
sible (or their accuracy. ". IWhen first coming

_ _ - - - -. - _. seen. common,

(lVila plants, etc.-Nomenclature as in "Bpouon " OT" Grall's Jfanual.")

1. .Uder (Alnus incnna) , catkins shedding poUcn __. . .
2. Aspen (Populus tremuloides), " .
3. Mayflower (Epigsea repens), Ilowering .
4. Field horsetail (Equisetum arvense) , shedding spores __.. __ .
5. Blood-root (Sanguinaria Canadensis), flowering . . . __ .
6. White Violet (Viola blanda), Oowerlng .
7. Blue violet (Viola palmata, cuculluta), flowering .
8. Hepatica (IT. t riloba, ctc.), flowering .
9. Red maple (Acer rub rum) , flower shedding poUen __ __ .

10. Strawberry (Fragaria Virginiana), flowering 1
11. i c •• •• fruit ripe .
12. Dandelion (Taraxacum offlcinalc) , flowering .
13. Adder's tongue lily (Erythronium Am.), flowering .
14. Gold thread (Cop tis t rifolia) , flowering .
15. Spring beauty (Claytonia Caroliniana) , flowering .
16. Ground ivy (Nepeta Glechoma) , flowering .
17. Indianpear (Ame},anchier Can?;densis), flo:vering

118. . . fnut npe
119. wna ~~dcherry (Pn~~us Pennsylvanica), flo,yer~ng .

20. fruit ripe .
21. Blu~perry (VaC<?!nium Can. ~?d Penn.), flo'yering .
22. fruit ripe .
23. Tall buttercup (Ranuneulus aeris) , flowering .
24. Creeping buttercup (R. repens) , flowering _ .
25. Painted trillium ('1'. erythroearpum) , flowering _.
26. Rhodora (Rhododendron Rhodora), flowering .
27. Pigeon herry (Cornus Canadensis), florets opening _.

Day of year corresponding to the last day of each month:
Jan. 31. April 120. July 212. Oct. 304.
Feb. 59. May 151. Aug. 243. Nov. 334.
March 90. June 181. Sept. 273. Dec. 365.

For leap years increase each number except that (or January by 1.

28. Pigeon berry (Comus Canadensis). fruit ripe __ _ _
29. Star flower (T'rlentalis Americana), flowering , _ .
30. Clintonia (Clintonia borealis), flowering __ _ .
31. Marsh calla (CaUa palust.ris) , flowering _ .
32. Lady's slipper (Oypripedium acaule) , flowering _ .
33. Blue-eyed grass (Sisyrinchium ang.), flowering __ .
34. Twinflower (Linneea borealis), "
35. Pale laurel (Kalmia glauca): flowering .
3fi. Lambkill (Kalmia nrigustifolla), •• " _..... . ..
37. English h twthorn (Cratregus oxyacantha) , ftowerine ..
3S. Scarlet-Iruite-l thorn (Cratregus coccincat, "
39. Blue flag (Iris versicolor), Oowering __.. _. __. _ _. . .
40. Ox-eye daisy (Chrysanthemum Leucarithemnm) , flowering ..
41. Yellow pond lilv (Nuphar advena) . flowenng......... .. .
42. Raspberry (Rubus strigosus), flowering ... _. ... .... .. -- .
43. II "II fruit ripe .. _. _ _ _ .
44. YeUow rattle (Rhinanthus Crista-gnlll). flowering....... . .
45. High bl\,-,ckberry (Rubus"villosus), floweri.ng .
46. frmt npe .

When first When be-
seen. c~~;::n~~
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When be-
coming
common.

Day of year corresponding to the last day of each month:
Jan. 31. April 120. JUly 212. Oct. 304.
Feb. 59. MaJ' 151. Aug. 243. Nov. 334.
March 90. June 181. Sept. 273. Dec. 36.5.

For leap years increase each number except that for January by 1.

47. Pitcher plant (Sarracenia purpurca) , tlowering .
48. Heal-all (Brunella vulgaris). .. . .
49. Common wild rose (Rosa luclda), ..........•.•..•......••...
50. Fall dandelion (Leontodon autumnale i, .• ................•.
51. Butter-and-eggs (Linaria vulgaris), .
52. Expanding leaves in spring made tIT'{'S appear green (.1) first t roc, (h)

leafing trees generally. . . . . . . . . . . . . . . . .

Cuutuued plants, ,'(,.

53. Red,?urrant (Rib('s t:'.tbrulll), Oowering ....................•..............
54. Iruit flp ' .
55. Black currant (Rlbos nigrum), flowe nnj .
56. II •• Irult ripc .
57. Ch~fry (Prunus,yerasus), flowerf ng __ _ .
58. Iruit npe .
59. Plum (Prunus domestica) , flowering .
GO .. \pple (Pyrus Malus), Oowering .
G\. Lilac (Syringa VUlgaris), flowering .
G2. White clover (Trifolium repens) , Oowprll1~ .
63. Red clover (Trifolium pratense) , .. . '
1)4. Timothy (Phleum pratense) , ,
0;'. Potato (Solanum tuberosum), .

Farming operut ion«, etc,

GO. Plowing begun .
67. Sowing .• . .
68. Planting of potatoes begun ............................•...............•...
00. Shearing of sheep .
70. IIay cntting. . . .
71. Gram cutting.......................... . .
72. Potato digging... . .. .

Jfeleorological phenomena.

73. Opening of (a) rivers, (b) lakes without currents .
74. Last snow (a) to whiten ground, (b) to fly in air .
75. Last spring frost (a) "hard," (b) "hoar". .. .
7G. Water in streams, rivers, etc. (It) highest, (b) lowest. .
77. First autumn frosts (a) "holtr," (b) "hard" .
78. First snow (a) to Oy in air, (b) to whiten ground .
79. Closing of (a) lakes without currents, (b) rlvr-rs .
80. Number of thunder storms (with dates of each) ............•........•....

J,,,1. , Feb , Mar , Apr , May , Juno
Sept , Oct. , No\' , Dec .

I When first I
I seen,

(,l)

... , JUly ..... , .vug,

Day of year corresponding to the last day of each month:
Jan. 31. April 120. July 212. Oct. 304.
Feb. .59. May 151. Aug. 243. Nov. 334.
March 90. June 181. Sept. 273. Dec. 36.5.

For leap years increase each number, except that for January. hy 1.

Jftgralion of birds, e;c.
8\. Wild duck migrati ng .
82. Wild geese mtgrating........... . .
83. Song sparrow (Melospiza Lrsciutu : .
84. American robin (Turdus mrgrutorium . . . .
85. Slate-colored snow bird (Junco hl('ttHtlisl .
86. Spotted sand piper (Acuus macular;") .
87. Meadow lark (Sturnella magna) .
88. Kingfisher (Ceryle Alcyom . .
89. Yellow-crowned warbrcr (Dendrtrca eorona tn ) _.
90. Summer yellow bird (Dcndrceca aest ivm . .

·91. \\ bite-throated sparrow (Zonot rtchia alba) .
92. Humming bird (T'rochuus Colubns) .
93. King bird (Tyrannus Carohnensis) .
94. Boholink (Dolychonyx oryzi vorus) . . .. . .
9;'. American goldfinch (Spinus t risus) .
00. Amr-ncan redstart (Set.ophuga rutlcilln) ..•.....
97. Cedar waxwing (Arnpehs codrorurn) .....
98. Night hawk (Chordelles Vrrgf nianus ..
\19. Piping ot frogs .

100. Appearance ot snakes .

(OTHER OBHERVATIONS .\XI> REMARKS.)

Going
north or

coming in
spring.

Going
south or

leaving in
fall.
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ckr-rbauschulen, agricultural instruction given
by, in Germany, 51.

darns Act for increasing appropriations to agri-
cultural experiment stations, 104.

Agricultural clubs for boys, organization of, in
different States, 6l.

Agricultural colleges. See Land-grant colleges.
Agricultural education, in Austria, 53, 74.

Belgium, 49, 72, 9l.
British colonies, 55 et seq.
demand for, in the South and West, 111.
Denmark, 50, 73.
etIect of, upon movement of population in

France and Belgium, 120.
elementary, in France, 47-49, 71. 90.
Finland , 50, 73.
Germany, 51,74.
Great Britain, 54, 7.5, 94.
Holland, 49, 73, 92.
Indians (American), 67,119.
Ireland, 54-55, 7.5.
Japan, 53. 75, 94.
Portugal, 53, '1'5,94.
rural schools of the United States, 58 et seq.
Sweden. 50, 74.
Switzerland, 52, 75.

\gricultural engineer, title of, conferred 'by Bel-
gian schools, 92.

conferred by French schools, 00.
\gricultural experiment stations. Federal aid for

the establishment of, 102.
increased appropriations lor, under thr Adams

Act, 104.
relation of, to agricultural cdueutlnn, 103.

\gricultural high schools, establishmeut of, in
certain States, l.

See also Secondary agricultural cducation.
Agricultural instruction, outtine of. in Illinois

course of study, 69.
value of, in Indian schools, lHI.

\griculture, Department of, hlbllography of
works on nature study, etc., prepared hy,
69.

st ribution of seeds by, 44.
iblica.tions of, in extension work in agricul-

ture, 109.
research work of, 103.
labama, work in agricultare of thc agricultural

high schools of, 82.
\lbcrt National Agricultural 'I'raining Institu-

tion, Glasnevin, Ireland, 76.
'imerican Civic Associatton, publicatton of work

on school gardens by, 39.
work of. for introduction of olomentary agri-

culture in rural schools, 59.

American Institute of Social Service, establish-
ment of schools for weak children in the
country by, 120.

American League of Industrial Education, pro-
motion of industrial education by, 59.

Association of American Agricultural Colleges
.and Experiment Stations, college entrance
requirements recommended by, 105.

plans of, for establishment of graduate institu-
tion in agriculture, 108.

Aust ralia, higher agricultural education in, 96.
Austria, secondary agricultural education in, 74.
Babcock, Dr. S. M., use of apparatus for milk

testing of, 100.
Bailey, Prof. L. IT., 9, 19.
Baldwin, Principal W. A., exhibit at St. Louis

Exposition of charts relating to school gar-
den instruction by, 39.

Balfour, Lord, advocates nature study, 11.
Baron de Hirsch Agricultural School, Woodbine,

N. J., 84.
Bodales, England, school at, modeled after" New

SChool," Abbotsholme, 77.
Belgium, higher agricultural education in, 9l.

secondary agricultural education in, 72.
Berkshire Industrial Farm, Canaan Four Cor-

ners, N. Y., agricultural instrnction given
h~',G;'i.

Boys' Industrial School, Lancaster, Ohio, ll.j.
Brick Agricultural, Industrial, and Normal

School, Enfield, N. C., agricultural work of,
for negroes, 67.

Brooks, Prof. Willium , farmora' reading course
gtvon hy, in Natul, 9G.

Buchanan, President, veto of first Morrill hill for
Federal aid to land-grant colleges by, 100.

Burnham, Dr. William 11.,7.
California Polytechnic School, San Luis Ohispo,

work in agriculture, 8.1.
Canada, secondary agricultural education in, 77.
Cape of Good Hope. secondary ngricultural cdu-

cation in, iii.
Carrington, Supt. W. '1'., Elements of .vgricul-

tum for Public Schools, prepared by, t;9.
nature stud)' in the course of study prepared

by, 17, 58.
Carver, G. W., large sweet potato yield h)' 117.
Ceylon, highcr agricultural education in 96.
Chamberlain, Joseph, ad vocacy of appropriations

for agriculturul schools by, 117.
Chilocco Agricultural School, Oklahoma, SO.
Civic Betterment Association, Phtludolphia,

school garden maintained by, 34.
Colonial .vgricultural School, 'I'unis, description

of work of, i2.
Colored race. See Negroes.

137
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Columbia University, acceptance toward degree

by, of work done at agricul tural colleges,
108.

Committee on industrial education in schools
for rural communities, reference in report
of, to obstacles to agricultural teaching, 68.

Continuation schools in Germany. See Fort-
bildungsschulen,

Correspondence courses in agriculture offered by
certain agricultural colleges, 109.

Course of study for Indian schools prepared by
Miss Estelle Reel, 67.

Courses in agriculture offered to farmcrs by agri-
cultural colleges, lOG.

Crosby, Dick J., referred to, 7, 40,62.
suggestion of, as to secondary instruction in

agriculture, 126.
Dairy instruction in Wisconsin, 106.
Davenport, Dean [Eugene], outline of agricultural

teaching prepared by, for Illinois course of
study, 69.

Davis, Prof. J. E., quoted, 40.
Derby, Conn., establishment of agricultural

school at, in 1826, 100.
Dodd, Miss C. 1., report on IIungarian cducation

by, 53.
Demolins, Edmond, one of the founders of l'Ec61c

des Roches, 78.
influence of his hook on Anglo-Saxon superior-

ity, 65.
Denmark, secondary agricultural education in, 73.
Ecole des Roches, Verneuil, France, establish-

ment of, by M. Demolins and others, 78.
Elementary instruction in agriculture, increasing

recognition of the value of, 114.
England, higher agricultural education in, 94.

secondary agricultural education in, 75.
Extension work in agriculture done by agricul-

tural colleges, 109.
Farm schools, system of, in Franco, 48.
Fanners, courses for, offered by agricultural col-

leges, 106.
Farmers' IIigh School of Pennsylvanla, opening

of, 100.
Farmers' reading courses offered by certain agri-

cultural colleges, 109.
Federal aid to agricultural education, the Morrill

Act of 1800, 104.
passage of the first Morrill Act, 101.

Finland, agricultural education in, 50.
secondary agricultural education in, 73.

Fitch, Miss Laura, school exhibit held by, 61.
Fitch, Sir Joshua, advocates nature study, 11.
Forestry, study of, in Belgian higher agricultural

schools, 92.
Fortbildungsschulen, agricultural education given

by, in Germany, 51-52.
France, agricultural schools of secondary grade

in, 71.
elementary agricultural education in, 47-49.
higher agricultural edueauon in, 90.
relation 01 land-holding system to agricultural

education, 71.
Garden school maintained by Woman's Institute,

Yonkers, N. Y., 33.
Geddes, Prof. Patrick, 9, 11.
Georgia, recent establishment of agricult.ural high

schools in, 82.

INDEX.

Germany, secondary agricultural education in,
74.

Graduate courses offered by agricultural colleges,
108.

Graham, A. B., employment of, as superintend-
ent of agricultural extension hy Ohio State
University, 59.

IIall, President G. Stanley, referred to, 7, 19.
Hampton Normal and Agricultural Institute,

work of, in agricultural education, 79.
in school gardening, 36.

Hatch Act for the establishment 01 agricultural
experiment stations, 102.

.Hays, Prof. W. M., plan of indust rlal course of
study by, 89.

Hemenway, II. D., quoted, 39.
Henry, Miss Mary C., relerred to, 35.
Higher agricultural education, in Australia, 96.

Belgium, 91-
Ceylon, 96.
Denmark, 93.
England, 94.
France, 90-91-
India, 96.
Japan, 94.
Mexico,97.
Natal,96.
New Zealand, 96.
Nova Scotia, 97.
Ontario, 98.
Portugal, 94.
Prussia, 93.

Hodge, Prof. C. F., referred to, 9, 18, 35. 46.
IIolden, Prof. P. G., addresses of, on H seed com,"

BO.
Holland, secondary agricultural education in, 73.
Home Gardening Association, Cleveland, Ohio,

work of, in beautifying city, 32.
Illinois Course of Study, outline of agricultural

teaching included in, 69.
India, higher agricultural education in, 96.
Indians, agricultural education of, B9.

effect of agricultural instruction upon, (it>.
Institut Agricole, Beauvais, France, 90.
Institut National Agronomique, titles and certifl-

cates conferred by, 90.
Instituto de Agronomia e Veterinaria, Lisbon, 94.
International Agricultural Institute, Rome.Italy,

proposed opening of, 109.
Iowa •xgricul tural College, addresses of Prolessor

Holden on °seed corn," under auspices of,
BO.

correspondence courses in agriculture offered
by, BO.

Ireland, secondary agrieultural education in, 75.
Jamaica and British West Indies, secondary agri-

cultural education in, 7G.
Japan, higher agricultural education in, 94.

secondary agricultural education in, 75.
Jesse, Dr. [R. H.], influence of, on the high schools

of Missouri, SQ.
Keenan, Sir Patrick, quoted, 55.
Kelsey, Dr. Carl, conclusions of, as to industrial

nature 01 race troubles, 12l.
Kern, Superintendent O. J., encouragement of

school gardens by, 45.
report 01, lor 1905, 6l.
rural school gardens established by, 43.



Land-Erziebungsbeim, Glarisegg, Switzerland,
description of tbe work of, 78.

Land-grant colleges, character of, for negroes in
tbc Soutbern States, 78.

reasons advanced for establishment of, 10l.
work of Hon. Justin S. Morrill for establish-

ment of, 100.
Leblanc, Rene, agitation of, for the promotion of

instruction in elementary agriculture in
France, 48.

Lecture courses in agriculture in Jamaica and the
British West Indies, 76.

Lectures on "seed corn," value of, to fanners of
Iowa, 110.

Leitz, Dr. Hermann, founding of industrial school
by, at Ilsenburg, Germany, 78.

Lincoln, President, signing of the Morrill act by,
lOl.

Macdonald Institute, courses of, in nature study,
15.

Macdonald-Robertson Institution, plans for es-
tablishment of, 99.

Macdonald, Sir William C., aid of, to Macdonald-
Robertson Institution, 99.

founding of Macdonald Institute by, 15.
McKay, Dr. A. H., introduction of "local nature

observations" into schools of Nova Scotia
by, 14.

investigations of, as to prices of butter, 116.
McMurry, Dr. F. M., opinion of, as to reduction in

studies of school course, 112.
Martin, Director, of the Philadelphia Bureau of

Health, results of school garden work ob-
served by, 40.

Maryland Agricultural College, establishment of,
100.

Medd, J. C, referred to, 10,54.
Mexico, higher agricultural education in, 97.
Micbigan Agricultural College, establishment of,

100.
Michigan, work in agriculture of county normal

training schools for rural teachers, 83.
Midland Agricultural and Dairy Institute, sum-

mer course's in nature study, 12.
Miller, Miss Louise Klein, appointment of, as cu-

rator of school gardens, Cleveland, Obio, 37.
Moody, D. L., secondary school of agriculture

founded by &1.
Morgan, Prof. Lloyd, advocatcs nature study, II.
Morrill Act of 18(;2, provisions of, for establishment

of land-grant colleges, 101.
Morrill Act of 1890, increases aid to agricultural

education, 104.
Morrill, Hon. Justin S., work of, for the establisb-

ment of land-grant colleges, 100.
Mount IIermon School, Northfield, Mass., agri-

cnltural instruction given in, 83.
Munster Dairy and Agricultural School, 76.
Natal, higher agricultural education in, 96.
National Farm School, Doylestown, Pa., agricul-

tural instruction given in. 84.
National Scbool of Agricultural Industries,

Douai, France, as part of the system of
agricultural instruction, 72.

National School of Dairy Farming, Mamirolle,
France, as part of the system of agricultural
education, 72.
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National School of Horticulture, Versailles,
France, as part of tbe system of agricul-
tural instruction, 72.

Nature study, bibliography of works on, prepared
by Agricultural Department, 69.

definition of, 9.
Negroes, character of agricultural schools for, 67.

character of land-grant colleges for, 78.
reasons why they should be taugbt scientific

farming, 12l.
Netherlands, The. See Holland.
"New School," Abbotsholme, practical education

given by, 77.
New Zealand, higher agricultural education in, 96.
Northrup, President [Cyrus], advocates agricul-

tural high schools, 86.
Nova Scotia, higher agricultural education in, 97.
Office of Experimcnt Stations, work of, in behalf

of agricultural education, 103.
Ohio State University, agricultural extension

work of, 59, 109.
graduate school of agriculture organized by, 108.

Ontario Agricnltural College, affiliation of, with
the University of Toronto, 98.

Ontario, higher agricultural education in, 98.
Parsons, Mrs. Henry, originates school farm in

De Witt Clinton Park, 33, 45.
Pennsylvania State College, correspondence

courses in agriculture olIered by, 109.
t, People's College," establishment of, in New

York,IOO.
Philadelphia, Pa., school gardens organized in, 34.
Portugal, higher agricultural education in, 94.

secondary agrieultural education in, 75.
Private institutions giving secondary agricultural

education, 83-85.
Prussia, higher agricultural education in, 93.
Public high schools, reasons for iutroduction of

agriculture into curricula of, 87-88.
Putnam, Dr. IIelen C., pamphlet of, on school

gardens, 44.
Reddie, Dr. Cecil, establisbment of school at Ab-

botsholme by, 77.
Reel, Miss Estelle, influence of, npon Indian edu-

cation in agriculture, 66.
Robertson, Dr. J. W., statement of, as to increase

in Canadian dairy output, 99.
statement of, as to school consolidation, 70.
work of, for the establishment of agricultural

high schools, 77.
Rochester, N. Y., school gardens connected with

the public schools of, 36.
Ross, Walter D., gives free seeds and fertilizers

to sC3001s, 35.
Royal Agricul tural and Veterinary Academy of

Denmark, description of work of, 93.
Royal Agricultural College, Lancaster, England,

94.
Royal College of Science, Dublin, 76.
Rural schools, school gardens established in con-

nection with, by Snperintendent Kern, 43.
Sadler, M, E" advocates nature study, 11.
School farm maintained in De Witt Clinton Park,

33.
School gardens, appropriation for, in Philadel-

phia, 33.
cities in which they have been made a part of

public school instruction, 37.
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School gardens, conducted in Philadelphia, 34.
connected with rural schools, 43.
distribution of seed for, by the Agricultural De-

partment, 44.
effect of, on the ethical development of children,

41.
establishment of, in different European coun-

tries,3i; in rural schools by Superintendent
Kern, 43.

normal schools giving instruction as to, 38.
number in the United States, estimated by the

Department of Agriculture, 3i.
organized in different places, 33.
plans for, proposed by Professor Jackman, 44.
Washington, D. C., 34.

Secondary agricultural education in Austria, i4.
Belgium, i2.
Canada, ii.
Cape of Good Hope, i6.
Denmark, n.
England, i5.
Finland, n.
France, il.

Germany, i4.
Holland, zs.
Ireland, i5.
Jamaica and British West· Indies, i6.
Japan, i5.
offered by Iand-grant colleges of certain States,

SO.
Portugal, 75.
private institutions, 83-85.
public bigh schools, 85.
Southern States, (or negroes, i8.
Sweden, i4.
Switzerland, rs.

Shaw, Miss A. M., statement by, 112.
Soci"te de Bienfaisance, schools of agriculture,

horticulture, and forestry maintained by.
in Holland. i3. .

State agricultural colleges, public education in
agriculture promoted by, :'9.

State College of Pennsylvania, establishment of,
100.

Sugar Planters' Association of Louisiana aid bv
Ior the training of sugar experts, 10~. . ,

INDEX.

Summer courses of Hampton Normal and Ag ri-
cultural Institute, i9.

Bummer schools for agricultural teaching main-
tained by agricultural colleges, 10i.

Sweden, secondary agricultural education in, i4.
Switzerland, secondary agricultural education

in, 75.
Teachers of agriculture, recommendation of the

"COIDDlitte of Fivo " as to preparation ef,
68.

Text-books on agriculture in French schools, 48.
Thayer, Edna R., 3", 42, 45.
True, Dr. A. C., description of the work of experi-

ment stations by, 103.
suggestion of, as to Belgian plan of agricultural

education in United States, n; as to estah-
lishment of agricultural courses in small
cities, 113.

Tuskegee Normal and Industrial Institutc, work
of, in agricultural education, i9.

University of Illinois, short agricultural courses
offered by, 10i.

University of Toronto, connection of, with Onta-
rio Agricultural College, 98.

University of Wyoming. correspondence course in
agriculture offered by, 109.

Veterlnary medielne, study of, in Belgium, 91.
Veterinary School of The Netherlands, Utrecht,

course of, 92.
Wilson, Dr. Louis N., acknowledgment to, T,
Winona Agricultural and Technical Institute,

Winona Lake, Irid., work of, 84.
Woman's Industrial and Educational Union, dis-

tribution of seed by, for school childrcn of
Rochester, 36.

Woman's Institute, Yonkers, X. Y., garden
school organized by, 33.

Wood, Eugene, nr ticlo by, describing the Boys'
Industrial School, Lancaster, Ohio, 65.

Yorkshire College, teachers' trainlng classes of,
in nature study, 12.

Youth's Directory, San Francisco practical agri-
cultural instruction given in school estab-
lished by, 83.

o




